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ABSTRACT:
This proposal addressed the need for training peer advocates in a
lifeskills and ABE/GED program housed in a Lebanon Couny Housing
Authority Community Building. Training focused on finding appropriate
school services for one's child, with some training in finding
appropriate mental health services for oneself and/or one's family. An
advocacy curriculum outline and an extensive bibliography, as well as
procedures and materials for training peer advocates in an ABE (Adult
Basic Education) setting were developed. This proposal also provided a
procedural model for a partnership between, students, adult education
providers and several social service agencies, building upon
collaborative efforts to advocate for needy families. Using published
materials and materials and methods developed by the grantees, ABE
‘ students were able to communicate more effectively in requests for
help and in hearings for services for their families, particularly in
school and mental health agency issues.

TARGET AUDIENCE:
Adult basic education teachers, administrators, and students and their
families, particularly single parent families.

The Lebanon County Housing Authority is an equal opportunity education institution and does
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TITLE: Peer Advocacy Training for ABE Students July 1, 1994 - June 30, 1995
PHONE: 717-274-8329
PROJECT: #995033 FUNDING: $4832. (PDE)

ADDRESS: Lebanon County Housing Authority
1012 Brock Street
Lebanon, PA., 17046

DIRECTOR: Jean Henry

PURPOSE (GOALS & OBIECTIVES 1 & 2): This project was designed to redress a need in an Adult
Basic Education Life Skills program for single parents, residing in federally funded housing, that
of support in requesting services of school districts and social service agencies. The objectives, as
stated in the grant application, were- met, namely:

1. (Five) 5 students in an ABE program developed the skills and knowledge to become advocates for
other ABE students, particularly in school hearings and in mental health issues.

2. Twenty-five (25) students enrolled in an ABE program/ and or social service agencies were
given information and trained to become advocates for themselves and their families.

PROCEDURES (GOAILS & OBJECTIVES 3 through 7).

3. Community providers and state agencies were used in training and, also, in direct services.

4. One 1994-95 enrollee of "Bridges”, an Adult Basic Education and Life Skills Program, was
trained and was the primary peer advocate in this project. She has since been offered a part-time
job by the Lebanon County Housing Authority to continue her advocacy efforts for Housing chents
She has a!<o enrolled in a local community college to train for a social service career.

5. The advocacy training and action were monitored by the Project Director and she and staff
recorded the results.

6. Instruments were developed for # 5, above and are inciuded in this project report.

7. The final project report and evaluations are attached.

This proposal certainly addressed a need, not only in the "Bridges" education program, but in the
community as well. When the project started there was no "Parent Advocate” in Lebanon County.
The Housing Authority staff, as well as other agency staff, perceived a need for such an advocate, but
the community did not have the funding for such a person. Eight hours of training for community
agencies, "Bridges" staff and students was provided by the Berks County Parent Advocate, Wendy
Luckenbill. The rest of the training was done by community agency staff or Lebanon Housing staff
and teachers. Beth Bates, a student in the"Bridges" program, had a strong interest in being the
advocate and has been exceptional in supporting Bridges students and other clients in the
community, the latter on a volunteer basis. (Midway in the grant year, Beth became a contact in
Lebanon County for PET (Parent Education Network). The six students and families she helped with
direct services now have the confidence to help other students. Two of these students have since
"graduated" fromvleft the "Bridges" program, but have come back as alumni to help others.
Training for participants focused on finding appropriate school services for ome's child, with some
training in finding appropriate mental health services. Evaluations have been positive. The project
met its goals and provided staff and students with the means to help families in requesting and, in
inost cases, recciving services. Although, the parents and their families feel more empowered,
services have not been rcceived in all cases. Some cases have been particularly difficult, with long
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drawn out procedures and appeals, 'and parents and a school district in conflict with each other.
Communication skills and conflict resolution are needed, as weil as persistence. In retrospect, with
more time and money, we could have 1) involved the school districts more in the training
component and 2) spent more time in role-playing and active training, which might have eased
some of the probiems. The advocacy will continue into next year.

PRODUCTS: An advocacy curriculum outline and an extensive bibliography, as well as procedures
and materials for training peer advocates in an ABE (Adult Basic Education) setting were developed
and are included ir .nis report.

METHODOFEVAILATION: 1. Self-assessments from the trial group of students before class begins.
2. Evaluations of the course and self- assessments by the same students after the follow-up training
session and from the peer advocates and students after two months. 3. Evaluations from cooperating
agencies. 4. Evaluation of the goals and objectives of the project by the Teacher, the Peer Advocate
Coordinator, and the Project Director.
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INTRODUCTION:

"Bridges", a program began in 1992 by the Lebanon County Housing
Authority, as a life skills program to "bridge" the gap between adults and
families in a crisis situation and regular adult education classes, literacy
tutoring, community colieges, and job training programs. In the three years
of its existence, 1992-95, over 125 persons, as well as 65 children in the
family literacy component of the program, have been served by this
ccllaborative and cooperative program. Among those agencies referring
individuals and participating in services have been the Lancaster-Lebanon
Literacy Council, PROBE, (a reentry program for displaced homemakers),
Family Focus (a support service of Catholic Charities), Lebanon County Mental
Health & Mental Retardation, Lebanon Mental tHealth Association, Lebanon
Cooperative Extension Association, Catholic Charities, Domestic Violence
Intervention and HARP (Housing Resource Assistance Program), Lebanon
County's designated program for the homeless. All of the participants in
"Bridges" have been members of the priority populations designated by the
Department of Education; they are either on public assistance, displaced
homemakers, or members of a minority group, or a combination of the above.
Most have had a history of abuse, problems with schools and housing, and the
great majority have domestic problems. Almost all have not received their
high school diploma or GED, or if they have, they have not learned many of the
basic skills they need. They are in transition from situations of desperate
need to ones of varying degrees of self-sufficency, with substantial barriers
to success: teen parenthood, mental illness or recovery from mental illness,
developmental delayed and handicapped children, low self-esteem, as well as
low skill levels. The students and their families have a need to enhance their
life skills, including knowledge of the community resources available to
them and their rights and obligations as members of this community, to
become responsible social workers for themselves and their families.

"Bridges" works and is growing (most referrals are by other students)
because it is a collaborative program; students have the support of a
classroom of peers who have had the same life experiences they have had.
Regaining self-confidence, learning life skills, and setting priorities for a
non-crisis life are essential if a client/student is to mwke a successful
transition to other educational or training services.

The combination of this type of collavorative program with
challenging student and family needs., can be draiuing for all, staff,
participating agencies, and the students themselves. The teacher, the project
director, and many students were spending a great deal of time serving or
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finding advocates in domestic, school and mental health situations, as well
as serving the students at a variety of educational levels. All felt there was
a need for training and experience to be good advocates and teachers. In
particuiar, training students would develop a core of trained "graduates” to
help. This in turn would empower the students and the program, as
self-esteem would be strengthened, while learning and helping. The program
would serve as a "bridge" from the crisis the person is presently feeling to a
new beginning. As an integral part of this bridge, we proposed to developing
a peer tutoring and advocacy plan, particularly in the area of school and
mental h :alth services. If successful, it could be replicated by other ABE
programs employing  interested in collaborative learning techniques for
advocacy.

TIME 5CHEDULE

July 1 - October 1, 1954: Consuit with social service
agencies; develop materials.

October 15 - November 15: Train advocates.

December 15. Follow-up workshop

November 15 -May 1, 1995: Use training, assign advocate.
Reevaluate and refine advocacy
curriculum.

Assess peer advocacy and
teaching.

May- June 1995: Second set of workshops.

May 3C- June 30: Final revision and typing of
curriculum, materials and
procedures.

July 1, 1995: Reports sent to the state and given to the
participating agercies.

ADMINISTRATION:

The Chief Administrative Officer of the Lebanon County Housing
and Redevelopment Authority is Melvyn Kaplan, Executive Director.

The Chief Fiscal Agent is Louise Heffelfinger. Both Louise and
Melvyn's offices are at 303 Chestnut Street, Lebanon, PA 17042. Their
telephone number is 717-27414Cl1.

The Project Director for this grant was Jean Henry, the Educational
Coordinator of the "Bridges" program for the Housing Authority.
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The Trainers in Advocacy: Wendy Luckenbill, the Parent Advocate,
for Mental Health-Mental Retardation in Berks County was hired for twelve
hours of training plus transportation. She did about eight hours of training
and could not finish the other four because of her own time constraints.
Other trainers were from the community: The Director of the Mental Health
Association for Lebanon County, The Tenant Initiative Coordinator for
Lebanon County Housing, staff from the Empire Beauty School and staff from
Catholic Charities Family Focus.

The Peer Advocacy Coordinator, Beth Bates, a high school graduate
and an enrollee in Bridges while working in this project. She has enrolled in
college in a social service program.

The Peer Advocates, who have taught in "Bridges" 2nd have done
some advocacy.

LOCATION:

Lebanon County is located in the Southcentral part of Pennsylvania,
between Lancaster, Harrisburg and Reading. There are 244, 000 residents in
the County and about 30,000 in the City of Lebanon. This project serves
anyone in the County, but in reality 95% of the students/peer
advocates/tutors will come from Lebanon City.

The Project Director, Peer Advocate Coordinator, Secretary and Peer
Advocates worked primarily at the "Bridges" site, 500 Cedar Court, Cedar
Court, Lebanon, PA 17042. Cedar Court is a Lebanon County Housing
Community Building. The telephone number there is 717-274-8329. The
fomal training was done at Cedar Court. The Peer Advocate helped students
at othier sites, such as in school districis, at the County Courthouse and at
mental health sites.

TARGET AUDIENCE FOR THIS REPORT:

Adult basic education teachers, administrators, students and their families,
particularly single parent families.

COORDINATION AND DISSEMINATION:

The final report is being distributed to participating agencies: the
Pennsylvania Department of Education, Division of Adult and
Literacy Education, 333 Miarket Street, Harrisburg, PA; AdvaucE, State
Literacy Resource Center, 333 Market Sireet, Harrisburg, PA 17126-0333
(1-800-992-2283; TTY: same); and the Western Pennsylvania Adult Literacy
Resource Center, 5347 William Flynn Hwy, Route 8, Gibsonia, PA 15044
(1-800-446-5607. TTY 412-443-0671) It is hoped that other agencies
serving similar students can use these materials.
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THE GOALS & OBJECTIVES OF THE PROPOSAL WERE:

1. To train at least (five) 5 students in an ABE program to become advocates
for other ABE students.

2. To teach twenty-five (25) students enrolled in an ABE program/and or
social service agencies to become advocates for themselves and their
families.

3. To develop training for the above students in cooperation with community
providers and state agencies.

4. To train one graduate of an ABE program enrolled in a relevant college
program to be a peer-leader in this project.

5. To monitor the training and record results.

6. To develop instruments for the above.

7. To record, evaluate, and distribute the above.

PROCEDURES:

This proposal addressed the need for training peer advocates in a
lifeskills and ABE/GED program housed in a Lebanon Couny Housing Authority
Community Building. Training focused on finding appropriate school services
for one's child, with some training in finding appropriate mental health
services. An advocacy curriculum outline (below) and an extensive
bibliography, as well as procedures and materials for training peer advocates
in an ABE (Adult Basic Education) setting were developed.

1.Legal issues (Wendy Luckenbili, Berks County Parent Advocate):
Two (2) sessions of two and one-half to three hours each: the

right to a "free and appropriate” education; working with the school
districts and school personnel; asserting oneself.

(The sessions were recorded by Family Focus staff on two video tapes
and are available at the Harrisburg office

of Advance and at "Bridges", Lebanon.) (717-274-8329)

2. Presentation of Oneself as an Advocate (Community Personnel):
(Each session was approximately 2 hours)

a. family Focus Staff: Assertiveness training: The difference between
aggressive, passive, passive-aggressive and assertive behavior.

b. Lebanon County Mental Health Staff: 1) Self-esteem building and
appropriate assertiveness and 2) Conflict resolution and listening
techniques.

c. Bridges students: Dressing appropriately and acting appropriately.

!
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Follow-up sessions were held periodically to discuss issues. In the
spring, the Peer Advocacy Coordinator/Peer Advocate, Beth Bates, and the
Project Director, Jean Henry presented an attenuated program on student and
family legal rights and issues. In the spring, "Bridges" counseling staff and
community personnel again presented conflict resolution and self-esteem
building, but the primary training was done in the fall. The program was
assessed in January by the Project Director and the Peer Advocate. In
addition, the Peer Advocate attended staff meetings to report on her work.

In June, Central Pennsylvania Legal Services and Lebanon County
Housing Social Services presented a seminar, "Surviving the 90's; Community
Education Seminar", for Lebanon County Social Service agencies and their
clients. The seminar focused on health and welfare services in Central
Pennsylvania; government action in Washington D.C. and in Harrisburg, the
state capitol; and community organization. Beth Bates and the Housing
Resident Initiative Coordinator orchestrated the afternoon session on
community initiatives.  “Bridges" students were involved as volunteers in
various capacities, including speaking, distributing fliers, and coordinating
food for the event.

Methods:

Ail students in "Bridg s" are screened at entry and asked what they
would like to learn within set of goals associated with life skills. Both
IEP's (Individualized Education (and goal-setting) Plans) and class goals are
discussed and established for all students. If a student had the need for
school or mental health services, he or she was referred for this program. In
addition, all students who wanted to participate in the training by Wendy
Luckenbill, the Parent Advocate from Berks County, and, also, the training in
assertiveness, self-esteem and conflict resolution were invited, and, indeed,
strongly encouraged to participate.

Initial requests for advocacy were screened by the Peer Advocate,
Beth Bates, and the Project Director or the Housing Tenant Initiative

Coordinator. Beth completed a Temple University, Harrisburg, training
seminar for parents and advocates of the disabled, " Partners in Policy
Making". Beth did most of the advocacy and support during this program.

Besides participating in trainings, she attended school hearings and/or
meutal health sessions for seven students in "Bridges". (Please see Beth's
"Account of community service, eXtracurricular activities and
accomplishments" in Appendix, p. }. All "Bridges" staff then encouraged these
students, if they felt capable, to follow through themselves in subsequent
teleptione calls, follow-up and/or hearings. Students and other public housing
residents who were involved in advocacy issues helped in later training
sessions by sharing their experiences. Of the students she helped, at least
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five would be comfortable "in sharing their experiences and helping other
students in the following: 1) requesting an Multi-Disciplinary Evaluation for
their child; 2) requesting mental health, mental retardation services; or 3) by
attending a domestic violence hearing with a student. These students have
been empowered in other ways, also. Thres help as volunteers, two in math
and one organizes projects to raise money. We expect a ripple effect, that
the students who have been helped will assist Beth, the Peer Advocate, in her
new job as an Advocate with Lebanon County Housing. In addition, at least
twenty other students and/or residents of public housing have participated in
the formal training sessions described above. One is a Tenant Coordinator in
a housing development.

This project met its goals and provided staff and students with the
means tc help one another's families in requesting and, in most cases,
receiving services.  Although, the parents and their families feel more
empowered, services have not been received in all cases. Some are
particularly difficult, with long drawn out procedures and appeals, and
parents and a school district in conflict with each other. Communication
skills and conflict resolution are needed, as well as persistence in these
cases. In retrospect, with more time and money, we could have 1) involved
school district more in the training component and 2) spent more time in
role-playing and active training, which might have eased some of the
problems.  The advocacy will continue into next year.

Materials (For addresses, titles, please see Appendix):

1. Bar Association pamphlets (sample attached).

2. Community Resource listings and information.

3. Books

4. Conflict resolution, self esteem and listening techniques materials;
materials brought by the Parent Advocate Trainer from Reading, Berks County
($5. per participant); Materials from AdVance Project AE 98-3030, such as
"Communication Skills That Really Work", "Listening Skills" handouts; from
AE 3025-762, "Family Advocacy: the Parent-Professional Team"

5. Materials from "Connect": Parent and Student Rights Information; and

Fat City, a video simulation for parents of school issues.

6. Materials from the Pennsylvania Department of Education.

7. Materials from the Pennsylvania Department of Public Welfare.

8. Materials from the Commonwealth of Pennsylvania, The Pennsylvania
Bulletin

9. Materials from support groups, and resource centers, such as the Parent
Education Network (PET); Parent Invoived Network (PIN): the Pennsylvania
Education Law Center Pennsylvania; and the Delaware Health Law Projects.
10. Training materials from local agencies.
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Evaluations:

Self-assessments and evaluations by students; evaluations by social service
providers were employed to determine satisfaction with the advocacy
process. (Please see Appendix.) No formal testing was done. Students and
| clients were pleased with the advocacy program.

f—
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RESOURCES AND BIBLIOGRAPHY

1. Lebanon Resources:

1 Lebanon Community Directory of Human Services, 1994-95, & Lebanon County Directory
of Human Services, Lebanon County Department of Human Services

2. Lebanon County Housing Units and phone numbers, Lebanon County Housing &
Redevelopment Authority
2. Central Pennsylvania and Pennsylvania Resources, Sugnort groups, and
Government Agencies: Names, addresses and phone numbers.
3. Books: How to Get Services by Being Assertive Family Resource Center on Disabilitiies,
Chicago, Illinois, 208 pp.

How to Organize Effective Parent/Advocacy Groups and Move Bureaucracies. 200 pp., The
Parent Education Network (PEN)
4. AdvancE, State Literacy Resource Center, Harrisburg, PA.

1.Project AE 98-3030, handouts: "Communication Skills That Really Work"; "Listening
Skills™

2.Project AE 3025-762, "Family Advocacy: the Parent-Professional Team"
S. Materials from the Pennsylvania Department of Education (1-717-783-6913):

1.Cordero vs. Commonwealth, Parents, Agencies, Schools, Commonwealth, Coming Together,
pamphlet,(1-800-222-7372)

2.State Board of Education, Chapter 14: Members under the Court Order, Cordero v.
Commonwealth. Knosterr, Barbour, Boyle, D'Alo, Hess, 8 pp.

3.Guidelines, Instructional Support System of Pennsylvania, (800-992-14334, TDD,
800-654-5984), February, 1995, 46 pp.

4.Informational Handout,-Conflict Resolution, 20-24 pp.

5.Special Education Services and Programs; Department of Education. Chapter 342

6.Special Education Services and Programs, Side by Side Version for Quick Reference
(Standards), March 1994, 76 pp.

7.State Board of Education, Regulations of the State Board of Education of

Pennsylvania, Chapter 15, Protected Handicapped Students, February 1991, 9 pp.

8. Section 504, Chapter 15 Flow Chart, I p.

9.Pennsylvania Special Education Mediation Service, Procedures and Overview of Effective

Practices Supporting Children lIdentified as Disabled (Cordero), 34 pp.

10.Permissible Class Size, PA Code Section 342.42.5, 1 p.

11.Timelines Under the 1990 State Special Education Regulations, PA Code Chapter i4, 1 p.

12. Basic Education Circulars: 1){mplementation of Chapter 15, June 1991, 9 pp.

2)Change in Educational Placement, Suspension or Expulsion/Exceptional

Student., October, 1991, 3 pp.

13.Your Rights as the Parent of a Child Who is Exceptional, pamphlet, 1992

1-4.Assignment of Special Education Students to Instruction in the Home, March 1993, 2 pp.

15.Procedural Safeguards for Special Education Students, 8 pp., (The Right to Education
Office: 1-800-222-3353)

16.Pennsylvania Special Education Mediation Service. pamphlet, (Pennsylvania Special
Education Mediation Service 1-800-992-4334)
6. Materials from "Connect": (Parent and Student Rights Information 1-800-692-7288):

1.Fat City, a video simulation for parents of school issues.

and _Rehabilitation Services:

l.Policy Memorandum (and letters recognizing ADD as a disability
8. Materials__from the Penusylvania Department of Public Welfare:
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1.Changes to Medical Assistance (MA) Benefits for Certain Applicants/Recipients, Income
Maintenance Bulletin, # 99-92-05m, December 1992, 7 pp.

2.Basic Health Care for Adul: General Asssistance Recipients, Medical Assistance Bulletin, #
99-92-07, December 1992,

PA Department of Public Welfare, Office of Mental Retardation: Finding a Way ‘
Toward Everyday Lives, The Contribution of Person Centered Planning, February 1993, 19 pp.

PA Department of Public Weifare, Office of Mental Health, Bureau of
Chiidren's Services (717-772-2764):

1.Guidelines for Best Practices in Child and Mental Health Services, 18 pp.

2.Psychosocial Rehabilitation Services, Draft, 1/93, 6pp.
9. Materials from the Commonwealth of Pennsylvania:

1. The Pennsylvania Rulletin, . Volume 20, Number 24, June 16, 1990. Part lil, Special
Education Services and Programs.
16. Materials from Support Groups, and Resource Centers:
Pennsylvania Bar Association. (1-800-932-0311)

L.What Should 1 Know About the Rights of Exceptional Children (pamphlet), 1987
The PRarent ¥ducation Network (PET) (1-800-522-5827)

1.Your Right to Disagree, A Parent's Guide to Resolving Conflicts, 17 pp. 1993

2. How to Organize Effective Parent/Advocacy Groups and Move Beaur
Parent Involved Network (PIN)

l.Index to Factsheets, April, 1995, lp.

2.Early Intervention Programs and Services: A Guide for Parents, June 1992, 27 pp.

3.For the Record, Ad Advocacy Record Keeping Book for Families of Children and Adolescents
with Emotional or Behavior Lisorders, January 1995, 11 pp.

4.Selected Advocacy and Referrai Services for Children, 1 p.
The Fducation Law Center, Pennsylvania ( all April 1990, unless cited):

1.A Brief Fact Sheet On Your Rights Concerning School Records. 1p.

2.Eight Common Myths about Special Education, 2pp. O

3.Extended School Year Programs,Questions & Answers, 2 pp.

4.Your Rights to Special Education in Pennsylvania , 2 pp.

5.Special Education Rights in Pennsylvania, 2 pp.

6.What To Do If You're Not Satisfied With Your Child's Special Education Placement, 1 p.

7.The Rights of Students with Physical or Health Impairments Who Do Not Need Special
Education, 2 pp.

8.The Right to Special Education in Pennsylvania, A Guide to Parents, November 1991, 56
pp. ( $5)

O Parents Rights Checklist, 4 pp.

10.Questions and Answers on School Discipline for Children with Disabilities, 2 pp.

11.Related Services . 2 pp.

12.Transportation Rights of Children with Disabilities, 1 p.

13.Do | have a Right to Have My Child Placed in a Private School, 2 pp.

14.Independent Educational Evaluation For Children with Disabilities, 2 pp.

15.Eight Common "Myths" about the Special Education Laws, | p.

The _Learning Disabilities Association of Pennsylvania, Regulations of the State Board
of Education of Pennsylvania, Chapter 15, Protected Handicapped Students

Michigan Association for Children With Emotional Disorders: What hurts?  What
helps?
The Delaware Health Law Projects:
Sharing, a newsletter from Parents Involved Network
Getting and Using Medical Assistance for a Child with a Severe Disability, 9 pp. , March
1994
The Developmens Disabilities Adyocacy Network, Inc.: .
The Advocacy Network . Educational Evaluations (Newsletter)
CASSP:Resources: Pennsvivania CASSP Training and Technical Assistance Institute, 1p.
The Public Interest Law Center__of Philadelphia._Section 504 Handbook., the HEW
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Regulations )

The Pennsylvania Health Law Preject: Children with Disabilities Eligible for Medicaid,
Access Health Care, A Newsletter for Pennsylvanians eith Disabiiities, October 1992, 4 pp.
11. The Library of Congress, Section 504 of the Rehabilitation Act: Statutory Previsions,
Legislative History and Regulatory Requirements ( 89-48 EPW)
12. Training materials from local agencies, including:

Support Strategies

Information about disorders '
13. Newspaper Articles, including: PA Told to Improve Special Ed. or Lose Funds,
Allentown-Lehigh Morning Call, May 16, 1994.

14. A_File on Disorders, including: Samples from Selected Reprints, 3 pp., PIN Resource
Center
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LEBANON CCUNTY MENTAl HEALTH/MENTAL RETARDATION PROGRAM
220 East Lehman Street
Lebanon, PA 17042

Rose Marie Swanger Phone: 717 - 274-3415 William F. Mentzer, Jr.
William G. Carpenter FAX: 717 - 2740317 Administrator
Philip H. Feather

Patricia L. Bennett, M.S,
County Commissioners B8SU Director
Donald J. Rhine

County Administrator

Jean Henry
Bridges Program
500 Cedar Court
Lebanon, P4 17046

April 4, 1994

Dear Jean,

Please find attached a letter to Cheryl Keenan, Director of The Bureau of Adult and

‘ Literacy Education, in support of your grant request for a Peer Advocacy Training
program in Lebanon County.

If you are auwarded this grant and are in need of any assistance from this office
please do not fesitate to contact me.

As I shared with Sandy last week uhen we spoke on the phone, I see a great need
for this type of training in our community. I feel that some individuals would (ike to fielp
otfiers to advocate but that due to [a.k of “know how” do not feel comfortable in doing so.
Perhaps a training program such as you are proposing will allow for greater ability and
desire from community members to assistin advocacy needs.

Please Keep me informed as to this grant request. Good luck,
Sincerely,
T ) trucow
Monica Poyer

Consultation and Education
‘ Coordinator
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DAVID J. BRIGHTS8ILL
543 MAIN CAPITOL BUILDING
HARRISBURG PA 17120 0030

717 787-5708

COMMITTEES
ENVIRONMENTAL RESOURCES ANO ENERGY
COMMITTEE RE®? JBLICAN CHAIRMAN

JUDICIARY

PUBLIC HEALTH ANC WELFARE
RULES ANO EXECUT 7E NOMINATIONS
LABOR ANO INOUSTR YV

ETHICS COMMITTEE + VICE-CHAIRMAN

48TH OISTRICT
LEBANON. NORTHERN BERKS aw~o0
NORTHERN LEHIGH COUNT!ES

Senate nf Permsylinania EVIRONMENTAL GuAiTY BOARD
: RECYCLING FUND ACZ /!1SORY COMMITTEE
Februa(y 1 5 1995 M QESOURCE CCSERVATON BOARD

Mrs. Beth Ann Bates
2126 Center Street
Lebanon. PA 17042

Dear Mrs. Bates:

Thank you for your recent letter regarding disability. | am grateful that you
took the time to write and share your thoughts with me.

Your kind words concerning my staff in Lebanon are appreciated. it gives us
great pleasure to know that we are able to be of assistance to the corstituents in
the 48th District.

‘ You have my sincere congratulations on your recent achievements of being
selected Peer Advocate by the Lebanon Housing Authority and on your enrollment
to Temple University. Your involvement with issues pertaining to disability is
commendable. Please be assured that your efforts and comments will be keptin
mind should legislation on disability come to the Senate for a vote.

Again. thank you for writing. If there is anything my office can do for you in
the future regarding this or any other state-related issue, please do not hesitate to
contact my staff.

Vergtruly yours.

-

David J. Brightbil

DJBkeh
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PARENTS INVOLVED NETWORK
311 South Juniper Street - Suite 902
Philadelphia, PA 19107
(215)735-2465

April 18, 1995

t am enclosing the following
3 Information from the Health Law Project

O Selected Reprints From the PIN Resource Centerrevised April 1595 - Redone to reflect
our new address as of May 1, 1895

3 Claiming Children, the newsletter from the Federation of Families Spring 1995
3 A set of FactSheets refiecting our new address
O A Hecord Keeping book reflecting our new address
3 A revised SHARING subscription form reflecting our new address
O A revised list of state advocacy resources
As of May 1, 1995 our new address is
Parents Involved Network
1211 Chestnut Street, 11" Floor

Philadelphia, PA 19107
215-751-1800, 1-8C0-688-4226

Sincergly,

Ca—"

Joggce Robin Borden

<

A SUPPORT, INFORMATION, EDUCATION AND ADVOCACY RESOURCE
FOR FAMILIES OF CHILDREN AND ADOLESCENTS WHO HAVE EMOTIONAL DISORDERS




TEMPLE UNIVERSITY Institute on Disabilities Ritter Annex (004-00)

A Commonwealth Univeru.ty University Affliliated Program Philadelphia, Pennsylvania 19122
Phone/TDD: (215) 204-1356
Fax: (215} 204-6336

April 1994

Dear Potential Applicant:

The Institute on DisabilitiessUAP at Temple University is currently
seeking applications from interested parents of young children with
disabilities, people with disabilities, and students concerned with
disability issues to participate in an exciting innovative leadership
training program called Competence and Confidence: Partners in
Policymaking (C2P2). C2P2 is designed to provide information,
training and skill building so that participants may obtain the most
appropriate state-of-the-art services and supports for themselves
and others and consequently change the quality of life for people
with disabilities.

This program is not for professionals or providers. It is designed for
individuals who have little or no experience in the field of
Developmental Disabilities.

We recognize that well informed parents, students, and individuals
with disabilities have historically had a powerful influence on the
policymaking of elected and appointed governmental officials. C2P2
participants learn about current issues and best practices and
become familiar with the policymaking and legislative process at the
local, state, and federal levels. The overall goal is to achieve a
productive partnership between people needing and using services
and those in a position to make policy and law.

C2P2 participants attend 2-day training sessions over 8 weekends
(usually 1 session per month). The 2-day session normally consists
of 1:00 PM-9:00 PM on Friday and 8:00 AM-3:00 PM on Saturdays.
The first session will take place on a Friday and Saturday
in October 1994 in the Harrisburg, PA area. The remaining
sessions will be scheduled in the near future.




Quotes from the First class of C2P2 graduates in Pennsylv- 1ia:

Parent: "C2P2 has given me the confidence and competence to 0
navigate my way through the many systems and people
I have to deal with on a daily basis. As a result of C2P2,
my son receives more and better services and people are
learning not to say "No" to me and my son when the
answer should be "Yes." C2P2 has also confirmed my
belief that my son, with all of his limitations, can
experience a rich and full life.”

Student: "C2P2 broadened my knowledge of disability issues
in so many ways that it would take dozens of pages
to document its effect on my life.” -

Person with a disability: “People with disabilities are
ordinary people who want to live regular lives. The
barriers they face come from society not from within
themselves."

Enclosed you will find an application form. If you have any

questions concerning this project feel free to contact us at the

address below. If you need assistance in completing the application, 0
or an alternative format (Braille, audio-cassette, etc.) please feel fre
to contact us.

(¢2

[ ds 'ff&/md/t_ Yrese. )lee

Celia Feinstein eresa McKee
Principal Investigator Project Director

N/
b
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T
\(, e Competence and Cenfidence: Partners in Policymaking
ibu\f‘-\,vv (e Institute on Disabilities/UAP at Temple University
N AT 215-204-1356
b 423 Ritter Annex, 13th and Cecil B. Moore Ave.
\ f
5 W v{w Philadelphia, PA 19122 ®
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Temgle University's: Institute on Disabilities/UAP
COMPETENCE AND CONFIDENCE:
PARTNERS IN POLICYMAKING

APPLICATION FOR PARTICIPATION
Applications Due AUGUST 30, 1994

NAME:

ADDRESS: _
HOME#: ( ) DAYTIME# ()

1. Are you a person with a disability? O Yes 0 No

If yes, please describe your disability(ies)

2. Are you the parent of a son or daughter with a disability? (Please indicate if you have

more than one child with a disability.)
O Yes O ~No Age

a. Describe your child’s disability and how it affects his/her ability to function
independendy.

b. Describe your child’s school placement.

c. What other service(s) (OT, PT, speech, respite care, case management, etc.) are
your child and family currently receiving?

A developmental disability is a severe, chronic disability of a person that:
» is attributable to a mental or physical impairment or a combination of the two;
+ is manifested before the person attains the age of 22;
+ is likely to continue indefinitely;
+ results in substantial functional limits in three or more major life activities such as

self-care, receptive and expressive language, learning, mobility, capacity for
independent living, self-direction, or economic self-sufficiency.

3
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3. Are you a University studer;t? [:] Yes [ No [ graduate [ undergraduate

If yes, from which department?

4. Why are you interested in participating in this project (Competence and Confidence:
Partners in Policymaking)? Is there a specific issue or problem that encouraged you {0
apply for this program? :

5. Are you currently employed in the field of developmental disabilities or a related field?

0 Yes O No

6. Will you make a time commitment to travel and attend training in the Harrisburg area
(Friday and Saturday) each month for eight months begnning in October, 19947

O] ves O No
7. Are there any special arrangements necessary for you 1o participate in this program?
I ves O No

If yes, please describe (accessibility, interpreters, personal assistance services,
respite, etc.)

8. Do you currently belong to any advocacy organizations? If so, please list them.
Membership in organizations is not a requirement for this project.

9. Please tell us a little about yourself and your family.

10. Please list 2 references with names, addresses and phone numbers.
a. b.

@ o

11. Please tell us how you heard about this project:

Please send your application to:  Applications due August 30, 1994

Competence and Confidence: Partners in Policymaking (C2P2)
Temple University, Institute on Disabilities/ UAP
Room 423 Ritter Annex (004-00)
Philadelphia, PA 19122
Applications are available in Braille, Spanish, and large print.
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DisTtancE LEARNING CENTER

5347 William Flynn Highway
Gibsonia PA 150449644
412-961-0294. 412.443.7521

oll free 800-446-5607

Fax 412-3443-1310, TT 4122420671

[nstractiona: Suppett dysem

1 Pennsyvivama

Pennsivand Departmeni of Educai.on

DISTANCE LEARNING CENTER
SATELLITE TELECONFERENCE

Welcome to the teleconference! We hope you will make yourself comfortable and enjoy this
dynamic new learning experience. The program tas been carefully prepared to provide vou with
the very latest in educational information and at the same time allow you the opportunity to talk to

the experts. We are delighted that you took the time to attend and hope you will find this a valuable
experience.

During selected segments, there will be opportunities for questions from the audience at the
originating site and those attending at a downlink site. We encourage you to call the
presenter(s) with any Jjuestions you may have. This is one of the features of a
teleconference that is so exciting--it's just like being there. We will handle calls in the
order they are received and make every effort to accommodate you as quickly as possible.

Calls will be handled as follows:

. The toll-free number (800-443-2988) will
appear on the screen with a message to call the
teleconference presenter.

. Operators will be available to answer phones at the
center.

. Calls will be transferred into the studio for the
presenter in the order they are received.

. Once the question(s) has been asked, normally the

call is disconnected so you can continue
to view the teleconference.

. The conversation between you and the presenter
will be heard by all viewers so please speak loudly
and clearly into the phone.

. Calls will be taken at select times throughout the
presentation. If you don't get through the
first time, you may call at a later time.

We welcome your questions.

ENJOY THE TELECONFERENCE!




2 he 'school district feels that it cannot appropnately educate Ae‘
student using current district resources ...

_:the tudent has been waiting for more than 30 days for an
2 approprlate educational piacement -- or you fear that tha student
may: have to wait that long ... i

ttheu tudent has an IEP that is not being implemented becausm
nabimy to find the right placement or related service ...

,the» student‘s IEP meeting has not been held or completed becaus
anﬂcipated problems in carrying out a needed program ..

ident Is raceiving instruction at home only because tha
lstrlct does not know what else to do ... or

MOWwar " aving trouble finding the right package of educat
tudent services -- guch as mental’ health; en

Tha Inh\nq(;ncy Cordero Wark, Group works caltabnrahvely to help schaotl dintric:s
‘develop prompt and apprapriate special edycation and related chlldren Services
with an emphasis on supparting children and tamiies n thair ‘Incal %choola an-t
communmties  We want all children to learn and succeed Ta get the job. dore we
bring toqether the rasources ot the state and lacal agencics that can help

v
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‘ Account of community service, extracurricular
activicties and accomplishments.

dpril 3 - “ch, 1995, 1 attended the Ninth Annuail
Interagency Ch:idren's Conference held at the Hershey Lodge &
Convention Center, Hershey Penna. This conference was
sponsored by Pennsylvania Child and Adolesent Service System
Frogram (CASSP '. I was presented a scholarzhip to attend this
conference to rapresent Parent's Involved Nectwork as the
Parent Parcner From Lebanon County. I have been invoived with
PIN as a Parent Parctner since 1990.

The goais =7 the conference were to promote CASSP
commitment to rrovide services that are least rescricctive/
intrusive, chi.2 centered, ramily focused, community based,
multi-system and culturally competent. This goal was achieved
by presenting -arious workshops, training instictuce, and
presenting nacionally know speakers who offered their
experience, ideas & insight on various menctal health issues.

OUnce a mernzh [ attend a weekend training Program

sponsored by Temple University/Insticute cn Disabilicies.
This ctraining program is known as CZP2, Competence and
Confidence: Parzcners In Policymaking, and is an 8 month
training progran. The main goal of this program is to teach

G people to be c:ommunity leaders, to provide information,
training, resources and skil!s, which in recturn wiii enable
us to be involwvad as an informed community leaders.

: My involveaent in this training program has enabled me
to have the skills to create soluticns and to promote
improvement in Pennsylvania's service system.

At this zize I find myself representing National
Advocacy Agenc:ies cthat have invited me to be a parc
of their outreazh as a Advocate/Parent Parctner for my
community. I =ave responded to this need by saying, " Yes

ffarent E£d.ucation Network, funded by the Deparctment of
Education, 13 =2 agency that offers advice to parent’s who
are seeking ad-v:cacy and support on Educational Issues backed
by access to tha Education Law Center, in Phiiadeiphia, Pa.

I became 2 part of FEN in 1990, as a Contact/Support
Parent, in Letanon County. [ have been available tc attend
meerings with carents in the school setting, and to spend
Zime 1n the hczz setting to educare and support parents with
—he Right to Sz=sc:ial Education and the Laws which enforce
Taem.
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Once a month [ attend the Cassp Advisory Board Meetings
as a parent advocate. The main function of this board is for
Human Service Agencies to come together as a group to discuss
how we can better serve our community in regard to our
patients mental healcth needs.

May 3rd & 4th, 1995 I accended a conference with
Lebanon Housing social service department in Harrisburg,
Penna, Working to Survive. In attendance were statewide
human service agencies coming together to discuss the impact
of the house republican welfare proposal on the state of
Pennsylvania. The goal of this conference was to held
workshops on the various biils & the proposed federal changes
that will cake place if cthe Contract on America gets enough
votes in its favor.

May 13, 1995 1 have been asked to attend che Human
Resource Luncheon to introduce me For the position with
Lebanon Housing as Peer Advocate. I have been with Lebanon
Housing since Gcrober 1995. This is a monchly luncheon held
rer all che agencies in Lebanon County. I have been requescted
to attend since I was hired, bur was unable to acttend due to
actending HDE, IEP, meevings or was out of ctown for
conrerences.

May 22, 1995, I plan to attend a day in Harrisburg wich
the Disabi{ity Budget Ccaliction, who gather prior to the
legislators® vote for the commonwealth budgect.

May 23rd, 1995 I will be attending a CASSP training on
Wwriting efrective treatment plans. This wili enable me to
have cthe skills needed when I attend the team treatment

meetrings with parents' and educate parents’ to be a parc of
this process.

June 30cth, 1995, my position ends with Lebanon fiousing
Authority. It is my hope that Lebanon Housing will receive
anocther grant to hire me again. If not, [ know that I will

keep myseif busy preparing to recturn to college for the 1995
Fall semester.

3eth Ann Bates

36
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Summary of Advocacy Encounters
Advocate: Beth Bates Ge:01/95

{ Granti) Dept. of :ducation

S5.M. was a student that [ feel has benerfited
because of the outreach she has at our adult education
center, known as Bridges. S.M. 1is a mother of 2 children,
and raises them alone. As a child, Mom was hit on the head
with a swing, which caused some brain damage. The resuits of
this can be reiated to her {earning disabiiicy and not
learning how to read. Mom has been acttending Bridges to learn
how to read and to study the program on the computer tor
driver education, so she could take the written examination
to get her drivers license. She has low self esteem, and
needed to !earn assertiveness rather than aggression. As I
worked with her, I believe she learned chis by cthe inrluence
the teacher & I had with her, by sectting examples for her to
model .

S.M. was also overwhelmed with the responsibilicies she
had at home. Her son is a sctudent in the 8th grade and was
having problems. The teachers report he is non attentive,
non—compliant, and shows no interest in school other cthan
showing up. I became invoived in thig boy's life by attending
his counseling sessions with mother & son in order to become
better acquainted with his therapist and the ramily’'s
involvement. At this session, I was informed chat a
Multi-disciplinary Evaluation (MDEJ, was scheduled
for the following week. I would attend this meeting with S.M.
and the therapist. We also discussed the medication his
patient was taking and the diagnosis of Attention Deficict
Hyperactivity Disorder and Oppositional Defiant Disorder. I
was disappointed that his therapist was not able to attend
this meeting due to bad weather conditions that morning. I
contacted the schooi to postpone the meeting when I knew he
could not attend, but my request was denied.

At the MDE the teachers reported thatr no matter what
they try with this student, nothing works because he is
non—comp!‘ .nt and refuses to participate. [ found the scaf¢
wiiling and supportive of this student, but the school had no
resources, ideas, or suggestions that would benefit this
student. The problems they stated were his unwillingness to
turn i1n any assignments or do any homework. fe just shows up
ror schooi.

An IEP was held and an agreement made with Yom i1f her
son came home from school with out any books he wouid need to
recurn to school fsr che assignments. If anot he would fail
and repeact 8th grade. The start had no support sys3tem to
offer this scudenc. What they did have was not working.

. BLST COPY AVAILABLE
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From working very cliosely with this family, I discovered
that in spite of all the problems, this mother's number one
concern tor herself and her famiiy is to get an education.
She cries very hard to achieve this goal for herself and is
overwhelmed because she does not know how to help her
children. She believes the probliems are due to che peer
pressure at school, the schoo!l district chey live in and the
housing unit they reside in.

I stressed the importance or S.i. seeking counseling for
herself with Family Focus who could offer intensive case
management in her home. This would be a support system for
her and beneficial to creating a behavior management plan.

it was not long after that conversation that she became
obsessed wicth moving out of Lebanon, overwhelmed ac
protecting her children from the enemy she considersd to be
the school discrict, the town she lives in and her
neighborhood. She contacted me to (et me know she was very
distressed. I discovered she had not slept 1n four days or
eaten anyching. She piaced her children with famiiy in
another schoo!l district so she could admit herself to the
hospital to gec the treatment she needed to become a, becrter
parent. She was admitted to a psychiacric hospictal and was a
patient for five weeks. She was discharged, is on medication
and atctending outpatient treatment three days a week. Her
scn was aiso admicted atr che same hospital for chree weeks
and is on medication and still in creatmsnt.

I remain in contact with this famiiy on a weekiy basis to
continue my support to them. In Jeptember 1995, chey wilil
boch recturn to continue their educat:on.

It is my hope that they will recurn with a clearer vision
and abie to focus on being educared.

If we want to offer education, we need to look at che
whole person, and find the solutions to help deal with chei?l
problems. Inly then can we get their complete atcention.
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5. P. 1s the mother of a chiid with Attention Deficit
Disorder, and severe behavior probliems. He is in a support
class in another school district. The majority of the school
term had been a disaster. HBe had five inpatient psychiacric
hospitalizations during cthis school term. At present, the
recomnendations were to have him placed in an institution.

I was Jjust inTformed that her son is being discharged from the
hospital today, to begin intensive case management in his
home. This will be under the direction of Edgewater, a
{residential treatmenc facilicy..

This facility Wwill offer seventy hourz of therapy in the
patients home Since cthis Family is dependent on medicai
assistance, the facility needed to be enrolled as a provider.
This service was arranged by the family's caseworker provided
by our local MBMR agency. This agency worked very hard to
respect the mother ‘s reeiings, and keep nim out of an
1astitucion.

When I became involved with chis family, S.P. was
frusctrated with her son’s teacher. She was preparing for the
Multi~disciplinary meeting with the Intermediate Unict 13, who
is invoived in providing the services her son needed to stay
in school. 1 met and ctalked almost daily to this woman to
prepare fcr this meeting and to discuss the options
available.

Our primary research was done by scudying Section 504,
the Right to Special Education, Chapter is & 15, to plan our
agenda for the MDE. Our plan was to inform the school cthey
were in violation of multiple suspensions and that we were
g01n2 to request her son go to school 1l/2 of the day and ask
for a therapeutic aid to transport him home from school for
homebound instruction with wraparound services. It was a
major concern of mine that his acting out behaviors were
happening due to iack of the teacher understanding or finding
a behavior management program that was appropriacte. I stiil
feel because of lack of knowledge, understanding and
education on behavior management, this boy was falling
through the cracks. ©ne major problem was, when he got
frusctrated he would become rescless, begin to talk outr i{oud,
Zet up out of his seat and wander around the room. When he
was asked to compiy to direction, he would not cooperate.
Then the a:d assigned to him would be responsibie to get him
out of the room to take a time out in anocther room
downstairs. At chat point he would become aggressive and
Trash the room untii the aid would need to restrain him. The
next step wouid be to call his mocther Tto come and talk to hinm
and then tc ctake him home for the remainder of the day.

Brs)t COPY AVAILABLE
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Presenc ac this meeting: Mother, myself, the
psychiatrist who did cthe school evaluations, his school
teacher the therapist aid who was with him half of cthe schooi
day, MHMR'S case worker, I.U.l13 had three starff members, the
son’s speech teacher and che hospital who treated chis boy
vhen he was an inpatient.

At that meeting [ became concerned when I asked che
teacher to describe the chiid’s behavior. When [ heard the
details, I felct the behaviors exhibited were to extreme for a
diagnosis of ADHD alone and that perhaps they were missing
another iilness called Tourettes Syndrome. After che
meecing 1 shared my concerns with 35.M. abcut the syndrome
and had her call rhe Tourettes Foundution for more
information.

it was atr this meeting 3.P. was coid the only
recommendation being made for her son, was to have him placed
into an institution, S.P. sctated she did not want chis for
her son. As an advocare I suppoerted her in this decision.
The main reason I asked for homebound instruction, was to get
him out of school until we could have a privacte evaluaticn
done. It was obvious until we could get cthis child evaiuared
by anocther agency, and to discuss Touretce Syndrome with
them, cthe school had given up on this scudent.

Mocher shared her concerns with her son's teacher arfter
this meeting and described the behaviors that would juscity
her feelings. The teacher did agree with her that it sure
would explain many of che behaviors he saw in her child. Buc
no one else listened to her concerns.

The outcome of that meseting was some what in our ravor
and the decision was made for him to be permitted to actend
172 of the day in school, with the aid transporting him home
ror che ocher half day at home with wraparound services.

When we talked about the serial suspensions, they felt
they were noc suspending him rfrom school, jusct sending him
home for the remainder of the day when they could not conctrai
his behavior. A date was arranged ac this cime for the
[EP{Individualized Education Plan,. it would be heid in cwc
waeks.

Jur next plan was to call che Special Educaction
Mediation System to request we go To mediation with che
school. I knew that his education this school year was
arffected. This school wes notif:ed abour our request for
mediation buct flacly denied by the schoo!l discricec.

4
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Another student I worked with was E.M. Hei son surfers
from a cencral audicor, processing problem. Hocher is a well
informed parent who had her son tested for this probiem, and
had a difficulct time educaring his teacher on this lssue. I
told her to get the testc results and to requesc an HDE
mezazing. Mom actended che assertiveness ctraining we ofrered
at Bridges, and felt encouraged. She attended the MDE, which
she felt was a succes= and together they developed the It?P
wi.h the supports and services her son needed in school.

-~ -

5.B. is a sctudent who could not give rhe attention needed
te werk on what she needed ia the zlassrcom. She made
progress, but her mind was divided and rfocused on the events
that had taken place in her life. Her daughter had Leen
molested by her stepfather, who was 5.B5.'S ex—husband. I
became involved with S.3. at the time she was to attend a
court hearing about the mclestation. This process consumed
all her emccional =energy and interfered with the actention
needed to study. [ attended the hearing and trial with her
and her daughter. At this cime she has been able £o put this
to rest and pick up and go on wich her life. She has
complezed rthe SP3C (Single Point of Contact’ and attends cthis
pregram at our site. With thiz 155:@ behind her, she can now
move ahead and focus cn her future. Wizhin the next few weeks
she will take her GED tesct.

L.F. 15 a mother 5r a .oung mals adulr zon. This woman
and her son have suffered because they could necc ger the
supports needed for him ay 1n school. He was licerally
kicked out ¢ school, got :nvolved :1a s=ealing at his
Hother's piace of employment . He and h:s liether were bath
charged ©or zheftr. They made resctizut:i:ca, buct mom and dad
divorced, and the scn remains vneduzated, and struggies gi:i1ng
from one Jcb teo anorther. [ spoke with this woman abcuz the
Cordero lawsuit, and her right to Tile zuiz also.

She 13 full of painful memor:e nd does aot know 1T she
would have che z=rengch %3 =xpose and her s:sn %> pase
. neither on2
rders. Ar

LS3uksS. sne major zoncern Sor bo
has their GED, and torh expsrienc
¥ d
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When we actended the IEP, we were shocked when we

told chart the
‘ transport him
acttend schoal
[.G. 13 also

transportation by them.

her son mighet

This Family was withcut any support because he was

agency providing transpcrtation would no
to schoo{. This wouid mean the boy could
at all unless his mother would transport
stated that her son had been denied

as well stay home.

were
longer
noc
him.

Mother was told now by his teacher

discharged from :zhe hospital with no foliow—up from this

Taecilicy at all.

time unc:i she would experience another crisis.

I knew that it would be only a matcer of

“When it did, HMother zalled the crisis hot line and hoped
they could find -~ different hospital for her son to be

admizcted. They could not,
hcspital as before.

frustraced atv
for ch:ldren.

had her phecne
MHMR and she
more incoming

30 he was placed in cthe same
This has left me so much more upset and

the lack of ctreatment available in our area
Ucher services that were dropped under the
wraparound services that are to be available to children who
are covered under Hedical Assistance were: the arfter school
prograem and the Extended school Year program offered in the
summer, denied him from attending this program.......

! have cried reaching mocher act home by phone buct,

she

service shut off. [ called the caseworker at

phone calls. 1 requested when she visics

5.P. home that I go with her.

This family will need

vold me 5.P. was burned out and did not want any

the

advocacy for much of his school

Yoo, We have aot even started s find an agpropriace
benhawvior management plan, «with the suppcrts he needs or where
he 1s educarionaily.

~hem they are

remain 1n sentact with this family T2 assure
net aiszne

ERIC
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‘ CONTACTS

Commonwealth of PA -- Department of Education

333 Market Street

Harrisburg, PA 17126

(717) 783-6738

(1994 Side-by-Side PA Special Education Regulations)

Education Law Center

801 Arch Street

Suite 601

Philadelphia, PA 19107
(215) 238-6970
(pamphlets, legal advise)

Parent Education Network (PEN)
(800) 522-5827

Children with Attention Deficit Disorder (CHADD)
(215) 628-8665

ARC (Lancaster)
(717) 394-5251

Tourette Syndrome Association
(717) 337-1134

‘ Learning Disability Association (Lancaster)
(717) 3%4~-5452

Your Local Task Force
(800) 692-7258

(For information on the Task Force in Your area call the State Task
Force at the above number)

Parent Involved Network (PIN)

(800) 688~-4226
(Helps families whose children have emotional problens)

4 ,."'!




Parents rights are outlined in PENNSYLVANIA STATE CODE (55 PA
CODE 4225) and you should be given a copy. If not, ask!

Local Interagency Coordinating Councils:

Northeast Region Central Region

Office of MR Office of MR

100 Lackawanna Avenue P.O. Box 2675

Third Floor, Room 315 6th Floor Bertolino Bldg.
Scranton, PA, 18503 Harrisburg, PA. 17105
(717) 963-4749 (717) 772-4906

Western Region Southeast Region

Office of MR Office of MR

1403 State Office Bldg. 306 State Office Bldg.
300 Liberty Avenue 1400 Spring Garden St.
Pittsburgh, PA, 15222 Philadelphia, PA. 19130
(412) 565-5144 (215) 560-2242

You have a right to mediation., After all efforts to resolve
the issues locally have been unsuccessful, you may contact:

Special Education Mediation System
(800) 992-4334

OR
Division Of Compliance
Bureau of Special Education
333 Market Street
Harrisburg, PA. 17126-0333
(717) 783-6913

OR

Right to Education
(800) 222-7372 or (717) 657-5840

48




Q ASSOCIATION FOR RETARDED CITIZENS (ARC--PA.)
123 Forster Street
Harrisburg, PA. 17102
(800) 692-7258

Parents and professionals advocating for people with mental
retardatio..

AUTISM SOCIETY OF AMERICA-PA,
500-G Garden City Drive
Garden City Plaza
Monroeville, PA. 15146

(412) 856-7223

AUTISM SUPPORT AND ADVOCACY IN PA. (ASAP)
234 Lenoir Avenue

Wayne, PA. 19087

(215) 688-8894

(717) 234-2621

Eugenia A. Potters, parent coordinator
Lebanon, PA.

(717) 272-6563

Support group offering support and information to parents
of children with Attention Deficit Hyper-activity Disorders.
Also Passive Attention Deficit Disorder.

‘ C.H.A.D.D. of Lebanon County

CONNECT HOTLINE FOR EARLY INTERVENTION
150 South Progress Avenue
Harrisburg, PA. 17109
(800) 692-7288

Will assist in locating local, state, and national
associations for individuals with disabilities, local services,
and information.

COUNCIL FOR THE BLIND
Adelphia House, #5 Mezzanine
1229 Chestnut Street
Philadelphia, PA. 19107
(215) +38-1410

)
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Dept, HEW

Family Educational Rights .
and Privacy Act Office

330 Independence Ave., S.W.

Washington, D.C. 20201

EASTER SEAL SOCIETY
1500 Fulling Mill Road
P.O. Box 497
Middletown, PA. 17057
(717) 939-7801

EDUCATION LAW CENTER
Suite 610
801 Arcii Street
Philadelphia, PA. 19107
(213) 238-6970
Focuses on the rights of children in the public school
system and early intervention services.

EPILEPSY FOUNDATION

Suite 505, GSB Building ‘
City Line and Belmont Avenues

Bala Cynwyd, PA. 19004

(215) 667-7478

FAMILY POLICY AND REGULATIONS OFFICE
U.S. Department of Education
Washington, D.C. 20202
If your school district refuses to comply with requirements
for reviewing your child's school records.

LEARNING DISABILITIES ASSOCIATION OF PA,
Box 208

Uwchland, PA., 19480
(215) 458-8193

MENTAL HEALTH ASSOCIATION IN PA.
120 South Street
Harrisburg, PA. 17101

(717) 236-9363 ‘
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PENNSYLVANIA ASSISTIVE TECHNOLOGY CENTER (PATC)
Gateway Corporate Center
6340 rlank Drive, Suite 600
Harrisburg, PA, 17112-2746
(717) 541-4960
(800) 360-7282 :
Delivers support, training, and equipment to educators,
professionals, families, and individuals throughout Pennsylvania
who use assistive technology.

PENNSYLVANIA SPECIAL EDUCATION MEDIATION SERVICES
Box 130

Marlin, PA. 17951
(800) 992-4334
(800) 654-5984 (TDD)
Trained mediator will be provided to help reach a solution
regarding early intervention services.

PENNSYLVANIA PROTECTION AND ADVOCACY (P.P.and ..)
116 Pine Street
Harrisburg, PA. 17101
(800) 692-7443 (V/TDD)
Providing advocacy services for any child with mental
retardation, physical disabilities, or mental concerns.

-

PENNSYLVANIA ASSOCIATION FOR GIFTED EDUCATION (PAGE)
P.O. Box 890

McMurray, Pa., 15317

(412) 941-6945

PENNSYLVANIA PROTECTION AND ADVOCACY INC.
Suite 102

116 Pine Street

Harrisburg, PA. 17101

(800) 629-7443

(717) 236-8110

PENNSYLVANIA SOCIETY FOR THE ADVANCEMENT OF THE DEAF
616 Chestnut Ridge Drive

Pittsburg, PA. 15205

(412) 787-7771

8.




Ralph Warner

201 Second Street
Peansburg, PA. 18073
(800) 442-4017

REGIONAL CIVIL RIGHTS DIRECTOR
Office for Civil Rights, Region III
US Department of Education

Gateway Building 3535 Market Street
Box 13716

Philadelphia, PA. 19104

(215) 596-6772 TTY (215) 596-6794

SPECIAL NEEDS ALLIANCE OF PARENTS (SNAP)
P.O. Box 696
Harrisburg, PA. 17108-0696
(800) 442-4017
Parent organization to provide advocacy and support.

TECHNICAL ASSISTANCE FOR SENSORY IMPAIRED PROGRAMS (TASIP)
150 South Pregress Avenue
Harrisburg, PA. 17109
(800) 222-7372
(717) 657-4334
Provide information and assistance to obtain services for
children with visual or hearing impsirments.
TOURETTE SYNDROME SOCIETY
1015 Baltimore Pike
Gettysburg, PA. 17325-7002
(800) 446-6356
(717) 337-1134

UNITED CEREBRAL PALSY OF PA,
120 South Street

Harrisburg, PA. 17101

(717) 236-1334

gl
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(NAT'L DISABILITY GROUPS cont.)

Association of Rirth Defect Children

3526 Emerywood Lane
Orlando, FL 32812
407-859-2821

March of Dimes Birth Defect Foundation
1275 Mamaroneck Avenue

White Plains, NY 10605

914-428-7100

United Cerebral Palsy Association
7 Penn Plaza

Suite 804 .

Naw York, NY 10001
212-268-6655

800-USA-1UCP

Association for Children with Down Syndrome
2616 Martin Avenue

Belimore, NY 11710

516-221-4700

Spina Bifida Hotline
800-621-3141

National Down Syndrome Congress
1800 Demipster Strsat

Park Ridge, IL 60008
312-823-7550

800-232-6372

National Down Syndiome Society
141 Fifth Avenue, 7th Floor

New York, NY 10010
212-460-9330

800-221-4602

Epilepsy’ Foundation of America
4351 Garden City Drive
Landover, MD 20785
301-459-3700

800-EFA-1000

National Information Center on Deaf-Blindness
800-672-6720 ext.5289 (V/TDD)

Alexander Graham Bell Association for the Deaf
3417 Volla Place, NW

Washirgton, DC 20007

202-337-5220 (V/TOD)

26

American Society for Deaf Children
814 Thayer Avenue

Silver Spring, MD 20910
301-585-54C0 (V)

301-584-5401 (TDD)

Auditory-Verbal International, Inc.
505 Cattell Street

Easton, PA 18402

215-252-3461

National Association of the Deaf
814 Thayer Avenue

Silver Spring, MD 10910
301-587-1788 (V/TDD)

National Cued Speech Association
P. O. Box 31345

Raleigh, NC 27622
919-828-1218

National Information Center on Deafness
Gallaudet University

800 Florida Avenue, NE

Washington, DC 20002

202-651-5061 (V)

202-651-5052 (TDO)

John Tracy Clinic

806 W. Adams Bivd.
Los Angeles, CA 90007
213-748-5481

800-522-4852 (V/TDD)

Tripod Services for the Hearing Impaired
2901 N. Keystone Street

Burbank, CA 91504

800-352-8888 (V/TDD)

Association for Children and Adults
with Learning Disabilities

4126 Library Road

Pittsburgh, PA 15234
412-341-1515

412-341-8077

National Center for Learning Disabilities
g9 Park Avenue

New York, NY 10016

212-687-7211

American Association of Mental Retardation
800-424-3688

A
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(NAT'L DISABILITY GROUPS cont.)

Federation of Famiies for Children’s Mental
Health

National Mental Health Association

1021 Prince Street

Alexandria, VA 22314-2971

703-684-7722

Association for Retarded Citizens of the US
2501 Avenue J

Arlington, TX 76006

817-640-0204 d

800-433-5255

American Speech-Language-Hearing Association
10801 Rockville Pike

Rockville, MD 20852

800-638-8255 (V/TDD)

American Council of the Blind
1155 15th St., NW )
Suite 720

Washington, DC 20005
202-393-3666

800-424-8666

American Foundation for the Blind
15 W. 16th Street.

New Yorks NY 10011
212-620-2147

800-232-5463

National Association for Parents of the Visually
Impaired

2180 Linway Drive

Beloit, Wi 53511

800-562-6265

608-362-494

National Association of the Visually Impaired
22 Wes! 21st Street, 6th Floor

New York, NY 10010

212-889-3141

27

Nationa! Federation of the Blind
1800 Johnson Street

Baltimore, MD 21230
301-659-9314

The Association for Persons with Severe
Handicaps (TASH)

7010 Roosevelt Way, NE

Seattle, WA 8115

206-523-8446

American Council on Rural Education
(ACRES)

Western Washington University
Bellingham, WA 98225
206-676-3576

Tourette Syndrome Association
4240 Bell Bivd.

Bayside, NY 11361-2861
800-237-0717

National Information Center for Children and
Youths with Handicaps

P. O. Box 1492

Washington, PA 20013

703-893-6061

800-999-5599

National !Institute of Neurological and
Communicative Disorders
NIH

Building 31, Room BA-06
Bethesda, MD 20892
301-496-4000

Office of Special Education and Rehabilitation
Services

Clearinghouse on Disability Information

US Department of Education

Switzer Buikling

330 C Street, SW

Washington, DC 20202

202-732-1732

202-732-1245
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secrotary of Education
Dongid M, Carroll, Jt.

Office - of
Elem/Sccondary
Education

Joseph Bard

Burcaa
Education
Jumes Tucker

of Special

Stats Bosxrd of
Education
Robert B, Feir

PA Dept. of BEducation
Office of Complisnce

CH.A.D.D. Nationsl
ice (Children with
eation Deficit
orders)

. N

CH.A.D.D. State

Council of

Peansylvania

Education Law Cecuter
(ELC)

The Hducation Law
Conter-PA

RESOURCES (Attention Deficit Disorders)

Adclreas

PA Dept. of Education
333 Market Strect
Harriskus, PA 171260333

PA Dept. of Education
333 Market Street
Harrisburg,PA 171260333

PA Dept. of Education
333 Market Street
Harrisburg,PA 171260333

333 Market Street
Harrisburg,PA 17126-0333

Bur. of Special Education
PA Dept. of Education
333 Market St.
Harrisburg,PA 171260333

499 N.W. 70th Ave., Suils
308
Plantation, FL 33317

1193 Butler Pike
Blue Bell, PA 19422

1708 Law and Finance
Building

429 4th Ave,

Pittsburgh, PA 15219

Suite 610, 801 Arch Street
Pbiladelphbia, PA (9107

Tclephone

(717)787-5820

(717)787-2127

(117)783-6913

(7117)781-3787

(717)783-6913

(305) 587-3700

(215)584-9499

(412)391.5225

(215)218-69.

Il

Serviees Offered

Public meetings quarterly with
full Board to riyake anc! enforce
educational policy in PA

Iavestigates complaiats relating
to failure of a school/district to
comply with state and/or lederal
laws and regulations.

Icformation wsnd support to
parcats of children with
ADDVADHD agd professionals
that deal with 1bese children.

ffoslition of pareats aond
professionals advocatiog for the
educational aeeds of children
with ADD, teacher inservice
training aod state funded
rescarch,

Noa-profit law firm.Any parzot,
child advocate or student can
call with questions coacerning
student rights. A member of the
legal seall will return the call.
Nu cost for ELC-PA' services.

Samie as abave.

o)

Miautesofmectingavailable

by calling the State Board of -

Educatioa

Monagement Guide,
c versial Tl .
ADD Fact Shegy (included
in membershup fee)

S:H 5 D D F--"lgﬂ“][i
Maaual

The ALDvgcg-usvsletier

published occasionally

The Right so Spegial
A.Guide for Parents (Single

copies (rec)

Same as above.
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Parent EBducation
Network (PEN)

Connect Iaformation

Service

Learning Disabilitics
Assoc. of PA

Pareats Involved
Notwork (PIN of PA)

Peonsylvaaia
Protection aad

Advocacy (PP & A)

National
Clearinghoase
Family Support &
Children’s Mactal
Heslith

Higher Educaticn and
Adult Training f(or
people with Handicaps
(HEATH)

Nationsl Iaformation
Center for Children &
Youth with
Disabilities (NICHY)

ADD Warchouse

ga-

333 E. Tih Ave.
York, PA 17404-2139

Toomey Building, Suite 7
Uwchland, PA 19480

311 South Juniper Sireet,
Suite 902
Philadelphia, PA 19107

116 Pine Street
Harrisburg, PA 17101

Portland Siate University
P.O. Box 751
Portisad, OR 97207-075|

OCue Dupoat Circle, Ste. 800
Washiagton, D.C. 20036

P.O. Box 1492
Washington, D.C. 20013.
1492

300 N.W, 70th Ave., Suite
102
Plagtation, FL 33317

(717)845-9722

(800)522-5827

(800)692-7288

(215)458-8193

(800)688-4226

(215)735-2465

(800)692-7443

(800)999-5599

(800) S44.3284
(202)939-9320

(800)999-5555

{800)233-9273

12

Referral and consultation in
identifying services or assistance
withio parents’ local area,
provides workshops.

Information and referral for
education programs and services
available to childrea with
disabilities from birth to 21.

Information/referral and
advocacy for children or adults
with learning disabilities.

Sell-help/advocacy, information
and training resource for parents
of children and adolescents who
bave emoticaal problems

Ioformation and advocacy
services.

Clearinghouse designed 1o serve
families of children with serious
emolional disorders,
Compulerized data bank, fact
sheels,

Information on educational
support services and
opportunities on American
cainpuws, vocalional-technical
schools, adult education
programs, aod other post high
school trainiog programs.

Free information to assist
parcats, educators, caregivers,
advocates and others in helping
children and youth with
disabilities become participating
members of the communily.

Books, training in programs,
audio and video tapes for
paceats,educators, mentalhealth
ptofessionals and children which
addresy the needs of children
wilh attention defizit disorders.

g
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-

Newsletter "PEN News"

Programs & Services:A
Guic - for Pargpis (all free)

Call Connect for list of frec
literature

Newsletter (subscription fee)

Informationalmalerial-write

for list
S

Coantact for list of current
free publications

Coatact for list of current
free publications

Call to request frez catalog




EARLY INTERVENTION RESOURCES

PENNSYLVANIA

INFORMATIONADVOCACY

Connect Information Services
150 South Progress Avenue
Harrisburg, PA 17109
800-692-7288

Education Law Center
Suite 610

801 Arch Street
Philadelphia, PA 18107
215-238-6970

Parant Education Network
333 East 7th Avenue
York, PA 17404
717-845-9722 (V/TDD)
800-522-5827 (V/TOD)

Parents Involved Network
311 South Juniper Street
Philz Jelphia, PA 19107
215-735-2465

-

PA Protection & Advocacy
116 Pine Street
Harrisburg, PA 17101
800-692-7443 (V/TDD)

PA Special Education Mediation Servicus
Box 130

Marlin, PA 17951

717-544-2657

800-692-4334 (V/TDD)

Technical Assistance for the Sensory Impaired
(TASIP)

150 South Prograss Avenue

Harrisburg, PA 17109

717-657-5840 (V/TDD

STATEWIDE DISABILITY GROUPS

Alliance for the Mentally lll in PA
2149 N. Second Street ~
Harrisburg, PA 17110
717-238-1514

Association for Retarded Citizens of PA
123 Forstar Place

Harrisburg, PA 17102

717-234.2621 800-692-7258

Autism Society of America, PA Chaptar
P. O. Box 156

Swarthmore, PA 19081

215-975-Q125

Learning Lisabilities Association of PA
Toomey Bidg., Suites 2 & 3
Uwchland, PA 19480

215-458-8193

Mental Health Association of PA
900 Market Street

2nd Floor

Harrisburg, PA 17101
717-236-9363

PA Easter Seal Society

P. O. Box 497

Middletown, PA 17057-0497
717-939-7801

PA Socizty for the Advancement of the Deal
616 Cnestnut Ridge Drive

Pittsburgh, PA 15205

412-787-7771 (TDD)

PA Tourette Syndrome Association
1015 Baftimore Pike

Getysburg, PA 17325
800-446-6356

United Cerebral Palsy of PA
120 South Street
Harrisburg, PA 17101
717-236-1334

1.




' PA STATE AGENCIES

e —————

Blindness and Visual Services
Department of Public Welfare

901 N. 7th Street, P. O. Box 2675
Harrisburg, PA 17105
717-787-6176

Children's Rehabilitation Services
Division of Rehabilitation
Department of Health, Room 714
P. O. Box 90

Harrisburg, PA 17108
800-692-7254 {Hotline/V)
800-932-4639 (Hotiine/TDD)

Early Intervention Programs
Cffice of Mental Retardation
Department of Public Welfare
Health & Welfare Bidg., Room 302
Harrisburg, PA 17120
717-783-5764

Early Intervention Programs
PA Department of Education
Bureau of Special Education
333 Market Street
Harrisburg, PA 17126-0333
717-783-6913 (V)
717-787-7367 (TOD)

Office for the Deaf & Hearing Impaired
Labor and Industry Bldg., Room 308
7th and Forster Streets

Harrisburg, PA 17120

717-783-4912 (V/TDD)

800-233-3008 (V/TDD)

NATIONAL
INFORMATION/ADVOCACY

American Bar Association

National Legal Resource Center for Child
Advocacy & Protection

1800 M Street, N.W., Suite 200

Washington, DC 20036

202-331-2250

Chikiren's Defense Fund
122 St. NW, Suite 400
Washington, DC 20001
212-628-8787

Council for Exceptional Children
1920 Association Drive

Reston, VA 22019
703-620-3660

Keshet-Jewish Parents of Children with Special
Needs

3525 West Peterson

Chicago, IL 60659

312-588-0551

Mental Health Law Project
2021 L reet NW, Suite 800
Washington, DC 20036
202-467-4730

National Catholic Office for Persons with
Disabilities

P. O. Box 29113

Washington, DC 20017

202-259-2933 (V/TDD)

National Easter Seal Society
70 East Lake Street
Chicago, IL 60601
312-726-6200

SPECIFIC DISABILITY GROUPS

Children with Attention Deficit Disorders
(CHADD)

1859 Pine lsland Road, Suite 135
Plantation, Florida 33322

305-384-6869

305-587-3700

National Autism Hotline
Autism Services Center
Douglass Education Building
10th Avenue and Bruce Street
Huntington, WV 25701
304-525-8014




PRISE
+e.INFORMATION SERVICES.+--

General Distribution Bibliographies listed below are available to you upon request. The

information is offered in support of this teleconference snd is provided free of ¢
working with special needs students throughout Penasylvania. To order bibliographies which are

of special interest to you, mail the
filled-in bottom portion of this sheet to:

Eastern Instructional Support

Center/PRISE

General Distribution Bibliographies
200 Anderson Road
King of Prussia, PA 19405

129-93 Incdusive Education

Contains articles that provide the rationale
for inclusive schooling, describe model
programs, and present strategies to support
the successful integration of all students in
the regular education classes of their
neighborhood schools.

135-93 Inclusion at the Elementary
Level
The placement of students with special
needs in the regular classroom requires
a thorough understanding of service
options and appropriate implementation
methods. These articles and excerpts
contain information on research, imple-
mentation and impact of inclusion.

133-93 Ilfleddusnon' at the Secondary

v
This file containy, information applicable to
program plannir.g, curriculum, teaching
methods, vocational and supported employ-
ment strategies, program descriptions and out-
comes directed toward full inclusion at the
middle and secondary level.

136-94 Inclusion at the Preschool Level
Contains descriptions of programs where
appropriate strategics are employed to
support the full inclusion of young children
with challenging needs in regular settings
with their nondisabled peers.

Name

fhone #

Address

harge to persons

City

School District

State Zip

Bibliography Number
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PRISE

««sINFORMATION SERVICESs+s

General Distribution Bibliographies listed below are available to you upon request. The informa-
tion is offered in support of this teleconference and is provided iree of charge to persons working
with special needs students throughout Pennsylvania. To order bibliographies which are of special
interest to you, mail the
filled-in bottom portion of this sheet to:

Eastern Instructional Support Center/PRISE
Geaeral Distribution Bibliographies
200 Anderson Road
King of Prussia, PA 19406

594 Supported Employment
Provides a review of the literature concerning
supported employment as an option for
persons with severe disabilities

36-94 Transition from School to Work
of Persons with Moderate to Severe
Disabilities

Coniains information for pareats, articles on
curriculum and planning, and descriptions of
transition programs.

37-91 Transition from School to Work
of Students with Mild Disabilities

Includes information on parent involvement,
job-related skills, and transition models and

programs.

73-92 Transition of Students with Mild
Dissbilities to Postsecondary Education
Information for pareats, educators, and coun-
selors on model programs and procedures to
help high school students with mild disabilities
adjust to university or vocational settings.

98-94 Supported Employment:

Issues and Components

Contains citations which address various com-
ponents of and issues involved in supported
employment.

142-94 Effectiveness of Supported
Employment
Supported employment research studies.

Name Phore #
Address

City State, Zip
School District 18]

Bibliography Number
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STATEWIDE SUPPORT INITIATIVE

January 16, 1995
SUBJECT: The Cordero Court Order
TO: Interested Parties

FROM: Tim Knoster, Director of the Statewide Support Initiative
of the Instructional Support System of Pennsylvania

Attached you will find a brief resource that highlights the relationship between
Person/Family Centered Planning and Individualized Educational Plans. Please be advised
that this document is being provided as a resource as you may find it useful in the planning
and delivery of services to meet the needs of children covered under the Cordero court
order.

In closing, it is hoped that you will find this material useful in your local endeavors.
Please feel free to contact my office as you may need access to additional resources along
these lines. ‘

THK:ef

cc:  Systems Change (Cordero) Work Group
SSI Directors
Rhonda Tyree

P.O.Box 213
Instructional Support System Lewisburg. PA 17837
of Pennsylvania (717) 523-1155, Ext. 213, or (717) 523-7244
Pennsylvania Department of Education : FAX (717) 524-7104
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meaningful supportive interventions been provided in a timely manner). The point of noting this in
such a blunt manner is not to cast blame, but rather to help unfreeze our thinking about IEP Q
development and delivery.

One particular approach that has been found to effectively facilitate the development and
delivery of meaningful IEPs for children with this degree of need has been Person and Family
Centered Planning. Use of such an individualized planning approach can have a dramatic positive

influence on the educational team's focus and subsequent development and implementation of the
IEP.

S0 What Do We Mean by Person and Family Centered Planning . . . and How is jt Different from
What We Typically Do?

The term "Person and Family Centered Planning” is used to describe a group of approaches
that can be used to organize and guide community change in alliance with children with disabilities
and their families and friends. A number of approaches to Person and Family Centered Planning
exist (Personal Futures Planning, PATHS, etc...) with all having in common the following
foundation of beliefs:

¢ The child at the focus of the planning, and those who know the child the best, are the
primary authorities on the child's life direction. The key questions become . . ."Who is
the child?", and "What community opporturaities will enable this person to pursue his or
her interests in a positive way?".

¢ The purpose of planning is to learn through shared action as a team. For example, the
focus child and those who know them best may be uncertain about what is possible or '
even desirable, thus one function of the planning process may be to decrease
uncertainty. In another example, there may be disagreement between team members as
to what is possible or desirable, thus another function becomes resolving conflicts in a
constructive manner.

¢ The planning process looks to positively change common patterns of community life
for the focus child (i.e., increase their presence within the local community as opposed
to placement into segregated programs and facilities).

¢ Person and Family Centered Planning moves the focus from being systems centered
(i.e., what already exists in the continuum of placements options) to being
individualized (i.e., how do we enhance access to the desirable future as articulated
through the planning process).

» Honest Person and Family Centered Planning can only occur when there is a healthy
respect for the dignity and completeness of the focus child (i.e., acceptance of the child
and family as full partners as opposed to viewing them as simply recipients of service).

¢ Clanning along these lines engages powerful emotional and ethical issues and calls for a
sustained search for effective ways to deal with difficult barriers and conflicting
demands.

Specifically, Person and Family Centersd Planning differs from the traditional IEP
development process in that it creates a compelling image of a desirable future for the child, looks
to strengthen personal relationships, and helps team members to leamn by reflecting upon their '
successes and failures as a team. This group of approaches can help to reduce systems'
uncertainty by providing an alternative route to complying with existent rules and regulations
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‘ In another example, a sixteen year old’s Futures Plan may indicate the desire for finding a
job

in the local community. Then, under the guise of providing transition related activities on the
IEP the educational team decides to place the young man in an existent program in a different
school outside the local community where he and his family currently reside. The bottom line is
that regardless of how good the services may be in the different school setting, there are typically
stark differences in terms of outcomes when services (i.e., transition related supports) are made
portable to the community where the focus person is located. This is particularly true in this
example as we know that connections with others within the local community greatly enhances the
likelihood of successful transidon from school to adult life by students eligible for special
education services.

Use of a Person and Family Centered Plan necessitates the educational team to rethink their
traditional route to placement and begs the question of "what is it about the nature of the services
delineated on the IEP that makes it impossible or impractical to provide those same services within
the child's home school and local community?”. In the absence of such a personalized plan, this
question in all likelihood would not be asked . . . yet alone debated at the local level. In reality,
such conflicts, and resultant debate is what gives rise to the development of new and innovative
services within local communities as specifically called for in the Corder~ court order.

w Writi that is Consi wi Pe

One of the greatest challenges in comprehensively meeting the needs of children whose
needs perplex our service delivery structures through this approach is in creating a marriage
between Person and Family Centered Planning and the [EP. Specifically, as is important with any
relationship, the quest is to create the bond between these two entitics while maintaining the
integrity of each one's identity.

_ Just as Person and Family Centered Plans will look different from child to child, so too is
the expectation with regard to meaningful IEPs for children in our schools. Different planning
processes will require varying team members and require varying amounts of time over the ccrse
of the child's eligibility to receive special education services.

Acknowledging this, it is highly recommended that the following framework for
interagency collaboration be considered by local educational teams in designing and implementing
the IEP for children identified as members of the Cordero class. It is also suggested that teams
may find this framework useful for a number of additional children who may present challenges to
their existent structure of service delivery. _

4 6o
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In developing this framework, we have endeavored to infuse at the front end of the process
core elements of Person and Family Centered Planning. The information attained during this initiai
phase of the planning process then naturally should lead to the identification of barriers and goals,
which can then be translated into IEP terms for agreement.

The order of progression is particularly important in this outlined process as at the front end
the team . . . most particularly the child and those that know him or her the best . . . articulate their
desires for the future. Additionally in the beginning, the focus is exclusively on the child's
strengths . . . what they can do . . . as opposed to our traditional approach of what they cannot do.
This is then followed by an exploration conceming natural supports systems that exist within the
local community.

Discussion of natural supports represents a fundamental departure from traditional
development of IEPs as the nature of our traditional model of special education reinforces the
notion that the more formal services provided to the child the better. In essence what has gradually
occurred in special education, and quite frankly across all forms of child serving systems is that we
have in many instances created unnatural co-dependencies between providers and consumers of
services (i.e., special education systems and students). Ultimately, our goal should be to clearly
enable all children, as a result of their [EPs, to be able to acquire the necessary supports to enhance
their quality of life within their local communities through the least intrusive means possible (i.e.,
family, friends, etc...).

In essence, if the foundation of the child's life after completing however many years of
special education is that the majonty of people who are involved with him or her are paid tc be with
them one should be able to see the co-dependency issues. Additionally, due to the complex nature
of most Cordero class members' cases it has not been possible to effectively meet many of the
class members' needs in an appropriate manner without engaging informal nateral support

systems.

Natural suppotts can zvail themselves in many forns to the educational team, but the team
has to be consciously looking for such resources. As the old saying goes, “the last ones to .
discover the water are the fish." Often times the most logical and obvious solutions to comp’ex
issues are right under our very noses if, and only if, we are alert enough to see them.

Examples of natural support systems can be neighbors, relatives, individuals from local
churches and synagogues, people from local groups and/or organizations, and the like. The key
ingredient, and consistent across all of these examples, is that the natural Supports appear in the
form of people from within the local community. And in most instances, these people give freely
of themselves because they want to and resultantly benefit through a sense of contribution on a
personal level. Money rarely, if ever, becomes a major inhibitor when it comes to natural
supports. Wouldn't it be nice to be able to say the same about more formal types of iuman
services inclusive of education. Clearly, this is one of the greatest strengths of naturally occurring
supports for all of us as human beings and members of our local communities.

One final observation concerning the access of natural supports within local communities is
appropriate in regard to culture and children who are memibers of cultural/ethnic minority groups
(African American, Latino/Hispanic, etc.). Person and Family Centered teams, as well as
educational teams planning IEPs, need to connect with and include in the planning process cultural
brokers (i.e., often times it is inadequate to superficially assume that because there may be people
of color on the tearn that these individuals can serve as cultural brokers, Family members
[including the child whenever possible] need to be involved with the identification of cultural
brokers to best ensure connectedness with appropriate sources of support in the child's local
comrmunity).
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Final Thoughts

While children identified as members of the Cordero class are a very small group of
children when compared with other children eligible for special education services across the
Commonwealth (i.e., less than five hundred children vs. approximately two hundred eighty
thousand childr=n), the complexity of providing each child with a "Free Appropriate Public
Education” has created an extrzordinary strain on existent structures in school districts 2ad their
child serving human service systems counterparts at the county level. Continued use of traditional
approaches to IEP development for Cordero class members appears to represent an effort in futility
as we have learned that slot based approaches to programming have been ineffective. If this were
not the case these children would never have been identified as class members under this court
order. Further, continued use of our traditional approaches may in fact exacerbate rather than
relieve difficulties in meeting the needs of the child and family through the IEP.

One of the most challenging aspects to reflect upon in special education is that when our
current approach to intervening in a given situation proves to be ineffective that we, as a team, need
to consider different approaches to achieve the desired outcomes. It is the intent that a given
child's IEP (i.e., Cordero class member) and subsequent placement decisions be a dynamic
process that is expected to change over time as needs and circumstances change.

Unfortunately, the rigid structure that has evoived based on our systems institutionalization
of the IEP process has been in a number of instances ineffective in meeting the needs of children
eligible for special education. Certainly this is the case for members of the Cordero class and
arguably a larger group of children currently eligible for special education services in
Pennsylvania. We need to collectively unfreeze our thinking with regard to the design and delivery
of special education to be able to truly individualize IEPs in order to meet-a growing number of
children’s needs in a meaningful manner. Use of alternative planning processes as outlined here
provide one tangible route for teams to consider. Use of these practices can minireally help school
systems to comply with the law in terms of delivering a "Free Appropriate Public Education,” but
most importantly best ensure that what we do in the name of a child's IEP is meaningful and belps
the child to enhance their quality of life.

Special note: A significant portion of this resource was based on the work of John O'Brien and
Herb Lovett. Specifically, the initial description of Person and Family Centered Planning was
drawn from "Finding a Way Toward Everyday Lives . . . The Contribution of Person Centered
Planning" developed for Pennsylvania's Office of Mental Retardation (1592).

Additional References

Cordero v. Commonwealth of Pennsylvania Department of Education, 795 F. 1352
(M.D. Pa., 1992).

Special note: Readers interested in obtaining additional information related to Person and Family
Centered Planning should contact Dr. Tim Knoster at 717-523-1155, ext. 213, or 717-523-7344.
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The
Family
Forum
Series

What is the Family Forum Series?

The Fanilly Forum is an opportunity foc
families to leamn and dialogue with families
and mental health professionals.

The Family Forum Series idea arose out of
discussions among the Philhaven Par=nt’s
Advisory Council and Philhaven Child and
Adolescent Clinicians.

The Family Forum Series will present
speakers throughout the year who work
with and for children in their respective
fields. Topics to be addressed will include:

® access to and availability of services
for children and families

® student and parent rights regarding
educadonal needs, legal issues and
special education placement

® support for families with a child
experiencing behavioral, leaming,
or emoticnal difficultles.

@ educational presentations on
emotional and behavioral disorders
of children and adolescents

What is the Philhaven Parent
Advisgry Council?

The Council Is made up of parents whose
childrer: have been or are cllents within the
Philhaven contnuum of child & adolescent
services. The purpose of the council is to
provide parent input into the quality and
comprehensiveness of Philhaven's Child and
Adolescent Services. Our goal is to establish
a partnership that will sustain and support
the familles we serve in an ongoing way.

——
-

o

-~

Date/Time:

Saturday, June 3, 1995
10:00 a.m. - 12:00 noon

Location:

Philhaven Chapel
283 South Butler Road
Mt. Gretna, PA

(see map)
Schedule:

10:00 - 11:00  Presentation with
Questions and Answers

11:00 - 11:15  Break

11:15 - 12:00  Famiiy discussion and
support ime

Presenter:

Vivian B. Narchood

Anomey

Parents of exceptional students need to
become advocates for their children: know-
ing the full range of rights to which they
are entitied is an imperative first step in
effective advocacy. It is :mpomant to know
not only what the law says but how the
Courts Interpret these laws. This program
will focus on ways to assert your rights in 2
timely and effective manner.

Vivian Narebood is an attorney in Lancaster
who works with exceptional students and their
Jamilies 0 protect ikeir rights in tbe school
setting and slsewbere.

Ms. Narebood consults with the families,
atiends MDT and |EP meetings and, when
necessary, takes cases 10 Due Process und
through the appels procedure into federal
court. She bas beiped families in the full
range of options from obtaining the apprcpri-
ate services io make “inclusion” meaningful,
10 obtaining reimbursement where the family
found it necessury 1o place a child in privaie
school.

Registration:

To register, call Philhaven's Child and
Adolescent Services at (717) 270-2473.
Babysitting is available. Please ~all to
arrange.
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Cordero v. Commonwealth

(U. S. Distriet Court Middle District of Pennsylvania)
Guidiag Principles in the Commonwealth Response
i ) - ’ ©t & $ o

The remedial steps in this order, and defendants actions in
pursuing those steps, are to be guided by and interpreted in
the light of the following general principles:

p Defendants must examine both what can be
done to replicate successful program and
placement options more widely and what can
be done to create new and innovative options.

» The provision of assistance should have, as
one of its goals, a greater capacity of school
districts such that some children who would
otherwise be referred for placement in
restrictive and usually private facilities may
be able to remain in public schools.

p Defendants must pursue an interagency
approach to the remedy of this case.

P  Options must be based on the community and
family of the student so that, to the maximum
extent possible, programs are designed to
maintain and support students in their home
community and family setting.

6/
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- The Commonwealth's Response
to the court order known as’
Cordero V. Commonwealth

OPERATING SET OF ASSUMPTIONS

>

>

Pennsylvania has a growing number of success
stories concerning inclusive practices.

The need exists to examine current practices
across the Commonwealth, and in turn design
and implement a seamless system that is
inclusive, easily accessible, and well integrated
for all families.

The human services field, inclusive of special
education, continues to evolve concerning
promising and best practices to support
children with disabilities within their home
school and community.

Capacity of both state and local service

providers in partnership with families, needs.

to facilitate a more equitable implementation
of state of the art practices across the
Commonwealth.

Striking a healthy balance between natural
support systems such as family members and
friends and human service providing systems
must be an integral part of the problem solving
process for children considered as class

members. "

3.
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2 Vision

Statement of the Children’s Cabinet

The Children’s Cabinet of Pennsylvania has adopted the following brnad statement of its

vision:

Children will grow up healthy and safe and develop intc
competent citizens who contribute to the community.

In striving for this goal, the Commonwealth’s health,
education, social services, and economic programs must
support families so they can provide the best possible
homes for their children. Qur programs must invest

in primary prevention and early intervention; and they
must be community driven, culturally relevant and
comprehensive. The ultimate system must be
inclusive, easily accessible, and well integrated.

Our vision is grounded in the following principles:

Parents know their children’s needs best.
We must become their partners in the de-
sign and implermentation of services to
children. The family is the center of the
child’s life, and we must learn to work
within it.

Families are unique and the support we
provide must be tlexible and based on
choice. We must respect each family’s
right to control its future according to its
own culture, values, and priorities.

Services must be community based.
Peruisylvania is extremelv diverse and
inethods to meet the ..eeds of children and
families must recognize and build on the
strengths of local communities. There is
no other way.

et

(1

* We must respond to the needs of children

and families sooner rather than later. The
emphasis on treatment to individuals with
specific problems must be balanced with in-
creases in prevention, outreach, and service
integration.

Priority must be given to groups dis-
enfranchised by racism, geographic iso-
lation, and economics. The cycle ot de-
pendency must be broken and equal
opportunities must be present for all chil-
dren and families.

Comprehensive service systems should be
simple to understand and easy to access.
We recognize that our categorical structure
r :ises barriers in meeting their tamily
needs. We must try new approaches
through local pilots and demonstration pro-
jects.

{over)
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The Children’s Cabinet has adopted two goals. They are:

2 Increase results in health, education, and social services for disenfranchised
children and their families; and,
2 Increase community based supports and services to families so that children

may remain at home and in their own communities.

The objectives, tasks, and activities related to the goals are designed to achieve the
following outcomes:

> Implement comprenensive outreach.

> Implement a child screen and follow-up process to ensure that health and
developmental needs of children are identified and addressed.

o Identify key questions and outcome measures that will be used to guide the
process of managing information within the three Departments.

[e)

Pursue grant and foundation funds that support the Commonwealth’s vision for
children and families.

o

Consistent approach to using Medicaid for children’s services.

'e)

Improve aceess t services through single point-of-contacts such as family centers
and/or school based clinics.

o

Pilot local projects that build on community strengths to address the vision and
goals for children and families.

> Implement cross department coordinated training.
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FROM:

COMMONWEALTH OF PENNSYLVANIA
DEPARTMENT OF PUBLIC WELFARE

MAR 10 143

Anmin;‘l‘ime}yuizd}.ppmpﬁmwﬁm
for All Students with Disabilities Under
the Cordero Court Order

County MH/MR Administrators
County Children and Youth Administrators

Michasl] J. Brestin
Executive Deputy

Children and adolescents with atal health, mental retardation, cr other
disabilities do not always receive timely nd sppropriate education services
bectuuschooldimicudonotknowubom.whwemw.anﬁdm
complete arrsy of service options. In litigation known as Cordero v
Commgmm.tthommmdthmfmmd liable and was ordered to design
and sssure s successful remedy.

Mmmmmdmﬁmmmmmm
court ordar identifies the need for collaboration emong education, mental hesith,
mental retardation, children and youth, juvenile probation, drug and alcohol, and
other child-serving systems. Since this collaborative approach is consistent with
the Governor's agsnda for children, the Children's Cabinet has directed that oll
relevant state agencies and program offices join with the Department of
Education to create a “seamless” system for children and adolescents with special
nseds. Through the leadership of the Children’s Cabinct, our local governments,
and our collective will, we have an unprecedented opportunity to change the wxy
we provide services and improve the outcomes for children and sdolescents and -
their families.

To accomplish the task of creating 8 *seamless” approach for each child,
the Children’s Cabinet has convened & workgroup consisting of Commissioners
and Deputy Secretaries from all the necessary State Agencies. Thic workgroup
has jointly prepared s policy and information statement which is being sent as 8
Basic Education Circular (BEC) (attached) to all school districts and intermediste
units, since Cordero requires that schoo} districts undertake a number of new
activities immedistely. Simultanecusiy, under cover of this memo, a copy of the
BEC is beinig sent to all county human service program directors. The purpose of
the BEC is to give school districts and counties the same basic information and
¢rame of reference about the Court Order and the requirements to retnedy the
findings.
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Wehnveduadybegunworkingﬁththelndu:hipoftheCwnty
Comnﬁsdow’susodnﬁonmdnsnfﬁﬁm.sothueomﬁnunbom
involved as we move forward. This memo is also being distributed under separate
mmtheShﬂeComtyAuthoﬁﬁaforDms&Alcoholemmdthe
ChiefJumkProbaﬁonOﬁomtoinsmthutheympanoﬂhcm In
theneuﬁmm.youwmbemivinsmmmdﬁchfommmmc«n
Order and implementation. In wddition, the recent expansion of Medical
Auimneef\mdedmmhedthurv‘mﬁmmmoppmiﬁuwwakh
pumenhip\dththenchookmdwproﬁdemﬁusbmdmthehﬁﬁdmlmd
miqmnudsdcmheli;iblechﬂ&

As school districts und counties move towards implementing Cordero, the
school dimictswiﬂbethemim:rywmefoﬂdmtifyhz%mdﬁnmm
However, parents, guardians, advocates, private agencies, and public agencies may
report to the State the names and other pertinent inforzaation concerning students
who appear to be Cordero class inembers. Your agency and other interested
agencies and individuals can do this by contacting the Bureau of Specisl
Education of the Pennsyivania Department of Education (PDE). The address is
333 Market Street, Harrisburg, Pennsylvania 17126-0333, the talephone pumber is
(717) 783-6913. Although we wouid hope that most problems would be explored
at the local Jevel, you should feel free to report potential Cordero cless members
to PDE and to let othess know of the avallability of this procedurs.

: Shccommmdonotdwmmthesmhnzuueordeﬁniﬁm.thc
BEC contains & footnote which explains the use of the term “placement”. In the
educaﬁonmmn.phcemmtisaneuuﬁmmwhichnfmwmyutﬁuwhmn
child is receiving his cr her education, bassd on the child's Individual Education

Plan (IEP).

Although the timelines of the Court Order will require us to move more
quickly than we may like, we believe that the requiremnents of Corderg are
compictely consistent with the values, philosophy, and models for best-practices
that-each of our systems have as their goal. As such, these requirements are
advanced and endorsed so that children receive the services they need to remsin
in their homes and community school regardless of whether they are or are not in
a particular class of pluintiff. We are committed to working with eounties, school
districts, and to the other State Agencies to make this goal of s seamless system a
reality.

-
(¥
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fasic Education Cxeulars

COMMONWEALTH OF PENNSYLVANIA DEPARTMENT Q€ EDLCATICN

BEC 10-93
pate Issued March 1993
Replaces NA

SUBJECT: Assuring Timely and Appropriate Services
for All Students with Disabilities under
the Cordero Court order

TO: Pennsylvania School Administrators

FROM: Joseph F. Bard
cozmissioner for Zlsmentary’
and Secondary Education

Students with disabilities do got always receive a timely
and appropriate education placement because Pennsylvania
educators do not always have ready access to & sufficiently
complate array of placement options. While there are many facets
to this problem, the central need is the creation and maintenance
of alternative education placements SO that each school district
can piace each of its students sppropriately and without delay.
In litigation known as chggzg_xh_ggnngnggnlgn. shortconings in
this area vere expiored, the Coxmonvwealth was found liable, and
ve wvere given the responsibility of designing and assuring the
success 02 a remedy. The purpose of this Basic Education
circular (BEC) is to describe the court's renedial order, and to
make you aware of ¢the tasks that school districts and the state
pust now perfora as a result of the court order.

This Basic Education Circular (BEC) has been developsd by
the Pennsylivania Departzent of Education (PDE) as a member of the
children's Cabinet and is being distributed also by the
Departaent of Public Welfare (DPW) to Mental Health, Mantal
Retardation, Childran and Youth, and other county human service
pPrograus. pPW will be sending a parallel policy bulletin with
rore information for county prograns aizmed at improving
interagsncy services for children at the iocal level. A copy
will bs made available to each school district and internediate

unit.

+In this BEC, and 1in the court dccuments, the term "placemant® is
trequently used. In some disciplines, wplacement® refers to
placing a student outside of his or her natural envirornment.

This is not the intended meaning here. Rather, educational
»placement” is a natural term that refars to studants living with
their families and attending regular schools as we=ll as to
students placed elsewhers. Our goal is for as many "placenents®
to be in natural ordinary settings as possible.
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THE CORDERO CLASS

The 1itigation was a class action lawsuit. The
class consists of:

All Pennsylvania gtudents with disabilities whose school
districts have determined that they cannot currently be
appropriatcly educated in a public educational sstting
and wvho waited or have been waiting for more than 30 days
for the provision of an appropriate education placenent.

cur focus under the 1itigation is therefore on students
whose districts have concludad that the public education sector
cannot meet the student's neads. This includes those who are.at
substantianl risk of becoming members of the class as the “30-day
clock® for finding an alternative placement runs out.

The way the class is defined gives lccal educators the
crucial role in deciding which students are at the core of this
effort. - ‘As we work toward assuring prompt placements for each
class menber, we will also work toward the long term goal of
enhancing the capacity of school district progrims, SO that the
needs of each student with a disability can be mat in a public
educational setting. Sinilarly, the task of £inding prompt
placenents will be addressed in tandem with the requiresant that
each student be placed in the least restrictive, most integrated,
setting in which the student's rseds can be met.

The lawsuit has generatsd two principal court docunents.
The first is the court's decision of Sune 23, 1992. The second
is a more detailed court order dated January 27, 19%3, which
contains the specifics of the remedial mandate. The full text of
the detailed court order {s avzilable on the PENN*LINK legal
Updates and Special Education bulletin-boards.

part!sular topics covared in the January 27 court order will
yield more specific information and instructions over time. What

follows is an overview of the principal obligations and tasks
that affect local and state educators and other officials.

THE CORDERO COURT ORDER

A. IDENTIFICATION OF CLASS MEMBERS

We ure required to take affirmative steps tc make sure ve

'know of each student in the Cordero class, and then to assurs

that education placements arsa pade. The Department ia therefore
initiating a more organized identification system, including the

following:®
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3. current and Future Class Menmbers.

Each school district is to identify to FDE, no less
frequently than weekly, all students who are menmbers 6%
the class and all students who are at substantial risk of
pecoming class members. This category of students :
includes, but is not limitsd to:

(a) all students for vhom the district has rot been able
to implement the progran and placenment callad for in the
student's individualized education plan (XEP) within ten
days after completing the IEP because of actual or
anticipated problexs in locatirg and securing an
appropriats placenent;

(b) all students for whom the district has failed to
convene and conclude an IEP menting in a tinely fashion
because of actual or anticipated problems i1, locating and
securing an appropriate placenment.

PDE is developing a systea, using PENN*LINK, that thould
nake it relatively easy for districts to provide %his information
and update it weekly or continuously. We will keep you informed
as that systen is developed. Beginning immedintely, each
district should begin jdentifying all relevant students and
reporting the information to PDE, and should assign a person to
be responsible for weekly or continuous updataa.

2. Students on Homebound Iinstruction.

Members of the class are sometimes placed on homebound
ingtruction or instruction in the home while avaiting a
placement. In addition.;n.honcbound.placon.nt.lo:.tihns"obscurcs
the fact that & student is a member of the corders cluss. Thus,
tha placement of students at home vill come under particular

scrutiny.

Each school district is to identify to PDE, no less
frequently than weekly, all students with disabilities assigned
to instruction in the honme or homebound instruction. .For each
student identified, the district will indicate vhether it
recognizes the student as a member of the Cordero class, and the
nature of the reason for the assignment (e.g. physical iliness or

robility or other problen that prohibits the student's Geparturs
from the home). Because of the misuse of homabound instruction,

PDE will evaluate the reasons given for placing a student at
honme.

The PENN*LINK report will make it possible for a gtudent to
be shown as both ®"class member® and homebound student.
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3. Pastnuembcrs of Class

Each school district is to identify to PDE a2ll students who
are past nembers of thea class, in that they met the class
definition (above) at some peint on or after Mazch 14, 1991, but
were subssquently provided with an appropriate prograe and
placement. All districts with past menbers will then initisate
pultidisciplinary evaluation (MDE) and IKP procesdings to
determins the sppropriateness of compensatory education.

Each school district should nrovide its list of past menbars
te PDE, or stzte theze &re no past class menbers. (Also, sed
section G, below, regarding conpensatory eduecation.)

4. Dstailed InZormation

once a school Cistrict jdentifies & student as described
abovae, the school district must then report to FUE on the student
in greatar detail, including: jnformation concerning the student
and the type of progran/placamcnt that he or she requirss; the
iength of tima that has elapsed since that progran]placcn.nt vEs
deternmined to be nesded; and 3 ccpy of the current IEP.

This mcre detailed information must be reported to PDE
wichin five busincss days of the initial identification of the
student to PDE. Various state agencies may nesd to assisz in
locating or developing an appropriate placement.

5. Monthly Tabulations

gach district must submit a monthly report which indicate
the number of students jdentified during-tha.month... PDE will
attempt to create 2 systen which mininizes any duplicative burden
on districts.

6. Communications with Parents

When a district concludes «hat a student cannot be
appropriately educated in a public setting, the district is to
inform the pazents of this conclusion, and the use of iocal and
state level interagency teans, as described below.

In nost cases, ¢his will be part of the communication that
customarily accompariies TEP and placament decision-making.

A-1E0
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2. other PDE Activities

. 7To maKs sure that no student is forgotten, other agancies
and individuals may let PDE know of SorderQ class mexbars. If
this happens, PDE will contact the district to ascertain whether
the district agreas that a student is a member of the Corderg

class.

Also, PDE's special education nonitoring systen will include
elaments to sssure that the identification and reporting
procedures are being followed at the local level.

B. LOCAL INTERAGENCY PLACEMENT ASSISTANCE TEAMS

one of the major thexes of the litigation has been that
educators do not have sufficient access to (or faniliarity with)
service and service sites traditionally associated with county
huzan service programs. These other programs include county
Mental Health and Mental Retardation, Children and Youth,
Juvenila Probation, and Drug and Alcohol programs. One of the
ccurt responses to this is the requirenent that local interagency
teams be established throughout the Commonwealth "to assist in
securing a placement for students whose needs Appsar to require
an interagency response.” : :

Although we expect the Jocal interagancy teams will bscona
important in solving problems, it is important tc note that these
teans are supposed to assist - not replace - the local school
district and the district's 1IEP tean. Thus, the duties of the
school district are not diminished by the davelopment of the
local interagency teams. .

The local interagency teams will be formed by local .
educators joining the existing Child and Adolescent Service
Systea Progran {"CASSP") teans that are part of the county
system. School districts can take casas to these .local
interagency teams for irput and help. Parents and others may
also bring a situation to the attention of the local interagency
team, after they have discussed the situation with school
district. officials. When a weordero class" student's situation is
brought to a local interagency teaa, the parents becona part of
the team as well, and a record of alternatives sought is to be
kept. As suggested above, the interagency team is to explore
aiternatives and mzke reconmendations, but does not replace the
school district's decision-making rights and responsibilitiss
under Chapters 14 and 342.
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c. STATE~-LEVEL {NTERAGENCY PLACEMENT ASSISTANCE TERM

Because the court recognized that local teanms might not be
ans, a state-lavel teanm has also been

pandated. The overall purpose of this state-laval interagancy

team is to assist school districts and to assist and coordinate
the work of the local i{nteragency teams. Under the auspices cof
the Children's Cabinet established by the Governor, the primary
participants will be PDE and DPW, with the Department of Health
and the Department of Labor and Industry available to assist in

particular cases.

The state-leval tesm will acsist in specific cases vhen
called upon to do so because of problems that local teams cannot
solve. In addition, ve see the state-level team as a place vhere
systexic problems can be jdentified and zesolved. Thus, we
encourage school districts and others to actively aralyze

texic prcblems and bring them to the state-level tean's

attention.

D. NEEDS ASSESSMENT AND SYSTEMS ANALYSIS

In addition to the continuing efforts of the state-level
intersgancy team, we are now commencing a short-term period of
pore intense analysis of the barriers to the establishment of a
completa continuum of placemant options. This will occur under
the suspices of the Children's Cabinet, with the help of an

axternal consultant.

In the near futurae, all school districts will be surveyed,
in order to get your assessuent of gaps in the continuum and
impedinents to f£illing them. We anticipate that this will be. an
important part of creating long term solutions. This will
provide school districts and others with an opportunity to
translate both their experiences and their frustratica inte .
useful form, to enadble us collectively to improve our ability to

serve students.

The purposes of the assessuent and analysis include:

(1) ascertaining whether thare are geographic aresas or
disability categories that pose« particular

problens;

(2) identifying successZul practices and the potential
for replicating cthem; and

(3) revieving all statutes, regulations, standards,
policies, procedures, and practices to see whether
they presant impedimants to prompt placements in
the least restrictive environment.
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We view the task 2§ jooking for - and removing - impediments
in the form of, .£oT example, obstacles to the development of
consortia, 1imitations basad on tuition-related rules,
underutilization of medical assistance and other programs outside
of traditional education prograns, custody rules that inhibit
access to otherwise appropriate placenents, and payment systexns
that act as 2 parrier to appropriate placenents. This applies
not solely to education rules, but also the rules of other

agencies, and interagency problens.

Pursuant to court order, this analysis will include a reviev
of Chapter 171 (relating O placexents in approved private
schools) ‘and- a review of Chaptsrs 14 and 342 wvith ragard to
wnhether those regulations would currently support, or should be
amanded to ruquire, a3 vcontinuun of sducation® portion of sach
school district's annual special education plan. :

Wa encourage schocl districts and others to assist in this
needs assessnant by sharing with the Department any analyses of
problems and suggestions for solutions. By the and of this
acadenic year, the needs assessment is to yield a more detailed
set of recomnendations and action steps.

E. STATE SUPERVISION

The initial ruling in corderg made claar that education
placenent problems are not just local responsibilities but alsc
state responsibilities. The more detailed order of ’
January 27, 1993 addressed this further by requiring that the
state assure that it has sufficient capacity to effactuate and
supervise the statewide systen. The state is supposed to

accomplish this by:

(1) assuring that t¢here is a capacity and a procadure
for withholding speciai education funds fror any
school district that fails to assure a prompt

placenent (with the state then using the Zunds to

— support a placement);

(2) assuring that the special education local planning
process is sufticient to address any gaps in the
continuunm of placenment options; and

(3) taking steps to assure that the gesographiec
distribution of special education funds promotas
the development of a #ull continuum of placenents.

These "state supervision®” requirements thus supplenent the
1ist of matters to be inc uded in the analysis of the

systenm.

current
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F. TECHHICAL ASSISTANCE

The Cordero court order also requires a technical
assistance effort aimed at assisting school districte through the
provision of information and training. The first step in that
effort is to inform school districts and others of the court
order and the activities required by it. Thus, this memorandun
is part of the tachnical assistance effort. School entities &re
ancouraged o obtain the full text of ths court order via
PENN*LINK special education bulletin board. Readers who do not
have access to PENN*LINK may obtain a copy of the court orisr by
contacting the Division of Technical Assistance in the
Departnent's. Bureau of Special Education.

The technical asgistance effort will also include
consultation and training on promising practices, information on
interagency resources, and informaticn on the progre¢ss of our
needs assessmant and capacity-building efforts. as well as a
directory for programs and services.

G. COMPENSATORY EDUCATION

,ast and future members of the Cordero class are likely
candidates for compensatory education. Responsibility for
assessing the degree to which compensatory education is warranted
lies initially wvith the school district, subject to due process
proceedings. The Department will send all districts a follow-up
pemorandum concerning compensatory education in the near future.
In advance of that memorandum, all districts should imxediately
begin identifying all past and present Cordero class menbers for
the purpose of initiati.g discussion with parentz regarding
compensatory education.

H. REPORTING

The Commonwealth is responsible for reporting to the court
(and the plaintiffs) on a monthly and guarterly basis. We will
therefore be asking school districts and perhaps others for
information regarding members of the Cordero class and the
progress made toward implementing appropriate placements.

CONCLUSION

The recent court order in the Corderg case vill require an
unprecedented degree of cooperation and coordination across state
agencies and betvween state and local governments. The mandate is
to assure that no student with a disability is deprived of a
prompt education placenent in the least restrictive environment
beczuse of a gap in the continuum of alternztive placements. The
task is large, but it is both legally necessary and educationally

correct.
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The Depariment anticipates foilow-up communicat.ions to
school districts and others on victually all of the subject avesas
sumparized above. As we procued, we sxpect that esch scliool
district and other relevant agancies will becone gariline with
the regquirements of the court, order. We 100k forward to each

of the field making a contribution to identifying sand
remedying any impediments. We are availabla to answer jour

guestions.

Refarences:

School Codel
Surriculun Begulations:

22 Pa. Code Chupters 14, 142, and 171

Ba. Code

mm=

Qthei: mﬂszubmnmxmm”mmﬂ-mm}m.. 79% ¥%.
Supp. 13%2, 18 IDELR 1099 (M.D. Pa. 1952)

Contact:

Pennsylvania Departmsnt of Education
Bureau of Special Education
pivision of Technical Assistuncs

333 Market Strest - ’
Harvisbuzg, PA 17126=-0333

Phonw: (717} < 83=6%1)

Attachments __Q
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COMVMONWEALTH (OF PENNSYLVANIA DE_PA!T\IENY OF EDLCATICN

BEC 9~913
Date Issued March 1993
Replaces BEC NA

Aasigrmant of Spacial rducatioan
students to Inztruction in the Home

pannsylvaniz School AMainistrator

Joseph . Bard -
commisuionexr for Elementary
and Zecondary rducation

winstruction in the Home" is recognizad as a possible placement
tor upecisl education gtudents undar the Department's standards
4t 22 Pa. Cods 5342.42(c)§3)(v1ii). Howavar, such placemants,
oftan referred to a4 wromabound instruction,” are sonstimes madd
improperly when & school district is temporarily unuble to
provide the searvices it belisves to be appropriate. It is
inproper to sssign a student to instruction in th- bone in
vitoations in which the school district is unable to implenant
the program or placement detersined to be appropriste or
necessary for the child. While the Depariment will not genarally
incerfera with placements in which the district and the prrants
concur, the Department pelieves that forecing instruction in tlie
home on unwilling #awilies when this is not nacessitated by
savere hesualth or mobility factors is {mzonsistant with the dutines

of school districts.

oris understanding of legal requirements is not new. “he 1990
wuling in Spacial EducttionNOpinton"#Alt'1neludud the followlig:

wWs have not be&n asked to pass on the appropriuteness ol
the homebound placement, vhich was agreed to at the time by
poth partius. We note, howevar, thut homsbourvl instruction
is intendsd for students whe nust, for medical or cther
reagons, remain at homa. 1n such casex, homshbound
instruction is not an educational placenert decision, but
nerely an act of pringing education to the placs vhere the
child must, for other reasony, be. Homebound {netruction is
not intended as an education placeaent available when school
officiais do not know what alss to do.™

The temporary (but not ﬁ-ccssnrily brisf) placament of spacial

education students at homs has alsc baen eriticized in
pennsylvania court catas, {rcluding the June 1952 daecision in
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cozdero V. Commnonwvealth. There, the court observad that

whomabound instruction, which necessarily deprives childran of
contact with their pesrs, is intended for children whose wﬂic‘
or othar condition makes it impossible to intaract outside the
hoze.* Tha court vas critical of the fact that homebound
instruction was being used not bscausa it vas appropriats but
becavss appropriate alternatives "either do not axist or ures noct

available.”

Thy Department intands to vork productively with school districts
who are struggling to.£ind m way to implesent & neadad Drogram
that is teaporarily unavailable. It remains important to nots,

howvaver, that {nstruction in the home, wvhaen nsed only bacause an
uppropriate placement is aifficult to avrange, has the approval

of naither the courts nor. the Dapartment..

Rafersnces?

School Codesl
cuzriculun Reyulations:

Pa. Codes 22 Pa. C¢ode Section 342.42(c) (3) (viil)

other: In Re: The fducation Assignment of Chanse B., & student
in the Central Dauphin School pistrict, Speciasl Educatinn

opinion ¥No. 414 (1990).

Cordurn v. Wmnmm‘mﬂﬁm 795 r.
supp. 1352, 38 IDELB 2099 (M.D. Pa 19%92). |

Purdon’s:

Contact:

Pennsylvania Department of Education
Buraau of Special rducation ‘
pDivision of rechnicaltAss istance
133 ‘Marke: Street . .

Barrisixirg, PA #317126-0333

Yaone: (717) 783-6913

Attachmunt 0
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STATEWIDE SUPPORT INITIATIVE

PO Box 2R
Inswuctinnal Support System Lewisburg. PA 17817
of Pennsyivania (7T S23.1155, Ext 213, 0r (7170 523-7344
Fennsvivama Depurtmeni of Fducation FAX (717 524.7104

Al gust 25, 1994

SUBJECT: The Cordero Court Order
TO: Interested Parties

FROM: Tim Knoster, Director of the Statewide Support Initiative
of The Instructional Support System of Pennsyivania

Attached you will find a brief resource that highlights the most salient effective
practices in meeting the needs of children identified as members of the Cordern class.
Please be advised that this document is being provided as a rescucce as you may find it
useful as a starting point in the planning and delivery of services to meet the needs of
children ccvered under this court order.

In addition to the attached materials, the Commonwealth of Pennsylvania will be
providing a number of training opportunities during 1994-95. Specifically, two
tel~conferences are planned for the early fall of 1994. Brochures are availatle for both of
these events by calling the Distance Learning Crenter at 1-800-446-5607, ext. 210.

Cordero v. Commonwealth:

September 29, 1994 - "Serving the Needs of All Children Through
Dedicated Efforts of School Districts, Agencies,
and Families”

and
October 27, 1994 - "Best Practices in Meeting the Needs of Cordero
Class Members”

In closing, it is hoped that you will find this material useful in your local endeavors.
Please feel free to contact my office as you may need access to additional resources along
these lines.

TK:ef

cc:  Systems Change (Cordero) Work Group
SSI Directors
Rhonda Tyree

Gobl
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SNAPSHOT

Overview of Effective Practices Supporting Childen
identified as Class Members under the Court OrderCordero v. Carnmonwealth
prepared by
Tim Knoster, Richard Barbour, Rick Boyle, Grace D'Alo, and Richard Hess

Implementation of promising and bes: practices in the special education field hac
been a perplexing problem since the inception of Public Law 94-142, and its latest
incarnation, the Individuals with Disabilities Education Act. Expectations for local
consumer access to integrated services have been raised in view of recent legal decisions
supporting inclusive practices (i.e.. Oberti v. Board of Education of Borough of
Clementon School District). In light of this information and the continued evolution cf
service delivery for all children, it is necessary 10 specifically revisit the complex set of
issues surrcunding the implernentation of state-of-the-art practices for children identified as
class members under the court order known as Cordero v. Commonweaith.

It is impossible within the context of this brief document to fully describe all the
promising and best practices required fo meet the needs of all Cordero class members
within the least restrictive environmeat. it is possible, however, to highligl:t the most
salient approaches to delineate portable services oa Individuauzed Education Plans
(IEPs). This-does not suggest that all Cordero class racmbers should bave the same IEF.
Rather, it features practices local teams have found most effective wiren meeting the needs
of a growing number of class members.

Implementation Of Besi Practices

Although the individual needs of class members have been diverse based on life

circurnstances, a few basic tenets have been sstablished to effectively solve service delivery

i~sues. Therefore, the best practices outlined in this resource tend to be dynamic, process
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oriented approaches as opposed to linear, quick-fix strategies (i.e., positive approaches to
supporting children who demonstraie challenging behaviors v. traditional stimulus
response approaches to control and reduce problem behaviors).

Two primary themes describe sets of practices that, if used effectively, can afford
children supportive interventions within local community settings. The processes of
perscn and family centered planning, in tandem with collaborative problem-solving, serve
as comerstones for the Commonwealth's most successful outcomes to date.

Person and Family Centered Planning

Teams which invest their energies in person and family centered approaches tend to
come away with less restrictive outcomes that more holistically address the clu:dren’s and
families’ dreams than traditional catezorical approaches. Person and family centered
approaches can best ensure individualization of the service delivery plan. One of the
greatest challenges when developing programs for children with multiple systems needs is
maintaining the team's focus on the ckiid, the family, and their community, rather than
getting lcst in the system’s jungle of bureaucratic forms and procedures (i.e., IEPS, IHPs,
ete.).

Person and faculy centered approaches move the paper process of documenting
service delivery plans to 1 later stage in the teaming process. These approaches begin by
identifying what che child's and family’s strengths are, as well as their desires for
outcomes. This stimulates the Iocal team to identify natural supposts and resources within
the community-to bring into partnership with an array of more formal human services. In
fact, often-times the best support systems for a given child and the family reside within
nituralty occurring opportunities within the given community (church, YMCA, etc.).

A nember of specific person anc. family centered processes exist and have been
vaiidated through impleraentation in applied settings (McGill Action Planning System
[MAPS], Mlanning Alternative Tormorrow's with Hope [FATHS], Personal Futures

Planning, Circle of Friends, etc.). Tearmns using these approaches (or other compatible
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prozesses) find them helpful when designing portable services to support children within
less restrictive settings. In essence, they forge community-building strategies; wliere their
counterparts tend to more readily get lost in the paper jungle.

Collaborative Problem-Solving

Service delivery needs of children identified under the Cordero court crder arguably
present  izzling issues to human service providers across the Ccmmonwealth: In essence,
the complexity of cases so far reinforces the need for a paradigm shift in how the
professional community and ultimately the community at large, view the needs of children
who are at risk or in crisis.

Having noted this, there appear three primary themes across specific class
members' cases where successful outcomes have been achieved. First, the local team
clearly focused its energies on char 7ing the system to accommodate child and family needs
(i.e., as indicated through person and ¢amily centered approaches). Second, the team
attended to service delivery gaps rather than affixing blame to the child, family, or any onc
provider. Lastly, the team clearly acknowledged that no one person within any given
system, Tior one system in isolation, holds the power or collective insight to unilaterally
solve all service delivery issues for the particular class members.

Simply recognizing the need for collaborative teams is insufficient to help others 10
fully understand what is required for teams to be able to work together in an effec’ive
manner. It is essential that members of the interagency team have a basic understanding of
how the othes-child serving systems participating on the team function. This degree of
basic awareness most times serves as a prerequisite to developing a functional degree of
trust that can enable the team to focus on the child and family's needs.

Further complicating the collaborative process is the crisis nature that many of the
class members' cases reflect. Often the immediate needs of class members result in the use
of a triage mode of teaming that may result in meeting short term needs while having a

damz_~ ;effect ou the collaborative process over the long run.
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Despite this reality, interagency teams are encouraged to problem solve difficult
service delivery issues in a timely manner while being conscious of their need to maintain
relationships between all team members in order to facilitate collaboration in the future.
Teams that specifically attend to these three outlined themes position thernselves to be
successful and to best meet the needs of everyone involved in the proccss.

While applying person and family centered approach through a collaborative
problem solving process can result in a myriad of recommended interventions, 2 significant
number of Cordero class members' teams have used the following best practices as an
integral part of their service delivery plan. These include the following highlighted
practices.

e Community-based instruction

It has been documented through team meetings that most Cordero class members
need to leam and practics newly acquired skills within real life settings. This finding is
consistent with the educational literature at large, and most specifically the field of special
education related to effective instructicnal practices.

As a result, increasing numbers of teams acknowledge that planning for the next
least restrictive environment must take center stage. Specificaily, a growing number of
[EPs for children identified as class members reflect increasing amounts of time in
community-based settings. This is particularly the case for adolescents ages 14 and older,
when teams begin to formally document transition-related issues.

Addixic;nally. use of community-based instruction is evolving in an encouraging
direction. More children are gaining better access to itioauction in functional life skills that
cut across a variety of settings, such as shopping in the home community grocery store or
riding public transportation to access the local YMCA.

Similarly encouraging is the growing number of educators who acknowledge the
need for these expericnces to happen in a manner that reflects natural proportions of people

with disabilities within given community settings. Today a growing number of teachers are
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‘ instructing more children with disabilities (inclusive of members of the Cordero class) in
their local community alongside their typical peers, rather than working with an entire
group of children with disabilities from the same special education class in the same
community setting at the same time.

Specifically, the Commonweaith cites examples of IEPs for class members that
increase the degree of community-based instruction as class members’ ages increase. For
example, adolescents at age 16 generally demonstrate a greater need, and their subsequent
program should reflect greater amounts of time in community-based instruction, than their
10-year-old counterparts. In one particular young man’s case, the primary recommended
setting (most of his typical day as indicated on the IEP) was within community-based

activities. Here is a thumbnail sketch of his daily routine.

TYPICAL SCHGOL DAY
7:45 - 8:30 a.m. homeroom and activity period
O 8:30 -11:30 a.m. job trainirg with a job coach
11:30 a.m. - 12:15 p.m. lunch within the community
12:15-2 p.m. other forms of community-based experiences

(grocery shopping at local stores, recreation

at local YMCA, ttc.)
2 -2:30 p.m. travel back to lr-al school for evenis
2:30- 3:15 p.m. classroom-hased activities
_3:15 p.m. dismissal

o Positive approaches to challenging behaviors

Another similar characteristic found across many Cordero class memoers’ cases is

extensive documentation of challenging behaviors. Concomitantly, it is not unusual to find
documented the local team’s frustration and exhaustion of traditional approaches to control

these problem behaviors.
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Today, a different model of viewing behavior and designing interventions is
emerging. Specifically, the use of "positive approaches” is becoming more prevalent and
has been used to facilitate integrated placemeats for a growing number of class members.

Positive approaches are compatible with person and family centered approaches.
Positive approaches view challenging behavior as communicative of unmet needs and look
to understand the child’s life circumstances when designing interventions.

In example, educators and other human service providers when faced with a child
who demonstrates challenging behavior traditionally ask such questions as, “How can I
control this behavior?” Frequently, this approach does not uncover habilitative strategies
that can lead to greater improvements in the child’s life circumstances. Proponents of
positive approaches advocate the use of different questions that have a more direct
relationship to the iz dividual child’s quality of life. Some examples include:

» How can we help the child achieve wellness?;

« How can we help the child expand and deepen his or her friendships?;

« How can we increase the child’s presence in the local community?;

« How can we enhance the child’s reputation and increase the number of ways he or

she can contribute at school and in the local community?;

« How can we help the child be successful?; and

« How can we support members of the child’s support system (family, friends and

service providers)?

Teams which shift their site along these lines appear better equipped to develop and
implement portable services to Cordero class members. The key appears to be in asking
the right questions.

e Adaptive approaches to traditional classroom settings

While an increasing number of planning meetings for children identified as class

members acknowledge the next least restrictive environment as “10 live, work and play”

within the local community, there are class members whose needs aiso require adaptations
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to typical classroom settings within their local schools. These types of adaptations range
from simple modifications to instructiona: practices (requiring fewer tasks within a given
time frame, use of taped texts, etc.) to more ¢ramatic departures from traditional instruction
(use of cooperative learning structures, independent projects within the regular classroom,
etc.).

Regardless of the degree of community-based instruction a given child requires,
there appears to be a correlation between effective integration and flexibie approaches to
instructicn. The reszousibility for making such adaptations for any child, and most
specifically a member of the Cordero class cannot fall upon the shoulders of one teacher (or
any other person) in isolation. Staff need support (i.e., time to collaboratively design
adaptations) and encouragement (i.e., guided practice resulting in positive outcomes) to
adequately address the need for integrated supportive services within the context of typical
classroom settings.

The Commonwealth has documented examples of cases under the court order
where the local team’s recommendation for service delivery has been within the context of
regular education with adaptations and modifications for varying amounts of time (partial
infegration through full time integration). While a number of class members in these
examples are under age 14, there have been examples with class members who are older.
In these cases, the local teara has projected the next least restrictive environment as further
formal education, such as college or trade school. In either instance, adaptations are
necessary for.all to experience success through inclusion within the local school.

Flexibility is the Key

While the list of best practices required for any particular child to benefit from
integrated placernents is unique to the child and setting, the previously noted approaches
have been valuable in resolving a number of Cordero class members’ service delivery
issues. This has specifically been the case for an increasing number of children where

resultant team placements have been within integrated settings across the Commonwealth.

'\'I




Though it may appear overly simplistic on the surface, the phrase *whatever it
takes’ nicely sums up the flexible, collaborative approach necessary for designing and
providing services to children identified as members of the Cordero class. As local veams
across the Commonwealth build upon their successful experiences, an increasing number
of children and their families gain expanded access to less restrictive placements. In
essence, every time another child with a disability (inclusive of Cordero ciass inembers)
accesses services in a portable manner the expectations bar for all systems across
Pennsylvania is adjusted upward. This is the original intent behind the Individuals with
Disabilities Education Act (IDEA) and, most specifically, the Cordero court order; but more
importantly it must be our collective goal as human service providers. Use of these
highlighted approaches to service delivery can greatly enhance our collective ability to bring
more readily accessible, inclusive and well-integrated services to children and their
families. Our shared challenge is to ensure that use of these highlighted practices moves
from the exception to the rule to becoming the standard.

Special note: The following resources are suggested for anyone interested in reviewing
additional materials concerning the implementation of these, and other, best practices.
These resources are particularly recommended for people interested in operational details on
how to implement meaningful services. Additional information can be obtained by

contacting Dr. Tim Knoster at 717-523-1155, ext. 213.
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informational Handout

Conflict Resolution of Parents of Special
Educaticn Students:

Complaints - Mediation - Due Process

If you have any questions or concerns about your child’s educational
program, we believe itis best to talk with school district staff first. If informal
talks with the school district do not resolve the problem and you are
convinced that some type of formal action or procedure is necessary, the
following options are available.

1.

You may file a complaint with the Pennsylvania Department of
Education, Bureau of Special Education. This option is used when
parents or others contend that a school district, intermediate unit
?r approved private school is actually out of compliance with the
aw.

You and the school district may request mediation. The Pennsylvania
Department of Education Mediation Service is a means of resolving
disputes regarding the appropriateness of special education and
related services. This service is administered and supervised by the
Special Education Mediation Services Project and is provided upon
request at no cost to either party.

If you disagree with the district’s proposal to initiate or change the
identification, evaluation, or educational placement of your child or
the provision of a free, appropriate, public education or you disagree
with the district’s refusal to initiate or change the identification,
evaluation, or educational placement of your child, you may request
an impartial due process hearing.

Should you choose to exercise your right to lodge a complaint or 1o request
mediation or a due process hearing, there will be no reprisals against you.

.




The Handicapped Protection Act of 1986, P.L. 99-372, has a provision

protecting persons who may initiate a complaint or due process hearing or
rovide information or testimony at such hearings. The following quote is
rom this Act:

‘“No person may discharge, intimidate, retaliate, threaten, coerce,
or otherwise take an adverse action against any person because such’
person has filed a complaint, testified, furnished information, assisted
or participated in any manner in a meeting, hearing, review, investiga-
tion, or other activity related to the administration of exercise of
authority under, or right secured by Part B of EHA...”

Complaints

If you believe that the educational rights of you or your child are being
violated, you may file a complaint with the Bureau of Special Education
requesting that they investigate the alleged violation. You may submit your
request for a complaint investigation in writing to:

Chief, Division of Compliance
Bureau of Special Education
Pennsylvania Department of Education
333 Market Street
Harrisburg, PA 17126-0333

You may use the enclosed Consumer Complaint Form or any other format
you choose. The Division will be assisted if you provide, at'a minimum:

1. child’s name.
parent/guardian name.
mailing address.
daytime phone number.

2
3
4
5. name and address of child’s resident school district.
6 the signature of the complainant.

7

a sctiatement which describes the allegation of the violation,
an

3. a description of the facts upor which the allegation is based.




The Bureau of Special Education will investigate the complaint in a timely
manner to determine whether there has been a failure to comply with state
and/or federal laws and regulations. This investigation may include obtain-
ing additional written or oral information and an on-site visit. Except in
extenuating circumstances, the Bureau of Special Education will complete
the complaint within sixty (60) calendar days.

Following this investigation, the Bureau of Special Education will provide
written notification to all parties regarding - the findings, the specific action
to be taken to reach compliance (if necessary), and the time by which the
action must be taken (if necessary).

Should you disagree with the conclusion, you may request that the final
decision of the State be reviewed by the U.S. Department of Education,
Washington, D.C.

Mediation

Mediation is designed as a voluntary alternative to the due process hearing,
and is a means of resolving disagreements regarding the appropriateness of
special education and related services. This service is administered and
supervised by the Pennsylvania Special Education Mediation Services (Pa
SEMS), and is provided upon request and agreement of both parties.
Mediation cannot be used to delay a hearing process. You may request
mediation by calling 800-992-4334 or 717-544-2657.

In mediation, neither party is asked to abandon basic beliefs about the
student's ability. The parties are asked to consider altemnatives which could
be incorporated into the student's program, to be aware of the concerns and
problems expressed by the other party, and to be realistic about the srudent's
capabilities and the local district's obligation and resources.

Impartial Due Process Hearings

If you disagree with the district's proposal to initiate or change the identifi-
cation, evaluation, or educational placement of your child or the provision
of a free, appropriate public education, or you disagree with the district's
refusal to initiate or change the identification, evaluation, or educational
placement of your child, you may request an impartial due process hearing.
If you disagree with the hearing decision, you may request a review.
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An Impartial Due Process Hearing is a special hearing convened at the
request of parents or the local school district. An impartial hearing officer
hears both sides and renders a decision binding on the Local Education
Agency (LEA) and the parent. For more information about the due process
he-rings, refer to the enclosed Pennsylvania Special Education Regulations
(Cnapter 14) and Pennsylvania Special Education Standards (Chapter 342).
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Commonwealth of Pennsylvania
STATE BOARD OF EDUCATION

REGULATIONS
OF THE
STATE BOARD OF EDUCATION OF PENNSYLVANIA

CHAPTER 15
Protected Handicapped Students
(Chapter effective February 23, 1991)

Sec.

15.1. Jurpose.

15.2. Definitions.

15.3. General.

15.4. Annual notice.

15.5. School district initiated evaluation and provision of

services.

15.6. Parent initiated evaluation and provision of services.

15.7. Service agreement.

15.8. orocedural safeguards.

15.9. confidentiality.

15.10. Discrimination claims.

15.11. Rules of construction.

§ 15.1. rurpose.

(a) This chapter addresses a scheol district's responsibility
to ccmply with the requirements of Section 504 and its
implementing regulations at 34 CFR Part 104 (relating to
nondiscrimination on the basis of handicap in programs
and activities receiving or benefitting from federal
financial assistance) and implements the statutory and
regulatory requirements of Section 504.

(b) Section 504 and its accompanying regulations protect
otherwise qualified handicapped students wnho have
physical, mental or health impairments from discrimina-
tion because of those impairments. 1he law and 1its
regulations require public educational agencies t7) ensure
that these students have equal opportunity to paiticipate
in the school program and extracurricular activities to
the maximum extent appropriate to the ability orf the
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protected handicapped student in question. School
districts are required to provide these students with the
aids, services and accommodations that are designed to
meet the educational needs of protected handicapped
students as adeguately as the needs of nonhandicapped
students are met. These aids, services and accommoda-
tions may include, but are not limited to, special
_ransportation, modified equipment, adjustments in the
student's roster or the administration of needed medica-
tion. For purposes of the chapter, students protected by
Section 504 are defined and identified as protected
handicapped students.

§ 15.2. Definitions.

The following words and terms, when used in this chapter, have the
following meanings, unless the context clearly indicates otherwise:

Parents - A birth or adoptive parent or parents, a guardian or
guardians or a person acting as a parent of the student.

Protected handicapped student - A student who meets the following
conditions:

(1) Is of an age at which public education is offered
in that school district.

(1i1) Has a physical or mental disability which substan-
tially limits or prohibits participation in or
access to an aspect of the student's school pro-
gram.

(1ii) Is not eligible as defined by Chapter 14 (relating
to special education services and programs) or who
is eligible but is raising a claim of discrimina-
tion under § 15.10 (relating to discrimination
claims).

School days - The days of the school district's academic year plus
the 14 calendar days before the beginning of the academic year and
the 14 calendar days following the completion of the academic year.

Section 504 - Section 504 of the Rehabilitation Act of 1973 (29
U.S.C.A. § 794).

Service agreement - A written agreement executed by a student's
parents and a school official setting forth the specific related
aids, services or accommodations to be provided to a protected
handicapped student.

Chapter 15 Page 2
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§ 15.3. General.

A school district shall provide each protected handicapped student
enrolled in the district, without cost to the student or family,
those related aids, services or accommcdations which are needed to
afford the student equal opportunity to participate in and obtain
the benefits of the school program and extracurricular activities
without discrimination and to the maximum extent appropriate to the
student's abilities.

§ 15.4. Annual notice.

or. or before the first day of a school year, a school district
shall inform parents of enrolled students that the district does
not discriminate against protected handicapped students and the
district's responsibilities under this chapter. The notice may be
included in a document reasonably expected to reach the parents of
students enrolled in the school district, such as school calendars
or brochures.

§ 15.5. School district initiated evaluation and provision of
services.

{a) A school distrizt shall send a written notice to the student's
parents if a school district believes that a student meets one
or more of the following conditions:

(1) Should be identified as a protected handicapped student.

(2) Should no longer be identified as a protected handicapped
student.

(3) Requires a change in or modification of the student's
current service agreement.

(b) The school district's notice to the parents shall be in the
parents' native language or mode of communication and shall
state the following:

(1) The school district believes the student is a protected
handicapped student or is no longer a protected handi-
capped student.

(2) The basis for the school district's belief.

Chapter 15 Page 3
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(3) The proposed change or modification in the service
agreement.

(4) The parents' right to inspect and review all relevant
school records.

(5) The parents' right to meet with appropriate school
officials to discuss the issues associated with evaluat-
ing or accommodating the student.

(6) The specific related aids, services or accommodations the
school district is proposing.

(7) The requirement that the parents agree to the student's
identification as a protected handicapped student and
execute a service agreement before the school district
will provide the proposed related aids, services or
accommodations.

(8) The school district will not modify or terminate the
student's current service agreement without the parents'
written consent, pending completion of the procedures in
§ 15.8 (relating to procedural safeguards).

{9) The procedural safeguards available to students and their
parents.

If “he school district needs additional information before it
can make a specific recommendation concerning the related
aids, services or accommodations needed by the student, the
district may ask the parents to provide additional medical
records which the parents may have and to grant the district
permission to evaluate the student.

The school district initiated request to evaluate a student
shall specifically identify the procedures and types of tests
which it proposes to use to evaluate the student and inform
the parents that they have the right to give or withhold their
written consent to these evaluations.

§ 15.6. Parent initiated evaluation and provision of services,

Parents shall request in writing that their child be evaluated
and provided services if they believe their child meets one or
more of the following conditions:

(1) Should be identified as a protected handicapped student.

Chapter 15 Page 4
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(b)

(c)

‘II’ (d)

(2) Should no longer be identified as a protected handicapped
student.

(3) Requires a change in or modification of the child's
current service agreement.

The parents should include available relevant medical records
along with their written request for the provision of servic-
es.

whenever possible the parents' request for the provision of
services shall state the following:

(1) The specific reasons the parents believe the student is
or is no longer a protected handicapped student.

(2) The specific related aids, services or accommodations the
parents believe the student needs.

(3) The specific modifications the parents would like the
school district to make in the student's current service
agreement, if the parents are requesting modification of
the student's current service agreement.

Within 25 school days of receipt of the parents' written
request for the provision of services the school district
shall evaluate the information submitted by the parents and
send a written response to the parents' request.

(e) The school district's response to the parents shall be in the
parents' native language or mode of communication and shall
state the following:

(1) Whether the parents' request or a portion of the parents'
request is being granted or denied.

(2) The parents' right to meet with the appropriate school
officials to discuss the issues associated with accommo-
dating the student.

(3) The procedural safeguards available to students and their
parents under § 15.8 (relating to procecdural safeguards).

(4) Parents using the procedural safequards in this chapter
may also file suit in Federal court under Secticn 504.

(f) If upon evaluation of the information submit:zed by tbe
parents, the school district determines that it needs addi-
tional information before it can make a specific recommenda-

. tion concerning the parents' request, the district shall ask

Chapter 15 Page 5
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(g)

the parents to provide additional medical records and grant
the district permission to evaluate the student.

The school district initiated request to evaluate a student
under subsection (f) shall be in writing and specifically
identify the procedures and types of tests which it proposes
to use to evaluate the student and inform the varents that
they have the right to give or withhold their written consent
to these evaluations.

§$ 15.7. Service agreement.

(a)

(b)

(c)

If the parents and the school district agree as to what
related aids, services or accommodations should or should no
longer be provided to the protected handicapped student, the
district and parents shall enter into or modify a service
agreement. The service -~greement shall be written and
executed by a representative o f the schocl district and one or
both parents. Oral agreements may not be relied upon. The
agreement. shall set forth the specific related aids, services
or accommodations the student shall receive, or if an agree-
ment is being modified, the modified services the student
shall receive. The agreement shall also specify the date the
services shall begin, the date the services shall be discon-
tinued, and, when appropriate, the procedures to be followed
in the event of a medical emergency.

If the parents and the school district cannot agree as to the
related aids, services and accommodations that should or
should no longer be provided to the protected handicapped
student, either party may use the procedural safeguard system
under § 15.8 (relating to procedural safeguards) to resolve
the dispute, and the school district shall notify parents in
writing of their rights in this regard.

In implementing the service agreement, school entities shall
address relevant factors, such as educational resources,
physical plant and personnel capabilities.

Chapter 15 Page 6
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§ 15.8. Procedural safeguards.

(a)

(c)

(d)

Parental request for assistance. Parents may file a written
request for assistance with the Department if one or both of
the following apply:

(1) The school district is not providing the related aids,
services and accommodations specified in the student's
service agreement.

(2) The school district has failed to comply with the
procedures in this chapter.

Request resolution. The Department will investigate and
respond to requests for assistance and, unless exceptional
circumstances exist, will, within 60 calendar days of receipt
of the request, send to the parents and school district a
written response to the request. The response to the parents'
request shall be in the parents' native language or mode of
communication.

Informal conference. At any time parents may file a written
request with the school district for an informal conference
with respect to the identification or evaluation of a student,
or the student's need for a related aid, service or accommoda-
tion. Within 10 school days of receipt of the request, the
school district shall convene an informal conference. At the
conference, every effort shall be made to reach an amicable
agreement.

Formal due process hearing. If the matters raised by the
school district or parents are not resolved at the informal
conference, the district or parents may submit a request for
a hearing. The hearing shall be held before an impartial
hearing officer and shall be governed by § 14.64(a)-(1), (n)
and (o) (relating to impartial due process hearings) if no
issues under Chapter 14 (relating to special education
services and programs) are raised for decision in the hearing
by the parents, school district or hearing officer. If issues
under Chapter 14 are raised for decision in the hearing by the
parents, school district or hearing officer, an appeal from
the hearing officer's decision shall be governed also by

§ 14.64(m).

Stay pending judicial appeals. If, within 60 calendar days
of the completion of the administrative due process proceed-
ings under this chapter, an appeal or original jurisdiction
action is filed in State or Federal Court, the administrative
order shall be stayed pending the completion of the judicial
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proceedings, unless the parents and school district agree
otherwise.

§ 15.9. Confidentiality.
A school district shall do all of the following:

(1) Protect the confidentiality of personally identifiable
information regarding a protected handicar =d student.

(2) Require parental consent before releasing personally
identifiable information to unauthorized persons.

(3) Provide access to educational records of the student to
the parents or a representative of the parents.

(4) Comply with section 513(a) of the Family Educational
Rights and Privacy Act of 1974 (20 U.S.C.A. § 1232g) and
34 CFR Part 99 (relating to family education rights and
privacy).

§ 15.10. Discrimination claims.

Notwithstanding other provisions of this chapter, an eligible or
noneligible student under Chapter 14 (relating to special education
services and programs) may use the procedures for requesting assis-
tance under §15.8(a) (relating to procedural safeguards) to raise
claims regarding denial of access, equal treatment or discrimina-
tion based on handicap. A student filing a claim of discrimination
need not exhaust the procedures in this chapter prior to initiating
a court action under Section 504.

§ 15.11. Rules of construction.

(a) The full description of substantive responsibilities of school
entities is set forth in Section 304 and the Section 504
regulations at 34 CFR Part 104 (relating to nondiscrimination
on the basis of handicap in programs and activities receiving
or benefitting from federal financial assistance) and not in
this chapter.

(b) Eligible and thought to be eligible students continue to be
governed by Chapter 14 (relating to special education services
and programs), except for the provisions of § 15.10 (relating
to discrimination claims).

Chapter 15 Page 8
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(c)

(d)

It is not the purpose of this chapter to preempt, create,
supplant, expand or restrict the rights or liabilities of
protected handicapped students or school entities beyond what
is contemplated by Section 504, the Section 504 regulations at
34 CFR Part 104 or another law. This chapter does not
restrict or limit a parent, protected handicapped student,
school entity or the Commonwealth from pursuing claims or
defenses available, whether constitutional, statutory,
regulatory or common law. This chapter dcoces not restrict or
limit a protected handicapped student or school entity from
filing a cognizable action, appellate or original in nature,
to resoclve a dispute under Section 504 or the Federal Section
504 regulations. This chapter does not increase or diminish
the jurisdiction of any court.

It is not the intent of the Board that this chapter be
interpreted as influencing, in either the plaintiff's or
defendant's favor, the disposition of a particular civil
action. However, this chapter is intended to have the force
of law and to be so interpreted by the courts.
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PERMISSIBLE CLASS SIZES

The following chart is from the state special education standards at 22 PA

Code Section 342.42().

Caseload and Class Size for Special Education

This chart presents the caseload allowed on a single teacher's rolls; the number in parenthesis is the
maximum number of exceptional students in the room with the teacher at any one time.

Type of Service

Academic Support Class
Gifted Support
Learning Suppont

Life Skills Support

Emodonal Support

.
Sensory and Communication Support

Deaf or Hearing Impaired Support
Blind or Visually Impaired Support
Speech and Language Suppornt
Physical Support

Autistic Support

Muldhandicapped Support

*Paraprofessional assistance available.

**With no more than 90 sessions per week

[tinerant Resource
15-75(15) 12-50(15)
15-50(6) 15-20(8)*
10-20(4)* 10-20(6)*
15-50(4) 15-20(6)*
15-50(4) 6-15(6)*
15-50(4) 6-15(6)*
20-90(4)**

15-50(4)* 6-15(6)*
8-12(4)* 6-3(6)*
8-12(4)* 6-8(6)*

111

Part-tme

10-30(15)

10-15(8)*E
15-18(9)*S

10-15(8)*E
15-18(9)*S

10-15(10)*

6-10(6)*
8-15(8)*

6-12(6)*

© 4-8(6)*

4-8(6)*

Full-ume

10-15(15)
6—12(12)‘@
8-15(15)*™ .
8-12(12)*E
8-15(15)*S
6-12(12)*

5-8(8)*
5-12(12)*
5-8(8)*
6-12(12)*
4-8(8)*
4-8(8)*
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TIMEIINES UNDER THE 1$80
TATE SPECIAL EDUCATION REGULATIONS
(22 PA CODE CHAFTER 14)

INSTRUCTIONAL SUPPORT TEAM (IST) [14.24(q)]
10 SCHOOL DAYS TQ REVIEW YOUNGSTER SROM REFESSAL
10 SCHOOL DAYS TO IMFLEMENT CHANGE IN PROGRAM
20 SCHOOL DAYS TO MONITOR 1ST PROGRAM CHANGE
NO MORE THAN 80 SCHOOL DAYS TO TRY 2 OR MORE CHANGES

MULTI-DISCIPLINARY TEAM (MDT) [14.25(m)]

45 SCHOOL DAYS TG COMPLETE INITIAL EVAL FROM PARENTAL
PERMISSION TO EVALUATE / 45 SCHOOL DAYS TO COMPLETE AFTER
NOTICE TO PARENT THAT RE-EVALUATION WILL BE DONE

10 SCHOOL DAYS TO COMPLETE REPORT

5 SCHOOL DAYS TO DELIVER REPORT TO PARENT

INDIVIDUALIZED EDUCATION PROGRAM (IEP) [14.32()]
30 CALENDAR DAYS TO DEVELOP AFTER ISSUANCE OF MDT REPORT "

10 SCHOOL DAYS THEREAFTER TO IMPLEMENT IEP

PROCEDURAL SAFEGUARDS

[ (1C)J DAYS TO COMPLY WITH PRE-HEARING CONFERENCE REQUEST
14.83(c)]

10 CALENDAR DAYS TO HOLD SPECIAL EDUCATION HEARING AFTER
REQUEST FOR HEARING RECEIVED [14.54(0)]

45 CALENDAR DAYS FOR HEARING OFFICER TO ISSUE DECISION
AFTER REQUEST FOR HEARING MADE  [14.84(0)]

- -~ » - + [ - [P -~ & N [l
Tne Federal Deparment of Z4ucaticn nas requIrss Pzansylvanie tc change the

IEP develcoment timeline from 20 schcal cays 10 30 czlencar days, efzctive

immediately. Reguletion will be changed formelly by Scard of Education.

T oy
Jo




SECTION 504 / CHAPTER 15
Ol &% GHART

HAS A DISABIUTY AND
i

¢
BECAUS!‘:‘%F OISABILITY BECAUSE OF DISABILITY
REQUIRES SPECIALIZED " REQUIRES ACCOMMODATIONS
INSTRUCTION. TO PARTICIPATE IN
REGULAR EDUCATION.

|
‘ PARENTS BELIEVE STUDENT

FOLLOW [DEA/CHAPTERS 14 & 342. FOLLOW SECTION 504/CHAPTER 15.

PARENTS REQUEST ACCOMMODRATIONS
FRGM SCHOOL DISTRICT AND SUBMIT
AVASLABLE RECORDS, REPOATS
PRESCRIPTIONS, ETC. REQUEST

MUST BE IN WRITING.

WITHIN 25 SCHOCL DAYS, DISTRICT SENDS
WRITTEN RESPONGE INDICATING IT

'R Y
REJECTS PARENTS' REQUEST. ACCEPTS REQUEST. BELEVES MORE INFORMATION REQUIRED.
INFORMS PARENTS OF ARRANGES MEETING REQUESTS PERMISSION TO EVALUATE.
PROCEDURAL SAFEGUARDS. TQ DEVELOP

SERVICE AGREEMENT.

PARENT MAY REQUEST HEARING, CONSENT GRANTED:; EVALUATIONS
CONFERENCE OR MAY FILE COMPLAINT COMPLETED, MUST BE AT NO COST
WITH OCR OR GO DIRECTLY TO FAMILY.
TO FEDERAL COURT.

)
DISTRICT SENDS WRITTEN RESPONSE INDICATING IT
l -

v Y
ACCEPTE PARENTS' REJECTS PARENTS' REQUEST.
REQUEST. ARRANGES INFORMS PARENT OF
MEETING TO DEVELOP PROCEDURAL SAFEGUARDS.

. PARENTS MAY REQUEST
HEARING, CONFERENCE
OR MAY FILE COMPLAINT
U WITH OCR OR GO DIRECTLY
YO FEDERAL COUAT.

v

. MEETING HELD AND SERVICE AGREEMENT DEVELOPED

1. SPECIFIC RELATED SERVICES, AND/OR AIDS TO BE PROVIDED;

2. SPECIFIC ACCOMMODATIONS TO BE PROVIDED;

3. DATE SERVICES BEGHN/END);

4. EMER. MEDICAL PROCEDURES (IF NECESSANY);

8. SIGNATURES OF PARTIES (F AGREEMENT REACHED ON ALL OR SCME OF SERVICES).

@ l ! X

PARENTS AGREE WITH PARENTS DISAGREE WITH
o SERVICE AGREEMENT. SERVICE AGREEMENT, MAY
o0~ SERVICES BEGIN. 114 REQUEST HEARING, CONFERENCE,
ERIC 14 OR MAY FILE COMPLAINT WITH
=AU OCR OR GO DIRECTLY T0 G

FEDERAL COURT, S




SPECIAL EDUCATION FLOW CHART ;
(under 22 PA Code Chapter 14)

REQUEST FOR EVALUATION ‘

Parents who bellave thair chid needs special education may requast &

svaluation. The request must be in wrking and must give
conssnt for tha sval 1o take place; ¥ made orally, the schodl must provide
& Request Form for the parsnt t0 use. 2 PA Code Section 14.25.

INSTRUCTIONAL SUPPORT

it a schocl has tried tc address ihe
sudent's needs twough Instructiona
Support services, and Rtis or no L. . _._9.
improvemaent [s seen within 60 days, the
student must be refeTed for & Mutt-
discipiinary evaiuation. The [ST appiles
only 10 slomentary schod chidren
Section 1424,

MULTI-DISCIPUNARY EVALLIATIONS (MDE)

Wiritten parental consant nesded for inkisl svale. Evals must be frea, non- e — - -]
discriminatory and must assass the chid in of areas. The perents are .

members of the svalustion team, and must be allowed input Al
evaluations must be completed within 45 school days of the parsntal I
sonsent tc evel. Section 1425, ‘L

INDEPENDENT EVALUATIONS

Farents mey submi eval result obtakied
from outside sources and results must be
considered by MOE Team. Parert mey ' i
pay for independent eval or, i chid has a
gisabity, may request that ons be
provided at public expenss. i school
refuses io pay, & must request a hearing
to show ks svaiuation was sppropriate.
Section 14.67.

INDIVIDUALIZED EDUGATION PROGRAM (IEF)

Within 30 cal/endar days of the MDE Report, & [EP Team conference must
be heid. Tha Tsam must inciuds at least the chid's teacher, a supervisor
- and the parents. The IEP ig a wrkten document that outlines the special
mmmwmdmmmmmm
mmmmmm-mmdﬂ:muumﬂodhmwd

and should inciude haw the instruction wil be speciaiized. The
h [EF Team must decide the type of SpeciE WG eesEd oW mach 8 ——— —— — —— - -
n«dod,mduntypoolschoduuhqhwﬂdmudidshoddbophcod.

Section 14.32

PLACEMENT

mmmmwam.mawm
mmmmmmnum The piacemant must be
mmm.mwmhmmmmm
implementad. For an initisl piacement in special ed, the parents must

spprave the NORA in writing. Subeequent NCRAS are deemed >riGved ‘
unless disapproved in writing. The NORA must be issued within § days
after the compietion of the |EP conlerence. 1 e purents reject the NORA,
the chid remains in the then current piscement unif dus process is
compista. Section 14.41-14.45; 14.81-14.64
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504 ACCOMMODATION PLAN

NAMEX DATE:
SCHOOL: . TEACHER: : GRADE:
1. Describe the nane of the concermc -.

Describe the basis for the determination of handicap (if any):

Describe how the handicap affects a major fe activity:

The Child Study Team/Intervention Assistance Team has reviewed the files of the above named
student and concludes that he/she meets the classification as a qualified handicapped individual
under Section 504 of the Rehabilitation Act of 1973. In accordance with the Section 504 guidelines,
the school has agreed to make reasonable secommedations and address the student's individual

needs by:

PHYSICAL ARRANGEMENT OF ROO™ &

|l||-ﬁ

LESSON PRESENTATION:

LT

ASSIGNMENTS /WORKSHEETS:

seating student nesr the teacher

seating student near a positive role model

standing near the student when giving directions or presenting lessons
avoiding distracting stimuli (air conditioner, high traffic area, ete.)
increasing the distance between the desks

Additiongl cecrnmodations

providing written outline

allowing student to tape record lessons
having child review key points orally
teaching through multi-sensory modes
using computer-assisted instruction

pairing students to check work

writing key points on the board
providing peer tutoring

providing visual aides

providing peer notetaker

making sure directions are understoad
including a variety of acdvities during each lesson
breaking longer presentations into shorter segments

Additienc!

L

giving extra time to complete tasks using self-monitoring devices
simplifying complex directions ____ reducing homework assignments
handing worksheets out oneata time ____ not grading handwriting
reducing the reading level of the assignments
requiring fewer correct responses to achieve grade
allowing student to tape record assignmentehomework
providing & structured routine in writtan form

roviding study skills trainin earning strategies
;ving frequentyshort quizzes ai/}i nvoid?ng lcnggt!ests BEST COPY AVAILABLE
shortening sssignments; breaking work into smaller segments
allowing typewritten or computer printed assignments

Additioncl caommedcrons: \ ‘
116 _ (Over) @




TEST TAKING:
allowing cpen bock exams
giving exan. orally

giving take home tests
using more objective items (fewer essay responses)

a'lowing student to give test answers on tape recorder
giving {requent short quizzes, not long exams

___ sllowing extra time for exam
___ resding test item to student

ORGANIZATION:
providing peer assistance with organizational skills

assigning volunteer homework buddy
allowing student to have an extra set of books at home

sending daily/weekly progress reports home
developing a reward system for in-schoclwork gnd homework completion

providing student with a homework assignment notebook

BEHAVIORS:
praising specific behaviors allowing legitimate movement
using self-monitoring strategies contracting with the student
increasing the immediscy of rewards

giving extra privileges and rewards
keeping classroom rules simple and clear implementing time-out procedures

making "prudent use” of negative conssquencss

allowing for short breaks between assignments

cusing student to stay on task (nonverbal signal)

marking student’s correct answers, not hic mistakes

jmplementing a classroom behavior management system

allowing student time out of seat to run errands, ete.

ignoring inappropriata behaviors not drastically outside classroom limits

1]

RERRRRRRRNY

MEDICATION:
name of physicarc phaer
medicaticn(sk schedle:
schedule
monitoring of medication(s):

SPECIAL CONSIDERATIONS:

suggesting parenting program(s)
monitoring student closely on field trip
inservicing teacher(s) on child's handieap ___ providing group/individu

providing social skills group experiences
developing intervention stratsgies for transitional periods (e.g., cafeteria,

physical education, etc.)
Coroneds:__

dadly, weekly” as needed bu_u

____ alerting bus driver
___ suggesting agency involvement
al counseling

[11T]

Participants: (name and title)

Ha
Hes
s N

Case manager's sgnag:re:
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COMMONWEALTH OF PENNSYLVANIA QEPAR . MENT OF EQUCATION

Date issued October 1991
Replaces BEC #37-87

SUBJECT: Change in Educational Placement
Suspension or Expulsion/Exceptional Student
TO: Pennsyivania School Administrators
FROM: Joseph F. Bar
Commissioner fo mentary
and Secondary cation

The purpose of this correspondence is to clarify the policy and procedures
regarding a change in educational placement when that change is in the
nature of a suspension or expulsion of an exceptional student.

Change i{n Educatiocal Placement

B A change in educational placement of an exceptional student as defined

in 22 Pa. Code §14.1 (vi) and §14.35 (c)(1) as an exclusion of an exceptional

student from the educational environment for more than 10 consecutive days

or more than 15 cumulative days in a2 school year, or an exclusion of.a

student with mental retardation. If the school district proposed suspensicn

is: longer than 10 days, or longer thaa 15 days when added to prior suspension
‘ in the school year, or an exclusion of a student with mental retardationm, it

is considered a change of placemeat requiring a multidisciplinary team

eValuation to consider whether the suspension may take place.

Any recurring, part-day removals may constitute a change of placement
just as recurring full day removals of the student from the class constitutes
a change in placement. For example, if a student is excluded frca math
class for 10 consecutive days and the removal was not part of the behavior
management plan, the lith day of exclusion is considered a change in educational
placement requiring multidisciplinary evaluation, written notice to the
parent and the right to a due process hearing.

Multidisciplinary Team Consideration

Prior to a change in educational placement related to suspension or
expulsion, the multidisciplinary evaluation team (MDT) shall be convened.
Parents are members of the MDT and must be invited to participate on the HMDT
considering a change in educational placement. The MDT provides 'a recommen-
dation to the IEP team. In many cases, the MDT and IEP team may consist of
the same persons. The IEP team must consider whether an eligible student
might need the application of school discipline procedures and determine
whether the actual or anticipated behavior is attributable to the student's
disability. In making this determination, the IEP team must review the
previous behavior and the likelihood of the occurence or recurrence of
behaviors requiring disciplinary action and whether the behavior exhibited by

. the studer> that led to the proposed suspension is related to the studeat's
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disability. If so, the student may not be suspended and a behavior management '
progra. must be developed to address the studeant's needs. According to

§14.36(b), for each eligible student or young child who exhibits behavior

problems which interfere with the student's ability to learn, imcluding

students identified as seriously emotionally disturbed, the IEP shall

include provisioans for a program of behavior management in accordance with
Chapter 342.

As part of the behavior management planning, parents and school officials
should review the school districts policies related to 22 Pa. Code Chapter 12,
Student Rights and Responsibilities. The IEP team members can then agree to
adopt relevant portions of these general district policies as components of
the behavior management plan in the IEP. The behavior management plan will
provide the vehicle in the determination of what constitutes a change in
educational placement for each student's program. If the IEP téam has
included certain school responses to student behavior in the tehavior

management plan, the application of the agreed upon procedures will oot
constitute a change in educational placement.

Emergency Exclusioa for Students who are Mentally Retarded

The protection afforded studeants with mental retardation in the Common-
wealth concerning suspension are greater than the protection afforded other
exceptional students. For students with mental retardation, any suspeasioan
is a change in placement. However, the regulations provide a mechanisa for
emergency exclusions of students with mental retardation, where necessary. .

~Under §14.34(d), if a discipline problem with an exceptional studeat is
so immediate or severe as to warrant immediate action, the school district,
with the approval of the Secretary or a designee, may implement an interim
change in educational placement, including exclusion from school, as long as

notice is provided to the pareats and a due process hearing is scheduled as
soon as possible.

Since the Supreme Court's adoption of a 10 day standard for a chaage in
placement, the Secretary approval process under §14.35(d) is available ounly
for an exclusion of a student with mental retardation for 10 days or less.
The Secretary will not approve any suspensicn for more than 10 days because
he does not have legal authority to give such approval:” A school district
proposing to exclude a student with mental retardation must f'.rst notify the
student's pareat in writing requesting approval. 1If the approval is not
given, the parents and/or school district have the right to a due proceas
hearing to determine whether a change in placement is appropriate.

Criteria for Submitting Requests to the Bureau of Special Education

A school district may request approval of the suspension of a studeat
with mental retardation that is less than 10 days if:

1. The studeat's continued presence in school presents a danger to

himself/herself or to others. Examples of such emergency situation
are: physical assault on a teacher or snother student, actioa of

11y BEST COPY AVAILABLE
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a criminal nature taking place on school property, or coatiauous
disruptive conduct undermining classroom or school discipline which
the school has addressed in the IEP; and

2, Parent conseat to the suspension could not be obtained because the
school official was unable to contact the parent to invite them to
participate in the MDT and approve the notice of the change ia
placement.

If the Secretary, through the Bureau eof Special Educatiom, grants an
emergency suspension which the pareats do not 2pprove, an expedited due

process hearing (beld within three to five days} may be requested.

To pursue Secretarial approval for a change in placement for a student
with mental retardation under §14.35(d), see "Contact" at end of this BEC.

REFERENCES:
School Code:

Curriculum Regulations:

Pa. Code:
22 Pa. Code §§14.1(vi), 14.35(b),(c),(1) and (d), 14.36(b), Chapter 342,
Chapter 12

Purdon's:

Other:

CONTACT:

Bureau of Special Education
Pennsylvania Department of Education
333 Market Street

Harrisburg, PA 17126-0333

Phone: (717) 783-6913

;
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Szsic Education Crreulzrs : -
COMMQNWEALTH OF PENNSYLVANIA DEPARTMENT QFr SOUCATION

Date issuea June 100"
Replaces Z=C =N 2

JS.ETT Impiementation of Chapter 15
TO: Pennsylvania School Administratars
FROM: Joseph F. Bar

Commissioner of mentary and Secondary Education

The State Board of Educatin.amended Title 22 by adding_Chapter 15,
which ralates to protected handicapped students. These regulations do not
impose new substantive requirements. Instead, it provides definitions of
terms and procedures for uniform implementation of the requirements found in
Section 504 of the Federal Rehabilitatiom Act of 1973 (29 U.S.C.A. §794) and
its implementing regulations at 34 CFR Part 104 relating to nondiscriminat. n
on the basis of handicap in programs and activities receiving or benefitting
from federal financial assistance. Chapter 15 regulations became effective

with the final publication in the Pennsylvania Bulletin on February 23,
1961.

According to Chapter 15, a school district shall provide each protacted
handicapped student enrolled in the district, without cost to the student or
family, those related aids, services or accommodations which are needed to
afford the studeat equal opportunmity to participate in and obtain the
benefits of the school program and extracurricular activities without

discrimination and to the maximum extept appropriate to the studeat's
abilities.

The term "protected handicap student” is central to Chapter 15, and
distinguishes it from Chapter 14. In order to qualify as protected handicapped

student under Chapter 15, a student must:

be of an age at which public education is offered in that school
district;

have a physical or mental disability which substantially limits or
prohibits participation in or access to an aspect of the student’s
school program; and

not be eligible as defined by Chapter 14 or be eligible but raise
a claim of discrimination under §15.10.

In implementing Chapter 15, the school district must:

notify parents, on an annual basis, about the school districs's
policy on nondiscrimination against protected handicapped studen:s:

~ .
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set forth procedures to initiate evaluation of children thougit to
be protected handicapped students and initiate the delivery of
services to these students:

set fcrwh procedures for parents to request evaluations orf t
cnildren 1f the children or the parents believe they are prs
handicapped studeats;

.
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respond to the requests and initiate the delivery of services to
the students;

require the agreement between parents and the school districc
services to be provided to protected handicapped students (to be
reduced to writing in the form of a written service agreement);

set forth procedural safeguards for protected handicapped students.
their parents and school districts;

provide for the confidentiality of students information ccasonant
with the provisions of Chapters 12 and 14, Section 313(a) of the
Family Educational Rights and Privacy Act of 1974 (20 U.S.C.A.
§1232g);

permit both eligible and noneligible students under Chapter 14 to

exercise the rights granted by §15.8(a) relating to procedural
safeguards.

School administrators should be aware that Section 304 has been interpreted
to cover a wider range of pecple and activities than is covered by the
Individuals with Disabilities Education Act (formerly called the Education
of the Handicapped Act). For example, a court bas ordered a school district
to provide a sign language interpreter for a deaf parent of a hearing child.
for important school-parent meetings. At the federal level, Section 5304 is
implemented by the U.S. Department of Education’'s Office for Civil Rights.
It is noteworthy that a student or pareant can often go directly to courc
under Section 504, without first going through an administrative hearing.
PDE chus advises school administrators to familiarize themselves not only
with the new Chapter 15 regulations but also with the older federal Seccticn
504 regulations found at 34 CFR Part 104. The citation for the provision
that focus on elementary and secondary educatioan 34 CFR §104.31 - 104.39.

The Bureau of Special Education has been designated as the agent for
the implementation of Chapter 15. As such, any complaints should be directed
zo the Bureau of Special Education and requests for due process hearing
should be forwarded to the Right to Education Office. '

The Pennsvlvania Department of Education will provide guidelines :o
assist in the implementation of Chapter 13,

-~ -
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. SAMPLE

Annual Notice to Parents

In compliance with state and federal law, the school diswict will
provide w0 each protected handicapped sauident without discrimination or cost o the
student or family, those related aids, services ar accommodatioas which are needed
to provide equal opportunity to participate in and obeain the benefits of the school
program and exmacurricular activities to the maximum extent appropriate to the
student's abilities. In order w0 qualify as a protected handicapped student the ctild
must be of school age with a physical or mental disability which substandally li-nits
or prohibirts participation in or access 0 an aspect of the school program.

These services and protections for "protected handicapped students” are distinct
from those applicable w all eligible or exceptional students enrolled (or seeking
enrollment) in special education programs.

For further informadon on the evaluatioa procedures and provmon of services t0
protected handicapped smdcnts. contact

R BEST COPY AVAILABLE
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Notice of District-Initiated Evaluation
as a Protected Handicapped Student

Dear

(Parent)

The school district believes that should be identfied/ should no longer be idendfied/
requires a change in or modification of the service agreement

The basis for the belief that the student is or is no longer a prowect=d handicapped student is:

Thcproposcdchangcormodiﬁcaﬁoninthcs:rviceamemis:

The procedures and types of tests that will be used in the evaluation are:

If you have any additional information or medical records which will assist in this evaluation, please
forward them to me or call me at to discuss this informaton.

Parents have the right o review all relevant school records of the student, meet with appropriate school
officials to discuss any and all issues relevant w the evaluation and accommodations of their child, and
give or withhold their written consent 10 these evaluations.

Directions: Please check one of the options and sign the form.

[ give my permission to proceed with the evaluation and/or modification of the service
agreement.

[ do not give my pmmssxon o proceed with the evaluaton and/or modificaton of the service
agreement.

My reason for disapproval is:

I request an informal conference to discuss the evaluation and/or modificadon of the service
agreement.

Parent(s) Signature Dax




REFZRENCES:

Schezl) Cede:

Curriculum Regulations:

Pa. Code:

22 PA Code Chapter 15

Purdon's:

Other:

Tederal Regulations Act of 1973 (29 USCA §794) Section 504 -- 34 CER,

Part 104 -- Family Educationmal Rights and Privacy Act of 1974 (20 U.S.C.A.
§1232g) Sectiom 513(a).

.CONTACT:

Bureau of Special Education
Pennsylvania Department of Education
333 Market Street :
Harrisburg, FA 17126-0333

Phone: (717} 783-6913

Attachment = pages 5

———————
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PENNSYLYANW OEPARTMENT OF EDUCATION
BUREAL OF SPECIAL EDUCATION .

Anachments to BEC 7-91

Implemnentaton of Chapter 15

According to Chapter 15 of the State Board Regulations, a school district shall provide
each protected handicapped student enrolled in the district, without cost o the student or
family, those related 2ids, services or accommodations which are needed to afford the

student equal opportunity to pardcipate in and obrain the benefits of the school program

and extracurricular acdvides without discrimination and to the maximum extent
appropriate o the swdent's abilides.

The Bureau of Special Education has been designated as the agent for the implementation

of Chapter 15. As such, any complaints should be directed to the Bureau of Special

Educaron. Requests for due process hearings should be forwarded to the Right to
Educadon Office.

In order to assist with the implementation of Chapter 15, the Bureau of Special Educadon
has developed sample forms for LEA use. Attached are the following forms for your
review and consideration:

1. Annual noace

2. School district initiated evaluation notice

3. Service agreement

4. Procedural safeguards

Any questons conceming the implementation of Chapter 15 should be directed to Ms.
Noretta Bingaman of my staff at 717-783-6913.

Amachments:

126 .




Service Agreement

Student Name:

Date Services Begin:

Date Services End:

Inidal Agreement

Modified Agreement

I am writing as a followup on our recent evaluation concering your child and to
summarize our recommendations and agreements for aids, services or
accommodadons. The aids, services or accommodations are as follows:

The following procedures need to be followed in the event of a medical emergency:

The attached letter outlines your rights to resolve any disputes that you may have
conceming the recommended aids, services or accommodations. If you have any
questions concerning your rights or the aids, services, or accommodations
recommended. please feel free to contact me.

School District Administrator Dare

DIRECTIONS: Pleass check one of the options and sign this form.
_ Tlagree and give permission to proceed as recommended.
____ 1do not agree and do not give permission to proceed as recommended.

[ would like to schedule an informal conference to discuss my concerns.

My reason for disapproval is:

Parent(s) Signature Dax

BEST GOPY AVAILABLE
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Procedural Safeguards

Dear Parent:

As pant of the prowecdons available © you if we cannot agree as 0 what related aids.
services, or accommodadons should or should no longer be provided to your child. the
procedural safeguard system may be used to resolve the dispute. Following are some
details of the avenues available to use.

Parental request for assistance.

Parents may file a written request for assistance with the Deparmment of Education if the
school district is not providing the related aids, services, and accommodations specified in
the service agreement and/or the school district has failed to comply with the reguladons in
Chapter 15 of the State Board.

The Deparunent of Education will investigate and respond to requests for assistance and.
unless exceptional circumstances exisz, will, within 60 calendar days cf receipt of the
request, send to the parents and school district written response to the equest.

Wrinen requests should be addressed to:
Pennsylvania Deparment of Educadon
Bureau of Special Educatdon

333 Market Sueet

Harrisburg, PA 17126

717-783-6513

Informal Conference

Parents may file a written request with the school district for an informal conference with
respect to the idendfication or evaluarion of a student, or the smdent's need for related aid.
service, or accommodadon. Within 10 school days of receipt of the request, the school
district shall convene an informal conference. At the conference, every effort shall be
made to reach an amicable agreement.

Formal due process hearing

Parents may file a written request with the school district for an imparual due process
hearing. The hearing shall be held before an impartal hearing officer.

Following are dome details about the due process hearing:
The hearing shall be held in the local school district at 2 placs reasonably convenient to the
parents. At the request of the parents, the hearing may be held in the evening.

The hearing shall be an oral. personal hearing ar.d shall be open to the public unless the
parents request a closed hearing.

If the hearing is open. the decision issued in the case. and onty the decision. shall be
available to the public.




If the hearing is closed. the decision shall be reated as a record of the swdent and may not
be available to the public.

The decision of the hearing officer shall include findings of fact, a discussion and
conclusions of law. The decision shall be based solely upon the substantial evidencs
presented at the hearing. The hearing officer shall have the authority o order that addinonai
avidence be presented.

A written Transcript of the hearing shall, upon request, be made and provided to parents at
no cost.

Parents may be represented by any person, including legal counsel.

A parent or a parent's representative shall be given reasonable access to all educadonal
recoris, including any tests or reports upon which the proposed acdon is based.

Any party may prohibit the introduction of any evidence at the hearing that has not been
disclosed to that party at least 5 days before the hearing.

A parent or a parent's representative has the right © compel the anendance of and queston
witnesses of the school endry or agency who may have evidence upon which the proposed
action might be based.

Any party has the right 1o present evidence and esumony, including expert medical.
psychologica’ or educational esumony. -

The Secretary of Educarion will contract with the Right to Educarion Office for the services
of impartal hearing officers, who preside over inidal hearings on behalf of local dismcts on
behalf of the PA Department of Education and may compensate hearing officers for their
services. The compensation shall not cause hearing officers w become employees of the
Department. The hearing officer may not be an employe or agent of a school entity in which
the parents or student resides, or of any agency which is responsible for the educagon or
care of the student.

The following tmeline applies to due process hearings:

1. A hearing shall be held within 30 calendar days after a parent's inidal request fora
hearing.

2. The hearing officer’s decision shall be issued within 45 calendar days after the parent’s
request for a hearing.

Judicial appeals

If the hearing pertains to Chapter 14 and 15 rights, the decision of the impartial hearing
officer may be appealed to a panel of 3 appellate hearing officers. The panel's decision
may be appealed further w0 a court of competent jurisdicdon. [f the hearing pertains t©
Chaprer 15 rights, the decision of the impartial hearing officer may be appealed to a court
of competent jurisdiction. Under some circumstances, you may raise these claims directly
under secton 504 without going through the due process hearing.

If. within. 60 calendar days of the compledon of the adminismative due process
proceedings under this chapter, an appeal or original jurisdiction acten is filed in State or
Federal Court. the administradve order shall be stayed pending the compledon of the
judicial procsedings, unless the parents and school distict agres otherwise.
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(USE OF THIS FORM IS OPTIONAL)

g{/ ENNSYLVANIA DEPARTMENT OF EDUCATION
BUREAU OF SPECIAL EDUCATION

0 ({ 0 C«’l’ DIVISION OF REGIONAL REVIEW
i _ 'j)@f/ , CONSUMER COMPLAINT FORM

A

.FORMATION ABOUT PERSON FILING THIS COMPLAINT:

NAME:. . DATE:
ADDRESS: . - .

PHONE: HOME: ( ) WORK: ( )

R_ELATIONSHIP-IO CI-IILD: PARENT / ADVOCATE / ATTORNEY / OTHER

INFORMATION ABOUT THE CHILD:
NAME: : AGE:

IS CHILD CURRENTLY IN SCHOOL? YES . NO
WHERE IS CHILD S CURRENT PROGRAM?

(Name of district, IU, APS, PRRI, etc.) - =

H - -
- , . . -

Special Education B Regular Education

USE THIS SPACE TO DESCRIBE BRIELFLY THE PROBLEM. (IF MORE SPACE IS NEEDED, ATTACH ADDIT ONAL SHEET; ATTACH COPIES OF
ANY DOCUMENTS SUCH AS CHILD'S IEP, YOU THINK ARE " {PORTANT FOR THIS COMPLAINT):

Lo
Bt

PLEASE RETURN ORIGINAL & COPY OF THIS FORM TO: PENNSYLVANIA DEPARTMENT OF EDUCATION . - -~
o BUREAU OF SPECIAL EDUCATION "
DIVISION OF REGIONAL REVIEW '
333 MARKET STREET :
HARRISBURG, PENNSYLVANIA 17126-0333 b2
(717) 783-6913

FOR PDE USE ONLY

4

DATE RED'D BY DRR ____ REVIEWER ASSIGNED ___ DATE
INTAKE LOGGED/ENTERED

ORIGINAL COPY
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Departiment of Fducatuon
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MEDIATION — THE MEEETING
WHAT SHourp I ExpPect?

» The mediator will introduce the parties.
review procedures and answer questions about
mediation,

« Each party is given an uninterrupted opportu-
nity to present its point of view.

* The issues are discussed with all parties
" present.

* The mediator meets privately/contidentially in
caucus with each party. The parties may
request to meet privately in a team meeting.

Additional caucus sessions may occur as the
need arises.

* The mediator brings the parties together to
discuss possible solutions to the issues.

* When a mutually satisfactory agreement is
reached. the mediator will record it in writing.

 Each party signs the agreement and receives a
copy. When appropriate, the Individualized
Family Service Plan (IFSP) or the Individual-
ized Education Program (IEP) is revised to
reflect the agreement.,

» Pa SEMS will contact the parties to determine
if the agreement is being implemented.

BEST COPY AVAILABLE
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From the Desk of

Mary Fowler
CH.A.D.D. Governmental Affairs
Committee Chairperson

U.S. Department of Education

Policy Memorandum

Since the U.S. Department of Education
issued its policy clanfication memorandum
regarding Attention Oeficit Disorder on
September 16, 1991, many parents have
called CH.A.D.D. to inquire about what the
policy actually means. Though we have
received some favorable reports about
distncts who are grateful for the guidance
and interested in obtaining more informa-
tion, most of the calls have generally been
prompted by the school district's apparent
confusion over their responsibilities to pro-
vide a free, appropriate public education
for children with ADD. Some parents have
been told that this palicy is a tederal policy
and doesnt apply in their state. Others have
heard that the palicy is a recommendation
only,” and the district had the option cn
whether to follow the "guidelines.”

in order to understand the import of the
Policy Memarandum, we need to know a
oit about what happens after Congress
passes bills into laws affecting U.S. public
education. In 1975 Congress passed the
Educaton for All Handicapped Children
Act (EHA), Public Law 94-142. This Act —
the EHA, as with all Congressional Acts.
was then signed intc law by the President of
the United States. The law was then sent to
the administrauve agency with jurisdiction
over the implementation of the law. For the
EHA. that administrative agency Is the U.S.
Uepartment of £ducaton (U.S. U.O.E.).

Once given the law, the U.S. D.Q.E. nad
to create rules and regulatons to imgle-
ment the law. Those rules and regulatons
defined the minimum levels of special
ecducation and related services required for
al U.S. public schools. Each state in the
United States then had to adopt their own
laws meeting the United States Department
of Educaton’s PLI4-142 requirements.
States were (and are) free to axpand upon
the U.S. D.O.E. requrements. They are not
free 10 \gnore them, or go telow the mini-
mum standards set forth by the U.S. D.Q.E.
Every five years, the E.H.A. has been
reviewed for possibie amendments by Con-
gress. In 1990, the name of the law was
changed to Individuals with Disabilities
Education Act (IDEA).

When CH.A.D.D. first sought to have chil-
dren with ADD included in the EHA/IDEA,
we attempted to have ADD made a sepa-
rate handicapping condition. The U.S.
D.0.E. tock the position that a statuatory
change. i.e., a change in the existing law,
was unnecessary because our children
could meet eligibility requirments for access
to special education and related services
under the existing rules and regulations.
Congress reviewed our requests. taking
into consideration the position of the U.S.
D.Q.E., along with input from other groups
in the education community. Congress then
directed the U.S. D.O.E. to conduct a
Notice of inquiry (NOI) to further study the
situation to determine what steps would be
necessary to ensure that children with ADD
received a free, appropriate public educa-
tion.

Based on the responses received oy the
NOI, the U.S. D.O.E. detrmined that chil-
dren with ADD could be served urider the
category of Other Health Impaired which
already existed under the current rules and
requlations. Congress decided that no fur-
ther legislative action was necessary. In
other words, the law did not need to be
amended. The U.S. D.Q.E., however, real-
ized as a resuit of the comments received
from the Notice of inquiry, that widespread
confusion existed regarding how children
with ACT shouid De Classilied fur purpuses
of receiving special education and related
services. Thus, they issued the Palicy
Memorandum.

The directives set forth in the Policy
Memorandum reflect the United States
Department of Education’s interpretation of
the law (IDEA) and its implementing ruies
and regulanons. The palicy is not a change
in the current federal law including the U.S.
D.0Q.E. rules and regulations. but the dirgc-
tives set ‘orth in the Policy Memorandum
reflect the U.S. D.O.Es interpretation of
how public schoals must apply this law.
Thus, all states and local education agen-
cles, 1.2, state departments of education
and local school distnicts, must comply with
this nterpretation of existing law, which
defines the rights of access to specal edu-

cation for children with ADD. To do any less
would appear to violate the law as inter-
preted by the U.S. D.O.E. So. if your lccai
school district or state department of edu-
cation tells you that they do nat need o
follow the policy directives, they are in error.

In addition to discussing the rights of chi-
dren with ADD under IDEA and PL94-142.
in the Palicy Memorandum, the U.S. D.0.E.
also talked about our children’s rights undes
another federal law, Section 504 of the Re-
habilitatin Act of 1973. This law and its im-
plementing rules and regulations govem
the rights of all children with disabilities botn
in special and regular education. the
Policy Memorandum, the U.S. D.‘:
plicitly stated that all local educatio
cies. i.e., local school districts, must provide
a free, appropriate public education to any
qualifed handicapped chid. The U.S.
D.0.E. further explained the child's rights
under Section 504, and listec possible edu-
caticnal strategies for children with ADD.

So, if you are told that Section S04 does
not apply in your local school district, you
may want to hand a copy of the policy 0
your superintendent of schocls. building
principal, etc. and discuss the words on the
paper. Furthermore, if you are presentec
with a negative response, you can call the
Regional Office of Civil Rights to discuss
your problems. Those offices will intervene
o you Uehail. For a comsiete copy of the
Policy Memorandum, and listngs cf the
Regional Offices of Civil Rignts, please refer
to the November/December 1991 issue of
the CHADDERBOX. Feel tree tc copy this
informaton and give it to whomever you
would like.

Another very informative article about the
laws governing the rights of children wit:
disabiiities is “The Education of Childrer
and Youth with Special Needs: What Do the
Laws Say?" Volume 1, Number 1, 199:
published by Naticnal Informaton Cénter
for Children and Youths with Oi
(NICHCY). For a free copy call 1-8 2
5599 or write NICHCY, Post Office Box
1492. Washington, D.C. 20013.

Spring/Summer 1992
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OFFICE OF SPECIAL EDUCATION AND REHABILITATIVE SERVICES

Dear .. ...

This is in response to your correspon-
dence dated May 5, 1992, direc'ed to my
attention. You requested that this Office
clarify the requirements of Part B of the
Individuals with Disabilities Education Act
{Part B) with respect to identifying children
suspected of having attention deficit disor-
der (ADD) when they already have been
identified under Part 8 as a child with
disabilities.

Your letter indicates that you requested
that your local scheol district evaluate your
(sorvdaughter), who is currently receiving
special educational services as a resulit of
a visual impaiment and “developrmental
delay of prematurity and mild cerebral
palsy,” because you suspect that he/she
may have ADD. Your letter aiso inchicates
that counsel {for your local school district)
is of the opinion that your local school
district is under no obligation to evaluate
your (sorvdaughter) “for a possible addi-
tional handicapping disabiiity, speciically
ADD, since (he/she) had already been
identified as a handicapped child due to
(his/hen) visual impairment and was al-
ready receiving special educational ser-
vice."

Under Part B, state and local educa-
tional agencies (SEAs and LEAS) have an
affimative obligation to evaluate a¥l chi-
dren who are suspected of having a dis-
ability and, as a result, of needing special
education and related services. 34 C.F.R.

§§300.128 and 300.220. The evakuation
.must be performed prior to the initiai place-
ment of the child in a special education
program. 34 C.F.R. §300.531. For children
who are currantly receiving special educa-
tion and/or related services, re@valuations

SEP 29 1992

must be performed: (1) every three years; -

(2) more frequently than every three years
if conditions warrant; and/or (3) at the re-
quest of the child's parent or teacher. 34
C.F.R. §300.534(b).
Part B sets forth requirements which
must be followed in evaluating children
who are suspected of having a disability.
See, 34 CF.R. §300.532. These proce-
dures apply to Initial evaluations and re-
evaluations. See. 34 C.F.R. §§300.531 and
300.534(b). The procedures foun* at 34
C.FR. §300.532 include the requirements
that SEAs and LEAs insure that:
(L) [t]ests and other evaluation materials
include those tailored to assess spe-
cific areas of educational need . . .

{e) [t]he evaluation is made by a
muitidisciplinary team or group of
persons, includingatieastonateacher
or other specialist with knowfedge in
the area of suspected disability . . .
and

{t} {tine chiia is ass€ssed in ai areds’

refated to the suspected disability . . .
34 C.F.R.§300.532(b), (e}, and (f)(empha-
sis added).

The regulations, as stated above, re-
quire that the evaluation of the child be
tailored to the suspected disability. Thus, if
a child is suspected of having a disability
that was not identified at the time of a prior
evaluation, the child must be evaluated to
determine whether the child had a disabil-
ity for which additional special education
and related services are needed.

It is not clear from your letter whether
your local school district has ratused to
evaluate your (sorVdaughter). However, if
your local school district has refused, or
refusas, (o initiate or change the identifica-

THE ASSISTANT SECRETARY

tion, evaluation or educational placement,
or provision of a free appropriate public
education (FAPE) to your child, they must
give you written notice. 34 C.F.R.
§300.504(a)2). Further, you or the public
agency may initiate a hearing if either of
you disagrees with the public agency’s
proposal or refusal toinitiate or change the
identification, evakmation or educational
placement of the child, or the provision of
FAPE to the child. 34 C.F.R. §300.506.
Further, under Part B, you have the right
to cbtain anindependant educational evaiu-
ation (IEE) of your child. If you disagree
with an svaluation obtained by your local
school district, you have the right to obtain
the IEE at public expense. However, the
public agency may initiate a hearing to
show that its evaiuation is appropriate. 34
C.F.R§300.503(b). ifthe IEE is obtained at
private expense, the results of the evalua-
tion “must be considered by the public
agency in any decision made with respect

“10 NG provision of & free appropriaie pubic

education to the child.” 34 C.F.R. §300.503
(e)1).

! hope that you will find this information
helpful. If | can be of further 2ssistance,
please let me know.

S .
/s/ Robert R. Davila

Children with ADD are aligible for services
under Part B if: (1) their ADD is achronic or
acute health problemcausing limited alert-
nass that adversely affects educational
performance and, as a resuit, they need
spacial aducation and related sarvices; of
(2) they satisfy the criteria applicable to
another disability casegory.

Q
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'Clar:fiad by Memo 7o Chiaf 3tats Schooi O0ZZicers cdatad 3/25/92)

Pubi-c Law 94-142 (ZIndividuals with Disabilities Zducation Aczt,

Tl-gxnility based cn "other heal:in impairsd" catagery when
ADDC is a zhrcnic healzh Troblsm rasulting in limzizad alers

nsss adverselv aZfecting zhe csh:iii's educticnal
serZfcrmance.
M Must be =21igibls 3acd i1 need (law =z_.3wS szatss T2
datarmiae cdeliazzicn ¢ 'in need";
< Med-zzl diagncsis alcne not suiiicLznt
3 Mu_=i-415:-1plinarv <szzm must conéucT 2UEIIATILD
- Team must inciude az laast cne specralilst witl
"knowladge in araaz ¢ suspected Zisapri Tyt

== Rehanilitaticen Acz, 2art B, Seczticn 304

Zlig:bility provided uncder "aaxndi capved person" definition -
"any person who has a physical or mental hand:icap which sub-
stantially limits a majer lifs activity” such as learaing.

1. SerV'ca Agreement - svidias suppcrs for nandicaps nox
' @ligislz under sta:- a ¢ federal r=gu’ atzons. Allows
by passing of oZficial evaluation and IZP processes.
~ Content: Description of nature o codncern {ADD)
Descripticn of basis for detarminazion
(may use independent ewvaluaticn®
Descriprion of effects of disasilizv on
educaticnal performance
Descripticn of accommcdaticns test suited
-O Sl-u ..I'.:

2. '"Steps to educate teachers and other personnel to develop
awareness about ADD and its manifestations and adaptations
implemented in ragular education” should be taken.
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DRAFT 2/10/95

The Multi-System Psychiatric Xvaluation Service (MSPE)
for Children

Introduction:

The Multi-System Psychiatric Evaluation (MSPE) for Children
is a community-based mental health service for MA eligible
children under the age of 21. The MSPE provides the mechanism
for a comprehensive community-based psychiatric evaluation and
psychiatric monitoring of those children who present with serious
emotional or behavioral disorders and/or mental illness, with
multiple child-serving system involvement, who may be at risk for
institutional placement, and for whom an Interagency Service Team
is necessary. The MSPE for Children is applicable for licensed
psychiatrists with experience working with, or specialized
knowledge of, children and adolescents.

Under such circumstances of clinical complexity, an
intensive psychiatric evaluation and monitoring service is needed
that enables the psychiatrist to work collaboratively and
systemically with other mental health, educational and human
service professionals and with the child's family, so that
service recommendations and treatment implementation can
effectively address thc child's mental health and related needs.
This service provides the necessary continuity in the clinical
direction and oversight for children with very complex
conditions.

Scope of the M5PE for Children:

The MSPE for Children covers the following psychiatric
service activities:

1. Face-to-face interview and Psychiatric Evaluation with
child ancd with family; :

2. Face-to;face medication monitoring, and coordinatlon
with medical services for complex health needs of
child.

3. Face-to-face and/or collateral contacts with referral
contacts and service providers.

4. Review of case records;

.1 :; O




5. Preparation of written Psychiatric Evaluation reports
and of additional reports necessary to document the
need for services and the progress of the child;

6. Case-consultation in Interagency Service Team meetings
and in subsequent Treatment Team meetings, and through
face-to-face contacts and/or collateral contacts with
professionals, community resources, and the family
pertaining to the child.

The activities which comprise the MSPE can occur at am

agency site, and/or in the family home or an appropriate
community site.

Indications for Service:

The MSPE for Children may be utilized for an MA eligible
child under conditions 1 or 2 below, in association with
condition 3:

1. The child, due to a severe emotional and/or behavioral
disorder and/or mental illness, is at risk for
out-of-home placement, er

2. Three or more child-serving systems are currently
involved in the child's care, or will be imminently
involved in the child's care, plus

3. An Interagency Service Team has been convened, or will
be imminently convened, to address the strengths and
the significant functional limitations of the child
resulting from a severe emotional and/or behavioral
disorder and/or mental illness.

In addition, the MSPE for Children requires that the
prescribing psychiatrist have face-to-face contact with the
child's parents or guardians prior to writing a Psychiatric
Evaluation report, so that family information and family
recommendations can be incorporated into the report.

The psychiatrist may arrange face-to-face interviews with
the child's parents or guardians in the following ways: '

15
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By including parents or guardians as active
participants in the interview, during part of the
Psychiatric Evaluation of the child.

a. For the child in foster care, the participation of
biolngical parents, when appropriate, is also
encouraged.

b. It is expected that the child will also be seen
separate from the parents or guardians during the
Psychiatric Evaluation.

c. Consistent with parental or guardian permission,
other valued professionals or community persons
may selectively be invited to participate in the
Psychiatric Evaluation.

By talking with parents or guardians during the
Interagency Service Team Meeting, prior to writing the
Psychiatric Evaluation report.

Scope of Service Provision:

1.

The MSPE for Children, incorporating the segquential
evaluation and psychiatric clinical oversight functions
as identified above, including medication monitoring
when applicable may involve 2 maximum of 12 hours over
a 4-month period for each eligible child who remains in
community care.

For the child in community care, the MSPE for children
can be repeated, if necessary, for two additional 4
month periods, constituting a total of 3 service
periods, 4 months each, maximum 12 hours/service neriod
annually (maximum of 36 hours/year).

If the child is placed in institutional care and then
discharged to the community, the MSPE may be used to
help reintegrate the child back into the family home or
other community placement, under the following
conditions:

a. The duration of sach outpatient service period
remains 4 months.

140




b. For the discharged child, the MSPE for Children
may be reactivated as an additional service period
once, to continue for the next 4 months with the
child in the community. The maximum number of
service periods for any child who is
institutionalized and then discharged is 4 during
a calendar year (maximum of 48 hours/year).

*Rate of Reimbursement:

1. Psychiatric practitioners performing the MSPE for
Children will be reimbursed at the rate of ..../hr.

*To be determined.

Expectations of Service Providers:

1. Psychiatric practitioners will provide the MSPE for
children in community based settings only (not in 0
psychiatric hospitals or residential facilities).

2. Psychiatric practitioners will adhere to CASSP
Principles in performing all clinical responsibilities.

3. Psychiatric practitioners will meet with parents or
guardians at least once, according to the mechanisms
described above, during each 4-month service period.

If the child requires emergency Psychiatric Evaluation
in the absence of parents or gquardians and the
psychiatrist is unable to attend the Interagency Team
Meeting, then the psychiatrist will arrange a timely
follow-up meeting with the parents or guardians and
child, which will be documented and typed as a
Psychiatric Follow-Up Meeting.

4. Psychiatric practiticners are strongly encouraged to
participate directly in Interagency Team meetings and
follow-up Treatment Team meetings, whenever possible.

5. The psychiatrist must coordinate treatment
recommendations within the Psychiatric Evaluation with
the recommendations of the Interagency Team and the
Treatment Team.




o

DRAFT

The Psychiatrist will prepare Psychiatric Evaluation
and Re-Evaluation reports consistent with the protocols
developed by the Children's Bureau, Office of Mental
Health, and the Office of Medical Assistance

(Appendix I). '

In addition to formal Psychiatric Evaluation and Re-
Evaluation reports, the -Psychiatrist will document all
other contacts with child, family, Interagency Service
Team, Treatment Team, and community resources in the
child's progress notes.

Pennsylvania Children's Bureau

February,
1s/001/gg

1995
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EVALUATIONS

MENTAL HEALTH PROFESSIONALS

QUESTIONS TQ ASK WHEN YOU MEET YOUR CHILD'S THERAPIST
DIFFERENT APPROACHES TO TREATMENT OF CHILDREN

TYPES OF PSYCHOLOGICAL EVALUATIONS

DIAGNOSES

MEDICATION

SERVICES THAT SUPPORT CHILDREN IN THEIR OWN HOMES AND COMMUNITIES
DAY TREATMENT PROGRAMS

RESIDENTIAL TREATMENT PROGRAMS

VOLUNTARY INPATIENT HOSPITALIZATION

PSYCHIATRIC EMERGENCIES (2 pages)

ADVOCACY

ASSERTIVENESS IS - ASSERTIVENESS IS NOT

LEGAL RIGHTS IN HOSPITAL AND MEDICAL MATTERS (3 pages)

ACCESSING FLEXIBLE CHILDREN'S MENTAL HEALTH SERVICES THROUGH MEDICAL
ASSISTANCE

SOME TIPS IF YOU ARE TRYING TO RESOLVE A PROBLEM WITH AN AGENCY
WRAPAROUND -- A GUIDE FOR FAMILIES
ADVOCACY IS...ADVOCACY IS NOT

SUMMARY OF COURT DECISIONS WITH IMPLICATIONS
FOR CHILDREN'S MENTAL HEALTH SERVICES

RESOURCES (Includes reading list, state and national advocacy and information
organizations, and national research and training centers (2 pages)

To order, check the appropriate boxes and return with a stamped®, self-addressed envelope to
PIN Resource Center

1211 Chestnut Street, 11™ Floor

Philadelphia, PA 19107

*Postage

From 1- 2 pages - postage is $ .32

From 3- 5 pages - postage is § .55

From 6-10 pagas - postage is $ .78

From 11-15 pages - postage is $1.01

From 15-20 pages - postage is $1.24

From 21-25 pages - postage is $1.47

From 25-29 pages - postage is $1.70°* (**Postage for a full set of Fact Sheets.)
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A self-belp/advocacy, information and training resource for
parents of children and adolescents who have emotional problems

]

Philadelphia, PA 213-735-2465

PIN HOLDS FIRST COPING
SKILLS WORKSHOP SERIES

The first Philadelphia Parents Involved
Network Coping Skills Workshop started
September 25, 1990. This 12-week pilot
workshop series was developed as part of
the two—-year grant received from The Pew
Charitable Trusts. The workshop series
is designed to give parents the skills,
information ard support to cope more
effectively with their child who has an
emotional/behavicral problem. The pilot
series is being held at The Institute of
the Pennsylvania Hospital, Philadelphia.

The PIN Coping Skills Workshop Series
evolved cut of an urmet need expressed by
parents who idemntified that everyday cop-
‘ng skills were not part of most treat-

( .t modalities. The Coping Skills Work-
shop is unique because materials and cur-
riculum were jointly developed and pre-
sented by a mental health professiocnal
ard a parent of a child with emoticnal/
behavioral problems.

The first workshop series was developed
for parents of children under twelve

- years old. It is anticipated that a sec-
ord series geared to parents of children
fram 12 to 18 years old will start early
rext year. For additional information,
contact Dwane Dykes, 735-2465.

* * W * L 4 W *

CONGRATULATIONS
DIN OF PA RECEIVES NIMH GRANT

We are pleased to armounce that PIN of
PA, the recently formed statewide, par-
ent-run organization focused an chil-
cren’s mental health issues has been
awarded a one-year grant (renewable far a
cond year) from the National Institute
L . Mental Health (NIMH) to expand the
statewide organization. Permsylvania was
one of 15 states to receive this grant.

O~ BEST COPY AVAILABLE

—l"

The grant will allow the organization to
l'u_reapart-mmcoordmatorandpart-

The grant

~the establishment of an inexpensive two-
way camunication mechanism for families
ard the local, regional and state PIN of
PA representatives;
~the developnsmt of camprehensive informa-
tion ard referral data on availability'of -
a.d services needed by
with emotiocnal problems and their
families; and
~the collection and dissemination of
information on the status of local groups,
training and education opportunities and
legislative and state planning processes.

The PIN of PA expansion activities
provide a much needed rescurce for

in Pennsylvania. Information will be dis-
seminated statewide as these services are
developed.

* * L 4 L 4 * *

PROMOTING COLLABORATION BETWEEN

PARENTS AND PROFESSIONALS
by Anthony Rostain, M.D.

Dr. Rostain is a child psychiatrist and
pediatrician. He is Medical Directar of
the consultation liaison psychiatry ser-
vice fram Philadelphia Child Guidance
Clinic to Children’s HBospital of Philadel-
phia and is co-director of the Attention-
Deficit Ryperactivity Disorder Evaluation
ard Treatment Program. The following ar-
ticle is based on a talk Or. Rostain gave

Effective collaboration between parents
ard mental health professicnals requires
mutual respect, clear commmication
sustained involvement. Unfortunately,
parants ard professionals often

ane another in oppositicnal relaticnships
urder stress circumstances. In order to

P
1~L-?:-




PARENTS INVOLVED NETWORK
A self-help/advocacy Information and training resource
for parents of children and adolescents who have emotional problems
1211 Cheswut Sweat_11" Floor, Philadalphia, PA 16107, 215-751-1800, 1-800-688-4226

SELECTED ADVOCACY AND REFERRAL RESOURCES FOR CHILDREN

Child Assist Network.......... 1-800-359-0800
A Regional Referral Center of Philadelphia Child Guidance Clinic which matches service
needs of children/adolescents with Delaware Valley service providers.

Disabilities Law Project........... 215-238-8070

Provides free legal assistance to children and adults who are developmentally disabled,
including children with serious mental health problems, in cases involving discrimination
on the basis of handicap or access to services.

Education Law Center........... 215-238-6970

Provides advice and direct legal representation in all educational issues affecting children
inciuding special education. Publishes a manual, The Right to Special Education in
Pennsylvania, which explains the special education process and is free to parents. This
is available in English or Spanish.

The Health Law Project.....717-236-6310 in Harrisburg or, 1-800-274-3258
Advocates for access to consumer-directed health services for persons with disabilities.
Provides information about the Medical Assistance application process.

Juvenile Law Center.......... 215-625-0551, 1-800-875-8887
Provides frea legal representation to a limited numtar of children who are subject to
proceedings under the Juvenile Act (dependent or delinquent)

Parent Education Network .......... 1-800-522-5827 .
Providaes technical assistance, consuitation and referral for assistance about special
education within parents’ area.

Parents Involved Network.......... 215-751-1800, 1-800-688-4226
A seif-help/advocacy, information and referral resource for parents of children and
adolescents who have emational or behavioral disorders.

Parents Union for Public Schools ...... 546-1212
Provides information about education in Philadelphia Public Schools and special
education advocacy

Pennsylvania Protection and Advocacy.......... 1-800-692-7443

A statewide advocacy organization which provides information and advocacy services for
persons with disabilities.

144
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A BRIEF PACT SHEET ON YOUR RIGHTS8 CONCERNING BCHOOL RECORDS

YOU HAVE THE RIGHT TO S8EE YOUR OR YOUR CHILD’S SCHOOL RECORDS O

Parents or guaxdians of students under 18 years of age have the right to sea their child’s
records. Present or former students aged 18 or older have the right to see their own
records. ‘Records’ include most information conceruing the student except personal notes
kept by an individual schocol employee for his or her private use only.

Send a letter_to the office where the records are kept. (Current records are usually kept
at school. To find out where past records are kept, call the schcol or your school
district office.) Make sure to keep a copy of the letter-for yourself.

You have the right to see the records within 45 days of your request or sooner if your
child is a handicapped or gifted student. (See Delow.) School officials must alsc assis®:
you if you need help in understanding the records.

Copies of the records must be provided to you if there is no other practical way for you t
sxamine the records. You may be charged for copying costs, unless you are unable to pay
such & fee, but cannot be charged for finding the records.

YOU EAVE THE RIGHT TO REQUEST THAT SCHOOL RECORDS BE AMENDED OR CORRECTED

If you find that the records are inaccurate or misleading, or that they violate your or
your child's privacy, you may request that the records be ameanded. Your request should be
in writing. If school cfficials refuse your request, you have the right to a hearing.
After the hearing, school officials must either amend the records or allow you to put a
statement in the records explaining your objections. ‘

YOU HAVE TEE RIGHT TO HAVE SCHOOL RECORDS KEPT PRIVATE

The school system must obtain your consent before providing school records to persons
outsicde the school system. However, your consent is not required before sending the
records to another school system where the student has enrolled or has asked to enroll.

IF YOUR CHILD IS HANDICAPPED OR GIFTED, YOU HAVE CERTAIN ADDITIONAL RIGHTS

You have the right to see the records within 30 days of your written request, or socner if
you have an IEP confersuce or due process hearing scheduled.

IF¥ YOUR SCHOOL DISTRICT REFUSES TO COMPLY WITH THESE REQUIREMENTS, YOU CAN
FILE A COMPLAINT

The federal laws that give parents and students these rights also give you a place to which
to complain if these laws are violated. Just send a letter explaining the problea to:
Famnily Policy & Regulations Office, U.S. Department of Education, Washingtonm, D.C. 20202.

If the student is handicapped or giftad, you can also write to the Division of Regional
Review, Pennsylvania Department of Education, 333 Market Street, Harrisburg, PA 17126~
0333, which must respond within sixty (60) days. You can contact DRR at 717~783-6913 to
qet a copy of a form complaint.

I¥ YOU BAVE A PROBLEM OR NEED FURTHER INFORMATION,
CALL THEE EDUCATION LAW CENTER AT (213) 238~-6970. .

ELC - 4/90 1.0 BEST COPY AVAILABLE




PICHET COMMON *MYTHS® ABQUT THE SPECIAL EDUCATION LAWS

1. MYTH: Your child can’t get special education services because thersx’'s a
waiting list.

PACT: “Waiting lists® for special education are illegal. Of course, your

school Districe is permitted to rake a reasonable time to evaluate your child, to

° decide whether special aeducation is needed, and to make the necessary services
available. However, no child should remain waiting for services for a long period.
If your child is in such a situation, ycu can request a due process hearing. Such
a request should be made, in wrizing, to the Distrzict. You may alsc send a
ccmplaint to the Division of Regional Review (DRR), Bureau of Special Education,
Pennsylvania Dept. of Educaticn, 333 Macket St., Harrisburg PA 17108. DRR will
investigat- and (hopefully) resolve the complaint wichina 60 days. (See, ELC's
manual, “The Right to Special Education in Pennsylvania: A Guide for Parents,” at
pp. 38-51 for more information on hearings and DRR complaints.)

2. KYTH: Your child needs a type of program or placsment that isn't offered by
your School District, so he or she will have to take what's available instead.

FRCT: Your child has the legal right to a program that is suited to his or
her individual needs, and in which he or she can make educational progress. IZ the
District doesn’t have such a program, iz must take staps to make one avallable ~-
even if that involves smecial arrancements Or axtra expense.

3. WYTE: Your child can’'t have physical (or occupational or speech) therapy
because the Listrict doesa’t have & therapist available to provide the service.

#ACT: A child is entitled to the crelated services® (such as physical,
occupational, and speech tharapy, psychological counseling, specialized transgorta-
tion, and sc forth) that are needed to assist the child to penefit from his or her
special education program. I¢ the District doesn’t have the necessary perscnnel,
it must hize them or ‘centract out’ for the sezvice.

Remember, however, that the pDistrict must provide cnly those ‘related
services’ that are needed to assiaz the child uo benelit from his or her educa=-
tional program, as set fo-+h on tha Individualized Education Program (IEP). I the
therapy is not relatad to the child's educational program, the District is not
required to provide ic.

4. WYTH: Your chile ism't capable of handling the vocational education program
offered by the District aor the Vocational-Technical §chool, su he or she cam’t have
vocational education. )

PACT: Handicapved children, like cthar children, ar? legally entitled to
vacational education. If the wocational program that Ls sffered <O non~handicapped
children at District facilities or at the Vocational-Technical §enool could, with
modifications, be made appropriate for your child, the molifications must be made.
L£ not, anothex program appropri te for your child must be provided.

§. MYTH: TYour child is severely handicapped, so he or she must be placed in a
spacial ‘center’ for handicapped childreu ar in & private school.

PACT: Not necessarily. Your enild must ba educated with non-handicayped
children £o the maxinum extent appropriate. 7This means ethat L#f ycur child Eﬂ“ld
receive the sagvices on his oc ner IE? in & regular schogl, the program must e
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cffared there. Horeover, if your child could be educated with non-handicapped
children fcr parz or all of the schcel day, the District must 30 specify on the I=ZP
and musc ensure that such ‘mainstreaning’ occurs.

Oonly if your child’s IZP cannot be carried out apgropriately in a regular
school should a special school be considered. Firat preference in such cases is
for a special school operated by the District oX Intermediate Unit. However, if

the IZP? cannot be provided in such a facility, the District must offec the child a

- placemaent in an approved private schecol.

Rememter thot the District is required to use an approved private school onlv
if the child's program, as stated on the IEP, cannot be provided in a District or
Intermediace Unit facility.

6. KYTH: You'vae already approved your child's Notice of Recommended Assignment
(NORA) and 1rX?. Thersfors, you must wait till pext year to request a change in
your child’s program or placeseat, or to obtain a due procsss hearing.

FACT: GIven Lf you approved the NORA and IZ?, thae law provides that you may at
any time requestc a change in your child’s program or placement. (You can also
request additional evaluations at any time.) The District musg _then notify you
@ither that it is willing to make the changa or that it is not willing to do sa.

I1f the District will not maxe the change that you reguest, you have a cight to

a due process hearing. No mattar what you sign, you never lose or ‘waive’ youx
right to due process.

7. W{TH: You disagres with the program or placement that the District has
proposed for your child, so you shouldn’'t sign the IXP ox NORA.

PACT: On the contrary -— You should immediately check “I disapprove,” then
sign and return the IE? or NORA. To5 take no action, or to take action too late,
is, in most cases, the same as asoroving the program and placement.

Evern if you don‘t receive a form to sign and recura, you should send the
District a letzer if you disagree with a proposed IZ? or placement.

8. MYTY: Thae District has decided that your child no longer needs one of tle
services or activities listed om the LEP, sa the Bervice will be tsrminated.

FACT: The Districs must give ycu writcen notice of any progosal to change any
aspect of the child's IZP or placamenc. £, 1f-ar receiving the notliee, ycu object
in writing, a due process hearing mus= te scheduled.

If you have objected in wrizing, the proposed change cannot take place until
the Hearing Officer has issued a decision (or, if appeals are takan frcm the
dacision, until all appeals have been ccmpleted). Even then, of course, the
proposed change can be mace only if the final decision i3 in the District’s favor.

for further information, coatact:
rducartion Law Csotsr
801 Arch Street, Suite 6.0
Philadelphia, PA 19107
(2115) 233-6970
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EXTENDED SCHOOL YEAR PROGRAMS =
Quuations and Azswery
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wWhat is a3 Extandad school Year (ESY) program?

an ¥ zrogzam LS A scecial educatlion grogram affered during the suzmer
ar at other times when schcol is usually 2ot ia session. ZSY programs aza Izx
children with disabilicies wno, i4 z=hay did act have cha przgram, would lcse
skills ducing breaks ia scheol sessicns and have difficulsy catshiag up Lacar.

1

who is eligible for an ESY program?
A child mav te eligible £-- TSY L% he cor she is likely tc:
. lose skills (‘regreas®) duriag brsaks ia schooling, and

« have difficul=y in quickly regaining rne lost skills (“zecsuping?)
af-er tha breax is over.

~we skills =hac the child is excected to lcse nust be among Zhcse lListed
on his or her IZ?, anc must iavolve the child’s abilicy to funczion

indesendent.y.

Mosz, Duz nect all, child-an %ound eligible for ESY are individuals with
severas disabilities such as a gevere eacocisnal problem, severe cantal retazda-
zien, cr dutiasm.

How and whea can I havae &y child considarsd for ESY?

If youzr child has savezs mencal rezazdaticn, autism, severl nels
mandicacs, or 2 severe amocicnal dismurzsance, he oI she must be csnsidezad
£sv each year by your local schecl distsisz=, This may happen at the =
Ts? cznferenca cT AT 2 sepazata I7? conference set up ta discuss = L 3
way, ycu musct be inrizad =S the csnlezence, which oust be held by Fepruazy 23.

gy March 31, the digorict must send you 4 NORA (Nozice of Reccmmenced Assign-

senz) fcrc=m, Lafsralng you of i=s decisicn ccncesming whecher your child Ls
al.gibla and, iI s8¢, what type £ gragran s or she will ceceive.

] @)
'
.
[B]
1

If ycur chil@ does not have one cf the disabiliuies Listed akove, ycu
can still have him or her conside-ed foz ESY. Just ask thac your chila’'s
sliginilizy fox E5Y be discussad at the II? confecence. I che regular
~anfezsnce kas already taken place, vycu can ask #or a sagazacs IZP snfarence
snceraing ISY. Afcer =ha cznfezence, =nae digtrict must give you a HOPA
adicating L=a decision abaut whethez e child iLs eligidle and, Lf %o, tne
7@ af pragrad to be providec.

¥

-
"
-

[4 youzr school distTict doaes rot agree t3 consider yous child flgz E5Y or
does not fsllow thase rales, you may send a zzmplalnz vo the Division ol
Regianal devied, Bureau of Special zducacion, PA Dapartzenn of Educatian, 333
Markes St., Harzisburg, PA 17126~03313, celaghone (717) 781-4913.

What information must De considered in deciding whether the child is aligible?
Usaful Lofavmatlon can inelude the views of teachaers and parent$ ard the

aginions of professionsls who ace famillar whizh or who have avaluaced the
e t-- mmtim~msd dara cancerning how the child did beforw
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and af-er breaks in program, that can be useful tco.

daca’ dces not exiat, or the data doces
child mav be eligible for ZSY if there

However, even Lf ‘hard
not seem -2 show Zegreasion prcolems,
is other iafzrmaticn indicating that

she child may lose skills during breaks and have gerious difficulwy catchaing

up later.

If wy child is eligible, whers are ESY
must he or she receive?

EISY programs are usually offered
aporoved private schools. The program
t-e child‘'s regression proolem. There
c%f vime that is right for every child;
provosal for ycur child, see below.

services provided, aand how amuch service

ac lccal schocls, IU facilities, ard
nusc be for enough time to cdeal with

is no fixed type of placement Or amcunt
{f you disagree with the district’'s

The ISY program must be descrined on the child’s IZ?. IZ the cnhild
needs re.izad sercvices (3uch as chysical therapy or transporcacion), these

must e iacluded.

Services must be frase.

what if my school district fiads my child ineligible, or disagrees with me

about the type or amcount of sarvices he

or she should get?

Yeu ¢an do either or tcti of che following:

« Try t2 resclve the disagreement with tne help of a trained
smediator.’ To find out about mediation, see ErLC's manual, “The Right to

Scecial

* Requast a ‘prehea

ducation,® ©p. 42-43, cr call 1-800-992-4314.

ring conference’ and/or 2 ‘due process heacing.’
- more informatisn, see ELC'S manual, pp. 38-49 and 62-63.

I¢# my child was in an ESY prograa last sunmer, does he or she have the right

ts the same program this sumaer?

Ur_.ess You agrsase =hat Ihe progranm shiculd te changed or discontinued, ¢z
a hearing officer decidas that a changa should be nace, your child has rizn
If your dissrict refuses to follew this

-0 =he same progzam again this yeaz.

rale, send a ccmplaiat to the Divisicn of Regional Review (see addreas above).

For further information:

fducation Law Canter

g0l Arzh Stzeez, Suite §L0

Philadelpghia, PA

19107

(215) 238-8370Q
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SPECIAL EDUCATION RIGCHTS IN PENNSYLVANIA

o
+
[}

° Iy YOUR CHILD EAS A DISABILITY, OR !? YOU THINK YOUR CHILD KAY HAVE A DISABILITY, YOU HAVE'
* THE RIGBT to requeet a free svaluation in his/her native language by =he Dist=ric= iz as :

. coet to.ycu. ) - .
2 L ped
TRE RIGHT to review the reasults of the evaluation and all ocher relevant materials and «
records on your child. '

THE RIGHT to ask the District to pay for an independent evaluation of your child. ~The
District must either agree to the request or muet prove to a Hearing Officer chat i=3 -
evaluation is appropriace. R

THE RI&!! to have the results of any independent evaluations considered by the Distri:cc
(wh.chot the .vlluacxcnl vere paid for by you or by the Districe). S

.4 r
.
Y-,

rxz RIGHT £ wrxtt.n no:xcc of uh.th.r or not the District agress that your child nesds "

;lpocxal cducntlon.
= S _;‘Y ~ﬁ‘ [ /'

W W« :

I’A
"“.’P YOU"AND THE DISIRIC‘! AGRIE T!AI YOUR CEILD NEEDS SP!CIAL EDUCATION, YOU HAVE:

L
3, - .
I U ¥ SRR ) s o

b 3 nzcxr to a free Appropziat. p:oqrxm ot education lnd related l.rvxc.l for your chi ld
. which is based on-‘your child’s needs and which will give your child the chance to make
" reasonable proqzo::.

ot »*, -:-_. «,l/c. I -

d.lcrib.s the services your child wxll get, including educational goals and ob)ectxvn!, and
the rolat.d services which your child needs toc benefit from the proqram. 4 iy

" y ?%g

* THE lIG!: to,pa:tlcipatn ‘ac a conf.:onc. with District officiale in’ th. d.vclopmont of th.ﬂ

O ﬁ“rsp. s g o
L e i
BY] v SIS
?I!z lIGEI :o hav. thc =P ‘reviewed by the’ Diltrict, and Lf appzoptiat., :.vxs.d lnnually,
L 3
';.Foz.mo:n ‘'often at: you: ‘request. . ' R o AT
“ & RPN 1\ S PR . A i L 4'~'__: L
. %I!x x:cxr to havc your child r.-.valuatld by thq District every two y.ars, or more o!:.n:a{
BT our, request. f ; , . R
C e ~Xrl~"ﬁ&5x~u . 4#1’ *ﬂ.t- ;\..u Vit R - T . %
- "-\"\35‘%

=5

© w17, Y0U AND ‘THE DISTRICT DISAGREZ AS TO'TEE NEED TO EVALUATE YOUR CEILD, OR TEE TYPE OR Tl
n:cm:z 'OF DISABILITY 'YOUR CHILD MAY EAVE, OR THE PRESEXT OR RECOMMENDED IEP OR PLACEMENT
¢ YoUCHILD, . £OU. CAN: . e e . e &

‘ -

v

gt ¥hel
573

I

P Alk for a *mediation session.” This i{s a meeting with a trained ‘modxator' who is not
. connactad with the cchool syetem.  The mediator will help you and the echool try to uork
. out an agresment concerning chanq.u in your child's program or placement. Thare is no
,cha:g. for ueing the mediation eervice, ind you will not be required to agree to any cha
- that you don‘t like. .To find out about mediation, see our Guide, pages 42~43, or call 1l-
. 800-992~-4334. : g

E]

. I o) i

" - Send ‘the principal a letter requesting a ‘prehearing conference.’ This le a mesting uLﬁE

- school officlals only. For more information on prehearing conferences, sae our Guide, v
paq.. 39-42. '

‘- ﬂoqunt (Ln--writing) .a *dus process hearing.’ This L2 & legal procedure that can zake r ;
PPaome time. It is conducted by a hearing officer, who will decide whether your child's
: program or placement should be changed and, if eo, how. For more information, eee our
culdo,»ptqu 43-49, . ‘

Qo ALL NQT’CIS z0 YOU YROH THE DISTRICT WUST BE WRITTIN IN TEE LANGUAGE YOU NORMALLY USE
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' . ".,“. IP YOU WANT YOU'R CHILD 'I‘O BE CONSIDEUD FOR S?ECI:\L !DUQTIOH BEC.JLUS! QP HIS OR ng

;jLzanu:xc NEEDS: <o : .-

: {..,
.

taliave your.éhilz
Sand a copy to the'

Af %Uy.¢ ‘WRITE ta'thc principal of yeur child‘s scncol explaining whYZYQu
v ‘naads ‘spec: al educaction and requesting an evaluaticn of vour child.

@ :éJSPocxal “duca:xc? Superv;lo: for your DLSt'LCt and keep a copy for Yoursel ' _::'
kR .‘.-_.,5 . P ~x R . Al
"" i(<
L. IP7YOU RAVE nzqursrvo AN EVALUATION OF YOUR CHILD, BUT NO EVALUATION HAS TAKEN PLACE AFTE:
. ., SEVERAL WEEXS:: : e
Tl g Ry . ».J)- o RN . R ..o . . - . ,_,7#
TR L g .
: X;Er ;““courxcr the principal or coanselor and discuss the matter. If :hxs doas not rafelvg
‘% the 'problem, you should . - g
g E ' _ . e

. . '-d!k
.i“*'wRITB :o :h. prxncxpal requesting a’‘pre-hearing contarm-xc..;~ Send a copy of your

ecter to the SPecxal Educa:xon Supo:vxso: for your District and koap a copy for you:"lf

’»t;n“»‘,_‘ ‘_v ﬁ,

¥
ﬂﬁ$f¢5chool ottxciall mus: lec' you knou uL:h;n cen (10) d;y; uh.n :ho pro-hea:an .4L
: onf.r.nc. will be held..» If things aren‘'t workad out at the conferenca, you may toquoq- :
JDuo Procala Hoa:an. The avalua:;oa U}ll almo-: cer:axnly b. don. soon afcar your :=q4

N A q‘_\ﬁ it e -t:; : -... e ‘;‘( car ey wd - : ".‘ " :
. #ow 1L ". B 3 N 'R
xe g.i}axrl‘lot‘m C!ILD IS;ALR.ELDY IN SPECIAL EDUCA‘IIOH, BUT YOU wm HIS OR EEX PROGRAM OR PI.AC.M.E;
- :‘ e o 8 PR .._‘:. 2 N P ik n-,......‘. (. R A ._\.,_
- : s et “,.a'-;af-ruﬁ;:.l e 'p-.: RN
T wa 3‘HRITE c: :5. o:xnc 74l and explain what you want changed. o:,,Lf y<u fael h“chanqe
. ;Zi x: na.ded bu: you rn not sure uha: to luqq.st, you may . :"‘ ok
- .2 . 'L"g" oot . - ' T SN ™
N ) a1, fay .
- 3 e ¥
K ?fwnzrz requoltinq tu::hcr ovalua:ions ot your child's p:oqroll.'_ ;
¢ S EPE
_ (% - e
anét' jh::zf the Q}lttlct will .not make th. change thac you request, or” vill not po:tora
T ff'!u:theroavaluations of you: ‘child, you should :aqu.-t a p:o-hearinq ‘conference (sea’ ‘aboye
R R R 12 S4TSR CLE AL
--1--.*'"~"'r . ‘r.:' :
N - "‘xré}oqn caan s, scxoon xs xor Pnovxoxxc TEE szn&zczs Lxsrzn oK g;s ou HER IEP:
'é" ‘»','U- ) 3 : ) "'..‘- ‘_&’.‘ :‘;‘;, -: - '. Ah' n . o LS s 1\.-;1 - -3
*\CONTACT the pr;ncxpal and a-k that you: caild :.c.xv. all tho services lxs:ld crg
VB . : ,,... Ry i
\ffgfbf_?r§3¥fy»°°“=‘?“ s, yOu mays: ,;;.;H?x,&ﬂu,r, 34v...,”m1hyuan
2 5! /&55(%5!‘3& SN v TSt T L s E ) R

‘wAﬁ'wi,wnxrz ‘tojthe Division’ of Roq;onal aniou, Bu:o;u of Sp.c al: Bducation, Ponnlylva ia
Dopar ment of Educa:xon,‘33} Harket s::oe:,,Harrstu:q, PA 17loah,‘rh;- office ehouldip
Einxcl:iqa:oaxou. complain:dand illuc a decision w;:hxn approx;mac.ly lxxty (60) days.?J.
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WE'T TO DO IZ YOU’/R¥® NOT SATISFIZD WITH YOUR CEILD’S
- SPECTRL EDUCATION PRCGRSH OR PLACEMENT

1. Try to figure out what’s vrong and make a list of the
specific changes you would like to see.

IS you think you need meors inormation in order
<o do this, you can:

* Talk with your caild’s teacher.
* Observe vour child’s class.

* Request that the schcol system do
a re-evaluation of your child’s educaticnal needs.

* Get an "inderendent” evaluation of vyour chili’s
needs, from a prcfessicnal who 1s not connectad with
=he school svstem. (For mors inicrmation, see our
Guide for Farents at pages 13-17.)

2. Request a meeting with school personnel. Ask them for
their suggestions for changes, and find out if they are willing
to makXe the changes that you think are needed.

3. If you still aren’t satisfied, there are three more
things you can do. You can do any or all of them.

‘ * Ask for a ”mediation sessicn.” This is a meeting
with a trained ~mediator~” who is not connected with the
school system. The mediator will help you and the school
try to work out an agreement concerning changes in your
child’s program or placement. There is no charge for using
the mediation service, and you will not be required to agrs
to anv change that you don’<t like. 7o find out akout
mediation, see our Guide, pages 42-43, or call 1-330-992-
4334.

=

*# Send the principal a lettar raguesting a ”prehearing
conference.” This is a meeting with school cfficials cnly.
For more information on prenearing conferences, see our
Guide, pages 39-42.

* Request (in writing) a “due process hearing.” This
is a legal procedure that can take some time. It is
conducted by a hearing officer, who will decide whether your
child’s program or placement should be changed and, if so,
how. For more information, see our Guide, pages 43-49.

Education Law Center
. 801 Arch Street, Suite 610
Philadelphia, PA 19107
(215) 238~6970
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THE RIGHTS OF STUDENTS WITH PHYSICAL OR HEALTH IMPAIRMENTS
WHO DO NOT NEED SPECIAL EDUCATION

Some children may need special accommodations in schoel and yet not need
formal ‘special ecucaticn.® These children can include those with epilepsy, asthma,
diabetes, muscular dystophy or other health or physical disabilites. The rights of
children with physical or health impairments come frem a Federal law, known as "Section
504 of the Rehabilitation Act of 1973" and State regulations, known as ‘Chapter 18.°

1. What rights does my child have under Section 504 and Chapter 157 Under
most circumstances, the Scheal District must provide the modifications, accommodaticns
and services that a child with a health or other disability needs to participate successfully
in schcal. The District must also make sure that the child has equal access to scheal

programs and activities, including extra-curricular clubs or programs, assemblies, lunch

and field trips. , :
For example, a District might be required to make changes in a child's schedule to

take account of a health need, dispense medication that a child might need during the
schoal day, allow a child who uses a wheelchair to use the staff elevator, provide a desk
‘or other equipment or material that is modified for the chiid’s use, or provide assistance to

“the child for toileting or for traveling around the school building.

2. How do | get the services my child needs? If you believe your child needs this
type of help to participate fully in schoai, you must write to your Schocl District. In your
letter, explain the type of assistance you believe is needed. if you have evaluations,
instructions or prescriptions from a specialist, you should include copies of those with
your reguest.

Thne School District must respand to you in writing within 25 schcel days. If the
District agrees that the child needs the services you've requested, ycu and the District
then develop a written *Service Agresment® which must state the sarvices that will be
provided. '
If the School District believes it needs more infermation to decice whether to pro-

vide ‘the requested services, it must ask you for the additional inicrmation and for

permission to further evzluzte your child.




3. What it the School District and | don't agree on the type or amount of
- services needed? If ycu and the Scheol District disagree on whether your child needs

senvices, or on the type and amount needed, you have several avenues available. You

can use any or all of these steps.

YOU CAN recuest an informal conference with Scheol District officials by sending
a written request to the principal of superintendent. Within 10 days of receiving your
request, the District must hold an informal conference to ry to resolve the disagreement.

YOU CAN request a formal *due process” hearing by sending a written reguest to
your superintendent if the problems are not worked out at the informal conference. These
hearings are similar to the anes available to special ecucation students.

YOU CAN file a complaint by sending a letter explaining the situation to the federal
Office for Civil Rights which is in charge of enfarcing Section 504. Their address is: OCR,

U.S. Department of Education, 3535 Market Street, Philaceiphia, PA 18104
YOU CAN file a lawsuit in federal court under certain circumsiances. You should

check with an attorney before doing this.

4. What if the School District does not comply with the Service Agreement or
doesn't follow the required procedures of denies my child equal access to @ scheol
activity? In addition {0 the steps listed in #3 abcve, you may also send a written letter of
complaint to the State Department of Education which will investigate the complaint and
usually within 60 calendar days. You may write to the Department at

issue a ruling,
ucation, Department of Education, 333

Division of Compliance, Bureau of Special Ed
Market Street, Harrisburg, PA 17126-0338.

THE STATE REGULATIONS KNOWN AS CHAPTER 15 BECAME FINAL IN
CTS MAY NOT YET BE FAMILIAR WITH

FEBRUARY OF 1991. MANY SCHOOL DISTRI
LD’S PRINCIPAL IS UNAWARE OF THESE

THE LAW'S REQUIREMENTS. IF YQOUR CHI
PROCEDURES, YOU MAY WISH TO CONTACT YOUR LOCAL SURERINTENDENT OF
SCHQOLS. : : :
For more information, contact:
THE EDUCATION LAW CENTZR - PA
Suite 610
801 Arch Street
Fhiladelphia, PA 19107
(215) 238-6970
o (elc 3/81)
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PARENT RIGHATS CHECKLIST

Have you seen yous child's cozplate records?

-If you think any sarts are @issing, ask the principal.

-Ara you allcwed to make coples at a reasonable cost?

-Are any confusing parstis explained to you?

-Aras your rights to have parts af the record altersd or aczanded
exzlained to you?
-IZ r230lved by school pes-

: you have any cogplaiats that cannot be
sonnel, write your complaint o FZRPA

plate recocd, are you satisiied that

Now that you have seen the cam
ideatified and properly assessed?

yous child's proplexs HAVE been

-If not, ask the schocl for a new assessmant.
-I% the school says no, ask for an impartial hearing at which you
will reguesz an evaluation.

nem to an expert for raview
If the rcecords

evaluation and

-0r, copy your child's racordc and take t
{f the school will not perIs<ra acddicriznal avaluatlion.

seen inadequate to the exper<, cbtain an indepecadent
send the bill %o the school. 7

from any of thLa above, write

-If you are not sarisfied with the results
th a copy to SzH (see below).

the Right to Education Cffice {see below) wi

ticipated in a meeting to develop ar Indivicdual Education Plan

Have you pax
ices to your child?

which will Eirect all serv

~If not, ask for an IE? meeting.

-I* the responss is not sacisfactory, send written report to the Right o
Education Office and the State Departmeat of Zducation, pDivision for the

Education of the Handicappeld (sae below).

A-s services to vour child beling offered in the least restrictive eaviron~-

ment in which he cin function?

-Does your school ofler special educat.on plac«zent 2l.ternatives

a. in the regular classrzood

b. ia tha regulaers clas3rood, with special teachers brougnt ina -

c. ia a rescurcs room pact =% tha day

d. in a special class all Aay but in the saze schicol building

e. home bound or hospital insczuction

£f. czefsrzal to csgidantial placement with your school systea paying
zoom, board, <ducational coo.3 and transzortation.

{1 + BEST COPY AVAILABLE
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If you ask for an impaztial hci:iné. aras you irnformed in writing of

PARENT RIGHTS CEZZK.LIS‘.’.“
(Cenced)

~I5 the se-vices are not being provided in the school your child will
atzer.d if not handicapped, does the IEP requira that services be pro-

vided somewvhers else?

-If che full range of altermatives are nct available or if the servicas

azs not provided somewhere other than vaezs the IZP? raquires, ask for

an impax<=ial hearing.
Is your child raciiving the full arTay of services nesdsd ts bene#is
from special ecucation?

-Ar: the following sexvices available:

a. audiology
b. counseling

c. wmadical diagnostic services

d. occupational therapy

e. parent couassling and training

£. physical therapy

G- psychological sezvices

h. school health sazvices

i. socilal wozrk sesvices

j. speech pathology

k. transportation . )

~Are thesae sazrvices provided without ccst?
~If you are not getting needed services, 23k for an impartial hearing.
2 your

rights?

~Is the hearing neld before an ind?sidual wvho is not an employee of the

local school system?

~If you feel you aras not recaiviag your rights, complaia to the Grievancs
ce with copiss Co the Stats Deparzzent of the Division for ¢hae

ol:;
2 iindicapped and to OES and the Gffice for Civil Rights.

o

Education of =-

Fzon: Advccacy Toaialng Progran, ACLD, Inc., 1982
! - R

Infarnation sheet provided by:
Pannsylvaria Association for Cal
Ad ler Witn Laazniing Disabilicla
Toomey EBuildiong

' Sox 278
fwenland, PA 13480

aran and

y
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grouped in & class. Wnat aze taeizs disapilit.cs? I saw 4 parent who was excited
ioouct a self-contained class of four but was Shocked to leaz: it included one
gulzinandicappad child, oaes emotionally disturded child and one retazded child.
what are thaeir functional fanges: L2 everyone else functions below the lavel of
your enild, your child will ant likely get needed attention and is unlikely to be

taught at a level sufficianctly stimulating o progress.

. 6. What are the «g:- of the other cnildren? I have sean childran agas 4-12

whan you ask thesa Guestions about tne othas children do not te put off by

tne 3tatagen® that The School casnot guve you that inforzmaticn because it would
vi0lita the cther childrens' rignt to pfivacy.

7. How does the progcesad progranm diffe? 2rom what your child has besn in
befora Or what you have been oifared beZore? The school zay have a naw label for the
progzram Hut LT msay De the seczd CRing you obsarvad last yeaz and rejected.

8. Is the academic program that is being offezad comparable to the school's
ceqular academic program? Is your c¢aild being 0f2cs3d ali the coursas that a non-
handicapped child of similar aga or grade is offered® 1IJ your child's day as long

as sveryone else’'s?

10. How AS the Lnstsuction speclally d-oigned to mset your chiid's unique

neads? If thezs L% an auditocy perception probleam, how will that bs addressed in

aich class and activicy and by aach instzuctional person ¥itll whom your child comes
If the IZP was written prior to the mesring, or has mizmeographed

in contact?
jnscsuccional objectives as I huve seen fxeguantly lately, There will probably be

0} special atteatinn to your child's nedds.

What related sarvicas are offarzed?* Your child should recelve training ...

‘10
to ovazcome deficits so ask for auditory training, speech therapy or vhataver aelse

is appropriate. And there is no quota; your chile i{s entizled to all the relatad .
services needsd. When and how often will the services be offared: Will they be
fraguens enough to be useful? Will they Le at the end of the day when yous child

is tired and cannot banefi:? Hew many other shildcer will be involved? Is it
individual servica or as part of a group? And what are the qualificazions of the

cnacaplst? Has he pezformed this therapy with & child like yours?

t-

12 o2 your child aust lszave Lhe Class toO ceceive a special sazvice, what 1s
t fiae I heazd &4 SCNCHL sS4y to 4 cliant "four child will

wmizied? I rezembar The fics i
cacaive speach thezapy and avdizory tralning. Nov what ds you want %o substitute
foc chem = social studies? lanquane arts?" The federal law provides for special
wolcanion and related secyicws, not fecial sducatinn or creldied se-vicax _  T*

yorrs aht Y naeds a Sfull acadeslc PLogLac and soou additional services il I3D a.

-
-
¢

2 atdnueag de s
4. What ouhes paazsiont Q@pparu.nitlies waca cunsitersd far your child? The

$2n3c0l may preseant a vacy attractive descriptioun of tha proposed prograa but 12 i3

.4 =n@ only one they have oo a child of his nandicap, tha: may suggest a priblam.

I7 3.l cnild-an with sirnilaz nandicaps afe automatically placed fin this sase

placezent then it &3 probifly o0 restrictive (1f your chilsd gets in the placement

~sa: automatically Lt will ba dounly hard Lo gel oul) ahd it is unilksly that yourl |
However, 1f there wa-a legluimata altsrmative |

Li2 will be treated individually.
). caneats available, ask why tnace were rejeczad?

o L6t BEST COPY AVAILABLE
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YOU AND THE LAW .
by Reued Maztin, E3quire

vha U.S. Deparzzent of fducation has i-sued a notica of intezprstation concaznd

=il purpose, contant, and cdevelopnent of tndivicduallized education pragrans (IEPs)’
sor handicapped children. (See Faderai Register, Jan. 12, 1981, pp. 5460-5474.)

The docuzent is intamdad to clear up the ambiguiziss found in the statue and
regulations.anc credats mole unidorz practica among states and local aganciss who have
previously interpreced vazious provisions of theé lav differently. Tha notica i3 also
intended to provida tacnnical assistances f0r the moat ~ffective implamsatation of
cne LEP rsqulzesaents.

rsenty Things A Paraat Should ook for in’a

Pacants often ccntact ae aftez having had an IZ? 2eeting and they as unsuss
what their child's progrzzw wiil be. A qood 1EP wmeeting should ralse and ansver Cartaln
basic questions. 2 thw paZunt lwaves the zuedl.ng usLilear about what will 4ctually
hool perscnnal will also De unclear. That leaves

nappeil, the chancss are good the $< ’
1iztle chance that the IEP will bDe implemuntad and a good chancs the parsnt will

eveantually be dissatisfisd anc complain.

when I atcand an IZ? 2asting I expect tha basic slezents raquizad by status
to be coversd (eg. annual goals, shocrt term objectivss). But in addition I seek
inforzation in twenty aceas. IS the informc:.ion ls ggpahconing in general discusaion
at ths [ZP7 @aeting, that ia tine. .Othorvil. I start asking quastions.

1. Whers 48 your child at each aminute of the day? Whare dces hs go when ha
filret acrives? How lony doed hw 3TaY there? Then whece does he go? Only aZtexr I —
block out the entirs day frea arrival to departure, iacluding recess, lunch, P.E., ‘
speacial services, can I sae potantial problems. Kr wing that your child will be fin
e fourth grade tells you little. But learning that most of his classas will be
in the temporary building out back And that he will have fecCess only after the

non-nandicapped childran are back in class teilf you a lot.

Lizensed,"

2. Has tha teacher aver workead with a child lixke yours?
r has nesver wvorksd .

wcgrzified” and “qualifiad® don't @ean anycthing to me iZ the teachs

wich & child with my client’'s specific type of Lrarning disabilicy.

7. Will an aide be available to increase individual atzention? If so, what
is the alde's training rn¢ viat are the aide's other dutises? Don't get sxcited whan
che BCNOCL Bays your ¢hlld's pragoras will have af &lda. You zay latyr discovaer theirs
on.y axperisncs L8 in bilingual programs, tholr cesponsibilitied are. Clazical, and
they ace on call far fous clasézooms. (And Don't think I mads that exaaple up. )

4. Coas this prograa praposed for your cnild aczually exist? Soas~imes tha

alaboratsly described progras exiais only on paper. IIf you agrea to fr, it will
suppose iy be creviea fof yous chtid. You should aczept that only 12 your expeariencs
leads you to TIust the school dlgerlics. Horeaver, Lf tha progran doas cuszentl
exLéT, Yau should go obsscvs LS before signing the IEP.

{

$. Mow many children azs {n your chisd's class & one tize? I vas oncae
eald ay cllent would De in & salf-concained class of fous., On obsezvatica I

digcovered thet as many as tvalve mors children would ccas into thae class as & .

Csauur=4 Faca. Tha school malitained they wWers not pAL< of tha class since they

wacs nat thers aill day lang.




QUESTIONS AND ANSWERS ON SCHOOL DISCIPLINE
¥OR CHILDREN WITH DISABILITIES

1. Can a child with disabilities be suspended from a school
district or intermediate upnit (IU) progranm?

If the child has mental retardation, he/she c<an be suspended
only if the parent agrees or the District or IU gets special
permission from . the .Department of Education in Harrisburg.
Permission cannot be granted for a suspension of more than ten
days.

If the child has a disability other than mental retardation,
he or she can be suspended f£or a maximum of ten days (except in
philadelphia, where the limit is five days).

2. What rights do the child and parent have when the school
district or IU suspends the child?

The school must notify the child and parents in writing
about the suspension and the reasons for the suspension decision.
1¢# the suspension is for more than three days, the school must
also hold an informal #hearing” during the first five days of the

suspension to discuss the situation with the student and parent.

At the hearing, the student and parents have the right %o
question any school staff who are present, and also to speak and
pring witnesses of their own.

3. Do school officials have to allow the child to make up work
missed during a suspension?

Yes.
4. Can an approved privats achool suspend & child?

Before a child in an approved private school can be SsSus-~
pended for any amount cf time, the parent’s consent must be
obtained. If the parent does not consent, the child’s home
school district may ask for a special education #due process
nearing.” The child then cannot be suspended unless the hearing
officer (or, if there is an appeal, the appeal official or court)
approves. See cur guide Ior parents, ~The Right to special
Education in Pennsylvania,* for more information concerning due
process hearings.

it




5. can a child vith a disability ever be suspended for morse than
ten days at cne time, or expelled from school? ‘

Regardless of the child’s placement, he or she cannot be
suspended for more than ten days (five in Philadelphia) or
expelled without the parent’s consent. If the parent refuses
consent, school officials can request a special education due
process hearing. Note that a due process hearing is conducted by

- a hearing officer appointed by the state -— not by the local
schoecl board. :

If a hearing is held, the decision on suspension or expul-
sion is up to the hearing officer, whose order can also be
appealed. See our guide for more information on due process
hearings.

During the time that it takes to have the hearing and
complete any appeals, the child may not be excluded from school
unless school officials file suit in court and the judge agrees
that the child should be excluded.

6. Can the child be assigned to ~homebound instruction” lbecausae
of benavior problems?

only if the parent a  ees. If the parent disagrees, school
officials can ask for a due process hearing to decide whether the
child should be assigned to ~“homebound.” The child cannot be'
assigned to homebound until the hearing and appeal process is
completed and a decision is made that the child should be
educated at homne.

2. Tf the child is assigned to ~homebound,” how much instruction
can ke or she rsceive?

The wminimum is five hours per week. Parents have a right to
request more than the minimum. If the school district disagrees,
the parents can request a due process hearing.

8. Can a school district or IU keep suspending a child over and
over again?

A child with disabilities cannot be suspended for more than
a total of 15 school days in any one school year unless the
district issues a written notice to the parents asking them to
agree to the suspension. If the parents do not agree, 2 due
process hearing must be scheduled. The hearing officer then
decides if the suspension should take place and/or if changes are
needed in the youngster’s prograa.

Remember that &there are special rules on suspensions for
children with mental retardation. See 5f1.

11,
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9. Can a child be excluded from Dbus transportation for
disciplinary reasons?

Excluding a child from the bus for disciplinary reasons is
considered a suspension or, if longer than 10 days, an expulsion.
Therefore, all of the rules set forth in the preceding paragraphs
apply.

10. What rules apply to in-school suspensions?

Before any in-school suspension, the child must be informed
of the reasons a-~i given an opportunity to discuss his or her
conduct. Parents must be informed, and must be given an oppor-
tunity for an v»informal hearing~ if the in-school suspension is
to last more than 10 days. puring any in-school suspension,

the student must continue to receive an education.

If the child has been excluded from his or her educational
program as set out in the IEP for more than 15 days in any given
school vyear, the same rules apply as with out-of-school
suspensions. .

11. Arse there rules concerning behavier modification procedures,
#time out rooms,~¥ isolation areas, and the like?

students who exhibit pehavioral problems which interfere
with their learning must have a behavior =zanagement program in
their IEPs. These behavior programs mus: be based on positive,
rather than negative, measures and must use the least intrusive
and the least restrictive methods possible. Corporal punishment,
locked rooms, demeaning treatment and noxious substances cannot
be used.

1f school officials do not follow these rules, parents may
send a letter of complaint to the Division of Regional Review,
Bureau of Special Education, PA Department of Education, 333
Market St., Harrisburg, PA 17126-0333, telephone (717) 783~-6913.

12, What slse can parants do concerning discipline of a child
with a2 disability?

parents can request that the school use special procedures
in dealing with the child’s behavior. The parent should recom-
mend whatever procedures secm appropriate, including (for
example) a behavior modification program using ~positive
reinforcements;” help from the teacher in discussing and dealing
with emotional problems; regular contact with the guidance
counselor or psychologist; a procedure for dealing with crises;
or any other measures rhat seem raquired. Parents may wish to
consult a psychologist or other professional for specific ideas

| R




3

and proposals. Tn fact, the district must include a behavior
management program in the IEPs of all students with behavior
problens.

If school officials agree to the parents’ request(s), the
procedures that have been agreed upon should be written down and
included in the child’s IEP. .

If school officials do not agree, or are unwilling ¢to
include the agreed-upon proeddures in the IEP, the parent has the
right to request 2 special education hearing.

rhe parent also has the right to ask for a »mediation
session.” This is an informal meeting with a trained ~“mediator”
who is not connected with the school system. The mediator will
help the parent and school try to work out an agreement. For
more information, contact the office of Special Education
Mediation Services (telephcne 1-800~992-4334).

See our guide for parents for information on due process
hearings and mediation.

For more information:
Educaticn Law Center

801 Arch Street, Suite 610
Philadelphia, PA 19107
(215) 238-6970

October 1990
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RFLATED SERVICES

WHEAT ARE RELATED SERVICES?

Related services are services that are needed o help a child with a
disability benefit from special education. Some examples of related

servicas are transportation, physical therapy, occupational therapy.
and psychological services.

CAN RELATED SERVICES INCLUDE HEDICAL SERVICES?

Related services do not include direct, on-going medical services
that must be provided by a licensed physician. However, related
services do include medical services that are necessary to diagnose
a child’s impairment, determine the child’s need for special
education or determine the type and amount of related services

neaedead. Related services alsoc includes services that can be
provided by a school nurse, such as the administration of
meadication.

HOW CAN I BE SURE THAT MY CHILD RECEIVES NEEZDED RELATED SERVICES?

Se sure that the related services your child needs are listed on the
child’s Individualized Education Program (IEP). The IEP should
include the name of the service (for example, °‘physical therapy’);
the type of service needed (for example, *direct”’ or
sconsultative’), and how often and for how long it should be
provided (for example, thres 45-minute periods a week). Your
pistrict must %hen provide all services listed. If the District
faily to provide the secvices listed on the IZP, you should send a
let-er to Division of Reqional Review, 333 Market Street,

e am—

Harrisburg, Pennsylvania 17108, explaining the problem.

17 I TEINK WY CEILD NEEDS A RELATED SERVICE,
NOW DO I GO ABOUT GITTING 1X7

You should ask, in writing, that the district evaluate your child to
detarmine if he or she is eligible for the service. If you are
dissatisfied with the district’s evaluaticn results, you may request
that the district pay for an outside evaluation. Should the
district turn down your request, you may ask a hearing officer to
order the district to pay for the outside evaluation. The district
must take account of the results of any outside evaluation (whether
paid for by you or by the district) when it makes a decision as to
your child’'s need for a ralatad service.

WEAT CYPE OF INFORMATION SHOULD BRE COVERED IN ANY OUTSIDE EVALUAIION I OBTAIN?

The private evaluator should discuss in a written report what,
problem your child has and how - specifically - that problem affects
the child‘s ability to make progress in his or her IEP goals or
jther aspects of the school prograam. The report should also make
specitic recommandations as to the type of service neaded, the way
1t should be provided, how often and for how long and the type of

L. BEST COPY AVAILABLE
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person needed to deliver the service. The evaluator should also
describe in the report the goals of the related service program
being recommended. You can request more information on independent
evaluations from ELC.

CAN MY CNILD BE DENIED RELATED SZRVICES BECAUSZ THE DISTRICT CAN'T AFFORD
PROVIDE THEM OR DOESN’'T EAVE ENOUGE STAFrr?

A school district or intermediate unit has no choice about whether
or not it will provide a needed related service. These services
mustc be provided free and cannot be denied or limited because it
would be costly or inconvenient for the district to provide them.
But remember -~ the District must provide only those services, and
only in the amount, that are necessary to help a handicapped child
benefit from his/her special education program.

WHAT CAN I DO I¥ THE DISTRICT AND I CAN'T REACH AGREEMENT?

I’ you and the District can’t agree on the kind or amount of
services your child needs, there are three things you can do (you
can do any or all of them):

- Ask for a “‘mediation session.” This is a meeting with a trained
‘mediator’ who is not connected with the school system. The
mediator will help you and the school try to work out an agreement
concerning changes in your child'’'s program or placement. There is
no charge for using the madiation service, and you will not be
required to agree to any change that you don’t like. To find ocut
about mediation, see our Guide, pp. 42-43, or all 1-800-992-4334.

¢ = Send the principal a letter requesting a “prehearing conference.’
This is a meeting with school officials only. PFor more information
on prehearing conferences, see cur Guide, pp. 39-42.

- Request (in writing) a °"due process hearing.’ This is a lagal
procedure that can take scme tinae. It is conductsd by a hearing
officer, who will decide whether your child's program or placement
should be changed and, if =so, how. For more information, see our
Guide, pp. 43-49.

Should you need further information on related services, cail or write:

EDUCATION LAW CENTER, INC.
801 Arch Street, Suite 610
Philadelphia, PA 19107
(215) 238-69%70

8 BLS1 COPY AVAILABLE
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TRANSPORTATION RIGHTS OF CHILDREN WITE DISABILITIES

Who is entitled to transportation services?

A:

What

A child with a disability is entitled to transportation
if the student needs it to get to the school or special
education program to which the child has been assigned

by the district.

xind of transportation must be provided?

Transportation that is appropriate to the child’s
particular disability and needs. For example:

Transportation to and from school. Depending upon the
child’s specific condition, he or she may need to be
transported by a school bus, van, or car, or to receive
tokens for use on public transit.

Transportation around the school building. If the child
needs help to move in or around school facilities, such
assistance must be provided.

Special assistance from bus matrons or other staff. If
the child needs the help of a matron or other staff
person during the ride to school or within the school
(or both), such help must be provided.

Specialized equipment. If needed, specialized equipment
—- such as wheelchairs, lifts and ramps == must also be
made available.

ghould transportation be included on the child’s IEP?

Al

Yes. The child’s IEP must list all needed
transpcrtation services (for example, the type of
transportation to be utilized, an aide and/or special
equipment, or the length of the tripj.

How long can the ride to and from school be?

A:

The answer depends on the child. If the ride is too
long given the child’s disability and age, then a
shorter route or a placement closer to home must be
provided. As a general guideline, the Pennsylvania
Department of Education has determined th¢t a
handicapped student should not be required to travel
more than one hour each way on the bus (see School
Administrators Memorandum No. 493). However, the only
absolute rule is that the transportation provided must
be appropriate given the child’s individual neads.

17 BEST COPY AVAILABLE
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IF PROBLEMS ARISE, you can do one or more of the following: .

# Ask for a ”"mediation session.” This is a meeting with a
trained "mediator” who is not connected with the school
system. The mediator will help you and the school try to
work out an agreement concerning changes in your child’s
program or placement. There is no charge for using the
mediation service, and you will not be required to agree to
any change that you don’t like. To find out about
mediation, see our Guide, pp. 42-43, or call 1-800-392-4334.

s Send the principal a letter requesting a “prehearing
conference.” This is a meeting with school officials only.
For more information on prehearing conferences, see our
Guide, pp. 39-42.

#» Request (in writing) a ~“due process hearing.” This is a
legal procedure that can take some time. It is conducted by
a hearing officer who will decide what transportation
services your child needs. For more information, see our
Guide, pp. 43-49.

* If your child has transportation services listed on the
IEP, but these services are not being provided, you can file
a written complaint with the Division of Regional Review,
Bureau of Special Education, Pennsylvania Department of
Education, 333 Market Street, Harrisburg, PA 17108.

If you have further questions, feel free to contact us.

EDUCATION LAW CENTER, INC.
801 Arch Street, Suite 610
Philadelphia, PA 19107
(215) 238-6370
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INDEPENDENT EDUCATIONAL EVALUATIONS FOR CHRILDREN WITH DRISABILITIZS

WHAT IS AN INDEPENDENT EDUCATIONAL EVALUATION?

An independent educational evaluation is an evaluation of a
child that is conducted by a qualified person not employed by
your child’s school district or intermediate unit.

WHEN IS IT A GOOD IDEA TO OBTAIN AN INDEPENDENT EVALUATION?

Whenever you believe that your district’s evaluation of ycur
child is not adequate or not correct. You may also want to get
an independent educational evaluation when you are abocut to go to
a Due Process Hearing or whenever you have gquestions about your
child’s program or progress and want guidance from someone
unconnected with your school district.

DOES MY SCHOOL DISTRICT EAVE TO PAY
FOR AN INDEPENDENT EDUCATIONAL EVALUATION?

If the district believes its evaluation is adequate, it can
refuse to pay for the independent ¢Jucational evaluation.
However, the law mandates that the district then schedule a Due
Process Hearing so that a hearing officer can decide if the
district should pay. A

IF I OBTAIN AN INDEPENDENT EVALUATION FOR MY CHILD,
WHAT QUALIFICATIONS SEOULD TEE EVALUATOR HAVE?

It is important that the evaluator have qualifications
similar to the evaluators used by your school district. For
exanple, if you want an independent psychological evaluation of
your child, be sure the evaluator is a ”certified school
psychologist.”

WHAT SHEOULD I EXPECT FROM MY INDEPENDENT EVALUATOR?

This depends on the question you want the independent
evaluator to answer. Does the child have a disability, and if
so, what is the disability? What kind and amount of related
services does the child need? 1Is the special education program
the child is receiving appropriate and, if not, what changes
should be made? Included with this Fact Sheet is an article that
discusses this issue in detail.

HOW DO I REQUEST THAT THE DISTRICT PAY
FOR AN INDEPENDENT EDUCATIONAL EVALUATION?

You should write to your district and request an independent
evaluation at public expense. In your letter, You should state
the type of evaluation that you want and the reasons why you
think it’s necessary. You should also ask the district for
information on where an independent evaluation can be obtained.

A sample letter is included with this Fact Sheet. The district
should answer you, in writing, within a reasonable time.

_oudefti  BESTCOPY AVAILABLE
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MUST THE SCHOOL DISTRICT CONSIDER THE RESULTS
OF AN INDEPENDENT EDUCATIONAL EVALUATION? ‘

whether or not the district agrees to pay for the
independent educational evaluation, it must consider the results
of any evaluations you have obtained when it makes any decision
relating to your child’s special education needs. However, it
doesn’t have to agree with the results of the evaluationmn.

WHAT CAN I DO IF THE SCHOOL DISTRICT DOESN’T AGREE TO PAY FOR THE
INDEPENDENT EVALUATION OR DOESN/T AGREE WITH THE INDEPENDENT
EVALUATION I PAID FOR?

You can do any or all of the following:

- 2sk for a ~mediation session.” This is a meeting with a
trained *mediator” who is not connected with the school systen.
The mediatcr will help you and the school try to work out an
agreement concerning changes in your child’s program or
placement. There is no charge for using the mediation service,
and you will not be required to agree to any change that you
don’t like. To find out about mediation, see our Guide, pp. 42-
43, or call 1-800-992-4334.

- Send the principal a letter requesting 2 #prehearing
confersnce.” This is a meeting with school officials only. For
more information on prehearing conferences, see our Guide, pp. ‘
39-42.

- Request (in writing) a #~due process hearing.” This is a
legal procedure that can take some time. It is conducted by a
hearing officer who will decide whether your child’s program or
placement should -be changed and, if so, how. For more
information, see our Guide, pp. 43-49.

If you have guestions about independent educational evaluations,
you can call the Education Law Center for further information:

EDUCATION LAW CENTER, INC.
801 Arch Street, Suite 610
Philaldelphia, PA 19107
(215) 238-6970
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A5 MICHIGAN ASSOCIATION

CIIILDREN'S FORUM A

-
g WITH EMOTIONAL DiSORDERS
o

it

What hurts? What helps?

It hurts when:
1. Aduits argue back and act like me.

2. My brothers and sisters set me up. Taey

annoy me on purpase, because they know

I'm already angry.

2.b. My pareats blame me whea my brother
or sster has 3 fantrum.

3.2 Kids try to take me down with them by
gezting me angry thex using me as the
excuse for what went wrong.

3.b. Xids tease me about scmething that
has made me mad.

4. When [ v to ges heip Secause 'm
upsez sut I'm teid to sit down”,
fesi like 'm being Srusted off

$.1 [= =ving 0 =giain scrmetiing and
20 one ‘il Isten

§.3. [m =ving :c =piaiz scm=aing 2nc
scciecne sTarts vedlizg a e

5.c. P=cgie fres ;e o ik o0 them
wiez 12 aiready upses or they
keep uking = me wihen [ 20t
reacy g isten

6.a. [ar zracoed and heid down with
Ty arm Twisted benind my Bacic

6.5. When aycrie zrans me. squesses
(mie Juiches Tie ar ATt gty AT

It helps when:

Adult listen and give me time to cool off.

My pareats keep the problems separate
and remember [ didn't do it just beciuse
my brother did.

My pareats remember that [ am zot my
Brother/sister.

My Fiends are there to help me.

I am taken away Fom an angry situation,
and have scmeone who will istz= to me

[ can ler scmeone kaow thers is 2 pre/em

and gee heig with tie problemn

[ 2an -aik 5 =e sccal worker ar counselor.
it 2eics whes [ caz g== 2 2cid of the S W,
witezever [ ne=d her.

[ &an have v sav

[m Zivex some spacs. [t Gelps f the tescser
will se guier 1nd lex e be quiet wril [ im
dowtL

[ a held down gemziv [t can kesg me Tom
hurting myseif or someone 4ise.
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Wowe & eos Mo mew e smise pmee o 00

holds wten it isn't necsssary.

7. I'mlied to- Imtold “TU alk to you
in 2 mimue” but no one comes G
"You won't get in trouble” but I do.

8. Iam seattos separate room aad
let there, )

9. I get kicked out of school.

Scomedmes [ start Gghts so [ will be
kicked ouz. I missed i53 days of
schcel one year but they passed me
anyway because they just didn't want
me around”.

10. People maks fun of me.
11. I'mtold to “shut up”.

12. Peopie gez mad at me for acting
out wiea t's part of oxy disability,

13. I stars things and don't kmow bow
to stop themy

14. Aduits and kids are rougher on
you tecause you don't have many
friends. If you have fiends they
will hein you cocl off Aduits are
rougrer cn you if yeu're a lener.
The madder thev get the more it

15, [ Se=i Ixs [ want to a scmecoe
Secase Tm so SusTazed but T act
Sig ecoug? or Um agraic of geesing o
ogelH TR

163, [ a= ansgrv and checks &= put
on e toard Thev don” heip me
coacTi WY nger.

160. Chesiks 28 he Soass a= 1sed
wza Ces vt den< undersiand

ar daat sare abous he SousequUencs.

W oaiv Takes them SI0TE Unset

17 [ nave iz mda ke ney, Kids are
rmThie In toe bug ind fte tus driver
Can e 5120 tmern, Waen [ Ade the bus

Adult are honest with me.

I can go out of the room for & lictle while
then come back and do it right. [ will make
up the time [ missed.

[ am given deteation or in school suspensicn

instead of being sext home. It helps to use
this time to talk about and practice good
behavior or to complets assignments.

Whea I can do something active until
[ calm down ex. baskettall or walk

The teacher and I have 2 special word or
or sign to rewaind me to "chill®.

[ am treated firty and whea [ can talk to
2 Siend. It heios when Siends t2ll me
"ir's alrighz”.

[ can taik 10 my Mo, ke socal worker.
counseior 3r ancther aduit ‘¥ao Wil listen
to me.

Checics on the Joard ars used whez [
do somezhing good.

Chaecis on <he beard help when used
as a rennnder for kds who aready
have ccarrol. [t heips them restenver
that they ¢on't want 10 se Keked out..

Ther= i3 an 124t on the Sus who can cantrai

the kics,
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Psuchological testing involves a sampling
of a person’s behavior in resporse 0 a
parncular set of crcumstances. The pur-
pose of this sampling s 10 odeain informa-
tion abour the individual which allows the
[ won of cemain charactersacs of the

to be made.

T area of psychological zesnng is a con-
troversial one, and there are many opinions,
both positive and negarie, which have
been voiced chout the ust and apuse of
vanows psychological tests. The purpose of
thes cracle is to explain what pswcho-
logieal evaiuations ansise of, what Kinds
of teses are used, what xinds of injorma-
Gon are obtained from Jifferent sovzs of
wses, and what benefin can Se acorued
rom the process of testing and :he repoTt-
RE Of Tess.

The.'c are manv diferent Tvpes
af ssvchological tests which can be
ssed for sarmcular disabilites. For verv
voung children, psvchologists can cest
ise developmental delavs, generai
incelligence, language receznive and
exoressive capacities, and emocional
s2acus. [n =arly childhood, ssvchoio
gists are often concerned with the
educational seogeass of @ shild, the
.aue of learning disabilizies. sociai and
emorional developmen:, sersonaity
B ning and overai :neelleztual
¢ ks, Psvehologises work witn
ta2nagers and aduits azoond the
wsues f learning, cares: interasc and
deweiopment, adjustnent 1o specific life
"”'ngm.‘ph‘asc of Lufe =ratiems, and
E lc‘n tor future gravin,

Leaming disabilities frequently
g0 undezectad because children are
ot tested thoroughly and comprehen-
sivelv. In order to consctruct a usable
bazerv for an LD evaluation, much
depth of analysis is required. Maay
busy school psychologises with large
caseloads in the public school systems
simply do not have the tme or equip-
ment necessary to do a chorough
evaluatien of a learning problem.

In che area of learning disabilicies, it is
essential that the psvchologist obrain a
bread base of informadion about the
individual. Tescs which musr be in-
cluded in a learning disabilines evalua-
tien are incelligence teses and achieve-
mene tasts. Other tasts o be included,
but ofzen delecsd, are tests of per
zs=mal growrh and development, ceses
of smanonal and social status, tescs of
movaaon for achievement, and cests
of ‘earmung stvie.

~ ' den

Childeen zan have learning problems
for a vaniers of reasons. For example,
the zhiid mayv not e developmentallv
-sadv to begin the cask of idencifying
su=onls such as in s=ading. Or, he or
she mav have an smoconal dificulty
bicck:ng his or her performance in an
a-ademuc ar=a. Anacther possibilicy
couid be rhat the child has a learnirg
sorie which ts causing difficulty in the
ar=a of school performance. When ar
evasation (5 ragquested, maay questions
avist Bug few answers are KNOwn.

A zsvehologist werks much as a dazaz.
tive works, trving o uncover clues
which will stagoine the aature of
sratiems and allow suczassiul interne
uon to ke slace. [f zhe psvehologis
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chooses the wrong tests in an artempe
to arswer che questions of che assess-
ment, the conclusions drawn will be
invalid. Or, if che psvcholegist chooses
the right tesc to administer, but is not
skilled in che proper interprazation of
tesc resules. much informacon will go
unreported or undiscovered.

The cricesia to evaluace whecher or
not a psychological report is a good
one has to do wich how useful it is to
individuals recziving the report. If a
report is done for educational pur-
posey, it is necsssary that the report
orovides a scrong indication of the
child’s incellecrual capacity, learning
style characeerisdcs, social and emo-
nonal needs, and present achievement
scacus. 1n addizion, the teport must
ceaify, for teachers and for parencs,
cecommendations about how to work
wich =he child so that the individual
mav funcaion most comiorzably ard
mosc succassiully in cne learnung
siesanon.

Maximum vs. Typical Pesformance

Psychological zests can be
grous =d aczording to two Fart ular
tvpes. Those are fests of maximum per-
formance vs. tests of cypical performance.

' a test of maximum performance,
the pesson being teseed requi-ed

to do his or rer best. [nformazicn
being measurd in a test of maximum
cecformanae 1nc.udes whaz the parson's
potential acuicy is and/or what a
pesson las arzained in the wav of
aceomplishmen: including in-alligznce
rests, achier amant tests and apeicude

(Contmuad an Pz232 2)
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tests. Toese cests yield different types
of daca, buc all have one aspec: in
common: the information being soughe
In each category addresses the Jues-
tion, what s the 2esc thac che serson
can do. There ace three main decer-
miners influencing the wav a pefson
performs on a test of maximum per-
formance: innate ability, acquired
abilirv, and motivarion. [t is impos-
sxbic 10 do betrer tnar one is capable
of dcihg o0 4 test I maxmimum per-
formance. For exampie, if an individual
s crediced wich an IQ of IOO, ic is pos-
siole 20 sav chat rhe pe rson has ac least
an [Q of 10C, and noc less than an IQ
of 100, Thus 18 because i i3 imzossibie
10 score berer than vou are capable of
scoting on a test of maxumum perorm.
ance simply by virtue of chanee alone.

The chief difficulty with cests of max-
imum performance i thar many factors
may influence szores downwari. The
time of day, whecher or not che person
is nred, che abilicv to work wich a par-
ticular examme.. the capacitv of che
exarmuner w es-ablish rappore with che
subject, and vanious environmental in-
fluences can all caure underesrimares
to occur on test of maximum pecform-
anc:. Tnerefore, 1t 18 most important
that psychologists givirg these cests
indicace wichia their ceports wnac the
condictons of testing were and how the
subject responded in the test siczadon.

In che area of learaing disavidinies test-
ing. both ress of ability (i.e., incelli-
gence) and achievermnent are necessary
inn order to make a diagnosis of a speci-
fic learning defizic. The state and
federal government stipulate chas chera
should e a :‘.iscrerncv becween the
pesson’s atilicy and sheir acrual
achievement 1n ordes ‘or speciaiized
progra"\mmg to be offered. For this
reason. -he seieczion of i cests and
achievement tasts 'n Jetermining a
learning disabulities diagnosis is essen-
tial co che outcome of the evaluation.

Incelligence tests, oc an [ rese, is a
measure of a person's apiiey o per-
jorm a cerzain tass. On an [ cest, the
evaminer 1 incarasted .a the innate
cazac:tv of she gerscn 0 pe*:or-- in
comzarson with g2r:o0s of the same
lg’.‘ l.".C'C are many .....C.C"K o "CS Of

IQ zests, bue al have a Snal sescicin

common—the (Q scare.

An 1] miaczs an indi-«duai 1 relacon
ne sams ;hrono-

EMC seorle of the
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log:cal age [t s zomputed bv admin-

iccering a cest o a large pepulauon of
pecple (0 order to decermine specific

levels of performance,

A person taking an [Q zesc is requived
1o answer questions or perform on
various problems. The number of
correct ttams are computed to equal
the zerson's raw score. This raw score
15 then compared to other individuals
in the nermacive population of the
sarne chronological age as che subject.
lt 1s through che use of chus com-
parison that che acrual IQ scare is

octained.

An IQ :s nothing more chan a numker
which allows us o zompars an indi-
vidual’s performance againse those of
tl.e normanve scoulation. An [Q of
100 s considered 20 be an average 7).
YWhen someone obrains an (Y of 100,
we say that chis person performs at che
50 perczncile for their age group. This
means that out of 100 people of chis
cerson's age level, che subject would be
brighter chan 50 people in the group.

IQ) scores are grouped according to
ranges in terms of the classificacion of
a person’s intelligance. Individuals who
have 1Q)’'s below 63 are said to be func-
tioning in the range of mental defec-
aveness. Those with [Q's from 79 to
70 are classified as borderline level
funcuoness. Individuals with [Q's &om
89 0 80 are said to fall within the low
normas: range of ability, and individuals
with IQ’s from (09 dowr: to 90 are

‘d to funcuon in the average range.
IQ scores from 110 to 119 fall in che
bright aormal rangs. Scores from 120
o 129 are supenior and scores from
15C to 135 are very superior.

Achievement tests also fall in che
categorv oOf tests of axiraum perform-
ance. ln an achievernent cesc, the
examiner 5 N0t looking $o much at in-
nate mencal capacity, but more su at
what a person has learned. Typically,
achievement tests measure academic
sub)c:: ar=as. and are used widely for
children in a school-ags population.

T'n- im"o"anc'- of achievement cescs
can llusr-a:c several wavs, Achisve.
mene tescs are used by schools in order
:o dezermine how much children have
learned as a rasulc of cheir parucipa-
00 0 a asroatn academic program.
Achisvemen: cests are also used 1n
otder to derermine f a person meess
zarzain ligibiicy recuiraments for
spectat academic programs. Achisve:
ment +,0s mav be us=d 1n business
and indus:rv i order to dc'crmme the
litezacy of a aotencal e"\pi t,*

Psvchoicgists frequenclv use achieve:
ment cests 1n order to decermine if an
individual’s academic periormance is
consistent with hu or her incellecrual
apility. If an individual has an IQ o
100, one would expect cthac chat

son would be able to achieve sta
scores on achievement tests which are
abour 1C0. A standard score is equiva-
lent to an IQ score; that is, it has an
average of 100 and a standard devia-
tion of !3. Sixev-eight percent of

the populmon should be achieving
academizally berwesn scandard scores
of 8% and {!I.

The thicd category of maximum par-
formance zests :ncludes tmose measures
called apritude tests. In an apucude
Test, tne SerSon’s innate capacicy to
perform on a specific tvpe of job task
18 be:ng measured. For example, €0 sav
that a pesson has n.echanical apurude
implies that he or she has gocd in. ute
mechanical akiliry which can be fur-
thre snhanced by trairung.

Aptitude zests are most frequently used
in conuncaon with career develop-
ment and vocatonal planning. Before
rnoney is invested 1n an individual to
train them to perform on a cersain
task, it s helpful to understand before-
hand whether or not that person
nacurai apticude to funcaon in that
area, Apnude tests are, thesefore, a
good investment wnere the training of
people for jobs is being cansicdered.

Thc other category of psvcho-
logical tests which are used are tesss of
tvpical pe'formance. [n a tesc of
ruzra! ,e.'ro"“an\._. the subject s

uired to be as honest as he or she
can be. Tests of cvpical pecformance
include orojective measures, personality
tescs, vocar=nal interast cescs, and
value scaies.

Projentive tests arz those whnich come
under the mos: entieism “och within
and withour the psvchoicgical corm-
municy. Cxampies of Srojective tests
would ingiude human ‘Lg'--' “rawmg
teses and ini bior tests where che sub-
ject is requited o pacform on a task
but s unaware of what 15 Se:ng
measurad in terms of the reasgonse.

Projezsive seess are scored in z2rms of
the num==: of :ndications present of
emouoral difficuley. Once again. 1t s
known :hat srofiles of heaithv subjeq
have cesrain keads of characresistics,
whereas s-of:las of individuals with
emotional or ‘*svchoiogucal pronlens
possess acher Minds of charactenistics in
their reszontes, On the Draw-a-Parson

Tesc, for #namgie, che absence of 2




~e=k on the muman hgurs drawing s
frequentiv associated wien emotionai
imemacuriev.
In a personality tess, spectiic sraus or
ascz2czs of one's personaiicy funationing
eing measured. Tne computer is
used as a valuable tcol obraining
-saitd and reliable pemscnalicy assess
ments.

The Minnesaza Multiphasic Personality
Inventory has about 5,0CC piecss of
rasearzh devoted spezifically to chat
zasz. [t would be impessicie for one
indvidual o be aware of ail the
rarnificacions af che MMP! oot Daca
Zom shus resear=h zan e stored and
codsd ineo a zompursr, Nowever, SO
zhasndividual profiies 2an Te analyzad
wigh much more preosion and acguracy
chan was sver possibie in ihe past.

Vocational interess tests aiso fail
under the category of tessy of typical
performance. On a vocational incerest
rese, che subject is required o choose
from a listing of work aitemacives he
or she would prefer to be engaged in.
The difficulty with vocarional interest
ceszs, as wich other tesss of cvpical per-
formance, is thar the r#spondent can
easily fake cesponses. Thus difficuley
makes these 22¢ts much less reiiable
-agn other kinds of measurers.

Tne rerm “validicy” in testing
has to do with whac a tese actually
measures. [f a test is called a
mechanical apurude cest, it s essencial
that he tese actually reflesss
mechanical abilizy. The zame of the
vesc does not necessantly mean that it
will be valid for the use it s
designated.

Validatng tests s a verv leng and
rduous process. An individuai cese
must Ze compared with ather Mmeasures
in crder to determine s validiev. [f
2 cesc is called a tese of mechanical
astlise, it s wnporans 0 discover
wherer or a0t (ndivicuais who score
Aigh on che tesc actuaily have good
==chanicai capaciry.

Tests are validazad for zaziain grouss
aizhun che normacve zezuiaten. [n
general, mose [Q cests nave 2een san-
Zardized on whits missie slass popula-
siors. Childern from diferent ezhnue
Sachgrounds, or ar lowes cooess:
sommuc levels, mav Se onfaciv penaiized

.ow

‘ndar;‘z:e;’ Q) casts.
"W 1sue of reliabilicy sonserns

whesmes or nor che tes zonascancy
reasures what (£ purgo:ts 10 measure.
Inresmal faccors of the s.zezs as well

o (C =1 mugd 3n Page &
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YOUR CHILD’S RIGHT TO AN
INDEPENDENT EVALUATION

More than anv other factor, evalua-
sions are cruzial o suczesstul advocacy
for educational placemencs. Since zach
handicapzed child s enncled by law o
an educacion appropriate to his or her
individual needs, tc is crucial 20 know
as srezuselv as possible what che chiid’s
needs azx in or.'er o assess the suit
tiicv of opaions that are being offersd,
and o Zetermine wavs of making the
chosen opticn work. The evaiuation
arovide. zhe building blocks Tom
which the adwvocaze assembies the case.

Al sarznzs Rave the tight o Rave a
detailed avaluacion of their child
adminwstesed Bv someone ocher chan
or :n addition to the school psycholo-
gise. [t is impormant to remember, how:
ever, that any evaluation to be sub-
miczed to cthe school district in order
to influence che child’s [EP, must be
conduczed by a school cernfied psy-
choiogist (an individual licensed bv the
stace (0 admirusces special educadon
evaluations).

Since testing procedures tend to be
racher coscly, you can request an in-
dependear evaluanon ac the scheol
discrics's expense, For the mose effec-
rve resules, begin bv wricing a lewer
to vour school district superintendent.
It is essencial thac chis leczer includes:

I. Your child's name, grade, and
school he or she attends.

1. Mennoa of the evaluationys)

previously conduczed on yow chil i by
the schcool or intermediare unie and
wnv you Selieve these tests do not
acdrass his or her sarricular excep-

sonal nesds,

3. Explain whv you pelieve an 1n-
desendenc evaluation would help vour
child benefic from his or her educa-
nional program. For examgie, if your
child has difficulty with aczencion
span—something chag may or may not
have been noted in previcus evalua-
tions-—but hus or her teacher is un-
aware of teshnigues for adeguacely
cealing with the prociem, you can sug-
gast that a private evaiuacion would
4d greater Zecth o the understanding
of the child's nesds.
Cnee vour letzer haz sesn received,
he school districe has onlv two alcer-
natives: thev mav e:thes granc the ce-
Guest or denv it, which regquires them
to initiate a due process hearing show-
ing thac 1es evaluacion s appropriace
(+5 Code of Federal Regulations Section
121a2.503(b)]. You may have to write a
-acond lecter to the school diserice
reminding them of your night <o a due
process hearing which mav be far
more inconvenient and expensive than
auchorizing an indep~ndent evaluadon.

a
-
c
-
4

In addicion, if the school districe
refuses your fequest, they are legally
unable to conduct any furcher evalua-
tions on your child uncil after the due
process hearing is terminated. Also,
upon request, the school discrice is also
required to provide informaaon on
where indezendent evaluadons may be
obrainad [45 Code of Federal Regula-
tiens Secdon 121a.3C3(a)(20)).

If a due process hearing is scheduled in
rasponse ©) your reguest it is advisable
to zonsult with an advocacy or legal
agsncv 1n order co be suificientlv pre-
pared. =
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{Conanued from Page 3}

as excernal factors in the environment,
influence the reliabilicy of tast scores.,
“or exampis, if 2 child 1 required o
zake a tesc :n a roorm which 15 teo hot
anc an a dav that he o she is not
fezling well, his or her ,.en'cr'nance is
likelv to be much pcorer on that cest
thac tn anothe:, more gositve
condicton.
order o wnsure ke religbilicy of the
1z 1 imgorant chat che test be

:n a scandacdized fashion and in
avircament which is mest cane
ve 1o ocmmng a good semorme
~om the subjesz. When tesnng
anv pesson on a test of maximum per-
formance, it i desiraiie to see the per
son during che time of day when he ot
shie & most alert.

0.8 QY 2 e
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A nothes difficuicy Fequently
encountered in learnung disabsilicies
evaluadons is one of a misintergreca-
non of cesc resules. Many psychologists
uclize grade equivalency scores in
achievement ceses in order to make che
case that a child is not significantly
underachieving irr the classroom,

Grade equivalency scores have come
under stvong cnticisra, not only from
the publishers of teses, bur fom
respected psvchologists as well. Grade
equivalency scures varv tremendously
from one test to another. There are no
scacistical properties assoctated with
grade eauivalcncv scores, and small
incremenss o raw scores resyle in big
changes in g'rade equivalency estimates.
A, grade equivalency score of 2.0 does
sot mean Jhar a child is reading ata
second grade level, A grade equiva-
lc'~cv of 2.) means that, 1n ¢t myarison
to children Tom whatever arsa the test
was acrmed. chus parnicuiar child pes-
forms about ke a sezond grader r'rom
that area,

Tre real s2zres in t2ses of manimum
performance are stancdard scures and
percanciles. A scandacd score has a
mean or average of 100 and a standard
deviation of 13 or 16. Percentiie ranks
indicars whese an indinduai srands in
comparison o Nt o her aga-maces cut
of iCC zases.

Thie state of Jznnsvivania, ind tha
federal governmeat, supuiate that a
child mezss che zricena for fearming
disabidizr proyramming :f there s a
stgm.’xcan: duscrepancy hewvesn that
QU avdie and hus actual academic
EMC‘cmen: a child Rasan IQ
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score of 100, che achievement zest
scandard scores should be atour [C)
and the percentile cank scores should
be about 50, if he or she is achieving
consistentiy with his or her capacity
to learn.

Psycholog:cal testing is also
done in the area of mentai recardaton.
Defining thar a pesson is mentally
rerarded s much more clear-cut than
making a diagnosis of a leaming dis-
ability, The diagnesis of mental ze-
rardanion is based specifically on [Q
¢asc scores. A person is diagnosed as
zeing mildly mencallv recarded if hc
o=cains an [Q score berwezn 69 and
3, aczording oo the American Associa
t1an of Mencal Defciencies Manual
on tcrmmology and classification in
men'.u recardaticn. A moderategy
rarde pcuon would funcuion be 16"'\}
an Q_ of 50 to 40 and a severely Fe: £ '
tarded person would function besween
an [Q of 39 to 215. IQ scores of ‘14 and -
below are said to indicace a profoundn .-
level of mental recardation, In Tefms 7
sducarional classifications, 1Q's which
range from 30 or 35 4p to 70 or 80
are said to reflecs abilicy within an
educable mentally rerarded range.
Persons who funcrion between an [Q
of 25 and 50 are labeled as crainable
menrally retarded in o 2 education
system,

(¥

In -hoositig a psychoicgist to
serform an evaiuanon, it is heipful
to secure the secvices of a reputable
orofessional. In che cas= ~fan ¢
dependent psvchologist operad?iy in
private pracace, it is essental chat
the psvchoiogist be lirsased by che
Pennsylvania Board of Psvchologists

Examiners.* Hospitals and various

soctal serace Jrganmizations withun the
communicy are oftern atle o rafer
individuais to comperent chiucians.
Colleges or universities are also gooc
sources for informanon referral,

When an individual is sesking an 0
evaluation, it is essental that he or
she provides the psvchologust with as
much background and informanon
about the spez:fic sicuation as possibie.
The more informacon the psychologst
nas about the indivicual questions to
b= answersd, the bemer position che
psvcholegist is in o chocse a barmery
of zeses wrich wi'l enable <e comple-
nion of a thorough assessment.
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T=Z 1Z7 CR
ANNUAL REVIEY
COMFZAENCE

The Incivicualizagd Z<2ucation Program
(IE=Y is a dccument irat cefines an ap.

orccriate program &f special ecucation and
ralajac sarvices fcr your child. The IEP is
usac to plan ycur cnilg's scecial education
insiructicn. This ¢ccument is very important
pacause the schccl will orovide the services
listaz on the IE3, and will do eaverything
pcssible to assist ycur child in meeting the
ecucational goais .d objectives indicated
in the IEP.

The IEP is planned and developed by
parants anc school staff during the IEP con-
fersnce. Parart paricipation in the 1EP con-
farence and ongoing parent-school contact
are critical to the success of ycur chiid’'s

school experiencsa.

This brochurz is written to help you more
fully understand and participate in the IEP
conference. It consists of two parts:

A checklist of :nings to do te
FREPARE for the IEP conference

An outline to help you take notes
DURING the canfercnce and to remind

you of some important questicns
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intormation 7arents
May Wisn ‘o Arovice

Cuwstions 2arsnts
Wav ‘Nish ‘o isk

Your observauons of your child

Ezucational evaiuations comgpieted Dy other
agences

How recen! are these recarcs?
Mow does my child compare to other
children?

What do the ierels and scores mean in terms
of insiructicn?

Goals you nave far your ¢hig

what is ‘he long-range pian for my chiig?

what are some 20sdible long-range goals?

wWill sneshe be independent, empleyable, or
have gogonrunities (or education, atc,
beyecnd the gublic scnhool program?

Skills or tasks you would like your child to
achieve .

How will | know when my child leams these
skills?

Who suggestions do you huve for me to
use at home with my chila?

How your child participates in family
activities

How can | measure my ¢nhild's progress in
activities performed at home?

Otiner kinds of services you think your child
needs to help himMaer succeed In school

It my child needs additional services In the
tuture, will snaMe be able to receive tiem?

What services not related to the educational
program cculd my child benefit fram?

What community agencies shoula | contact
1o obtain these services?

Your understanding of your cruld's special
needs

Necessary medical or safety resinclions or
precautions

Can you give a description of my child’s
special sducation assignment?

How your child gets aiong with rcthers
anc sisters, or with other chilcren :n (ha
aeighbornced

Is my sai¢ schrduled to sgend as much
time as 20ssible with ncn-exceptional
students outside of the special education
classrsom?

How you will xeep in louch with the scgol
to monitor your child’s progress {teiephone,
noles to the leacher, Classroom
ghservation, etc.)

How will the school keep me infcrmed
about my child’s arogram?

Meprinted unce ‘ne diresiion al Aignt to 2zuzation Tecrmcsl Assstancy Groud
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Seciicn

Intarmation Scneal!
‘Wwill Provice

1) Present Sgucational Leve!s

(This means a wniten statement of the
cmile's current acucational gerformance.)

o

Fincings rom ine evaluations in each area

The methods and types of assessment tools
or tests used

A ¢esc::otion af the student’s present skills
anc level of furctioming in gach major
curricular area

2 Annual Goals

(These shoulc scec:fy wnat the student is
expecied (0 learmn.)

Recammend ingiructionai goals Sased on
the stucent's strengths ang neecs

Exolain how the goais ralate to the
curnculum

J) Short-ierm QUjectives

(Thesa are derved fromn annuai goals.
They should clearty describe learning lasks
which the student must master On the way
to achieving the annual goal)

Discuss the cantent of sach curncular area
that is part of the student's speciai
education program and explain how these
opjectives are linked to the annual goals

4) Evaiyation Procedures and Schedules

(This spells out how and when the child's
progress wilt be measured.)

Outline the methods by which student
progress in each objective will be Mmeasured

5; Aelated Services

(These include the services raquir .4 to
meet the student's school needs, such as
the type of physical education program, of
special instructional matenais.)

Cescnbs recommended related servicas
that the child necds to benefit from the
educationat prograni

§) Pamary Special Zducation Assignment

(This is the level of scecial education
service such as ilinerant, resource roQm,
fuil-lime, cant-time. it aIS0 gives the
category of excepticnaiity, Such as3.
Lsarming Disabled. Sducaole Marttally
Aetarced, or Physically Aandicapged. stc.)

statemaent of eligibility for special
sducation assignment

Describe the type of class and the level of
special education service

7) Statarment of Integration

(This refers o “integration’ Detween
chilcren from spec:al sgucation drograms
and childran from reguiar aducation
programs.}

Describe extent 1o which child witl
participats in regular education

8) Catas

(Thesae are the Zrcjecied dates for (Ne
program and sarvces 10 Sagin and he
axpecies curaticn 3f the services.)

Exalain timelire for *ull implementation of
|EP and the sropecied review Cate of the
program

Ceveaned 3y '~ SChowt el 3f Pistaems. Srrsson o Sevcim Hducsmn win

1

17

eaveea SRULINCE Ovsded Jy AN AlloCaim. AL wasengten. 2 C

BEST COPY AVAILABLE

e e s e, et e

(0.




et

=2

REZFARING FOR TH
MFZSENCE

As a pariner with school staff in the plan-

aing of your child's educaticnal nrogram, you

may want c pregarz for the |IE2 conterance

‘n the following ways:

Review your child's school recorcs and

cecice if you want to bring any materials

to the conference, such as

— your chilc’s report card

—recent axamples of scnhool work

— medical repor:s and evaluations

—information from other agencies

—current IE2 (If your child has an IE.?,
review the instructional goals, objec-
tives, and progress mace in these
areas.)

-
-

-
-’

1]

about school.

Think about whether you want your child
to attend the |EP conference and discuss
the possibility with the teacher anc with

your chilg.

u

=] Think about your child’s school program

and jot down any quesiions you may
wish to ask. '
Inform the scnool if you need assistance
in preparing for the conference or during
the conference. Some areas of help may
incluce the use of an interpreter, access
to schcol records, contact with evalua-
tion personne!l and other assistance
which will enable you tc participate fully
in the |EP confarence.

Try to cetarmine hovs your child feels -

DURING THEZ 127 OR ANNUAL .
R=VIz COMFZRINCE

As the parant of an excepticnal student, it
is vour right and responsibility to attend the
[E2 conferance anc help determine the in-
siructisnal goals, ctjectives, and sarvices
your child recuiras.

The school staif will make sure that the
legally raguirec gars of the IEP are discuss-
ed at the meeting. As 2ach part of the IEP is
devalcced or reviewed, you will have the og-
poriurity (o help plan anc apprcve this
program.

The outline on the back of this brachure
contains the sections of the [IEP which will be
discussed at the conference, along with in-
' yrmation you may wish to provide and ques-
tioris you may wish to ask. '

At the conclusion of the IEP conference,
you will have the opportunity to approve of
disapprove the recommended program. '

If you approve the program, the IEP will be
implermented as written. If you do not ap-
prove of the plan, you must describe in
writing the reasons for your disapproval. The
school staff will help you clarify areas of

concern.

Due crecess procacdures guaranteed to
you by law can be implermnented to resclve

differences.

‘ BEST COPY AVAILABLE
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RESOURCES
Pennsylvania CASSP Training and Technical Assistance Institute

UB . ICATION SERIES

Ouantity Title P

“Children’s Bill of Riglus.” Commonwealth of Pennsylvania, 1995, a CASSP concept paper $1.30 cuch

(Draft)
“Family Support Services,” 1993, a CASSP concept paper $1.30 each
“Implementing Comprehensive Classroom-Based Programs [or Students with Emotional and $1.50 each
Behavioral Probleins,” by Andrew L. Reitz. Ph. D., 1995. a CASSP discussion paper
“A Model for the Multi-Systems Service Planning Meeting,” by Ken Meehan, LSW, 1995, $1.50 each
a CASSP discussion paper
“Pennsylvania’s Ideal Child Mental Health System Design.” 1992, a CASSP concept paper $1.50 each
OTHER RESQURCES
Quantity Item Price
The Pennsylvania Model of Towards a C ulturally Competent System of Care, 1989 a project $5.00 eacin
of the Minority Initiatives Subcommittee of the PA CASSP Advisory Commitree
The P4 C4SSP Newsletter: a free quarterly publication of the CASSP Advisory Committee -free subscription
T and the PA Office of Mental Health (Please indicate whether you want to be placed on the -$2.00 for file of
mailing list and/or whether you would like a Jile of available back issues.) available back issu.
Brochure describing the purpose and functions of the PA CASSP Training Institute -single copies free

-multiple copies/
10 cents'each

TOTAL COST:

Name:

Agency/Title:

Address:

Zip code: Phone:

To order, please indicate the items desired and their total cost. Fill in your name and address above. Send this form witn your
payment in a check made payable to the PA CASSP Trauning Institute t0:

Harrict Bicksler, Publications Specialist

. PA C 5SSP Traming [nsutute
Bulding 1. Sutte 316, 2001 N Front St
Harnisburg, PA 17102
(717) or (800) 232-3123; fax: (717) 232-3610

1Y .




PEER ADVOCACY: EVALUATION

Do you feel that the "Peer .Advocacy T.aining" we did in "Bridges"
was beneficial?

Do you understand more about your child's right
(or other children's rights) to a "free and appropriate education"?

What did you learn?

For students: If it helped you and your child, how did it help?

For agency personnel: Do you think this training was beneficial for

your clients?

Do you think we should continue this type of training in "Bridges"?

Should a Feer Advocate person be hired?

Why or why not?

194
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